
 

 

 

 

 

8th Grade Social Studies 

2019-2020 

Scope & Sequence 
Unit 1 
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Notes & How to Use this Document 
 

This document is intended to replace the Louisiana Department of Education Scope & 
Sequence for Jefferson Parish Schools’ 8th Grade Social Studies course. Please use this in 
conjunction with the JPS Curriculum Map and LDOE Companion Document, both of which 
have been incorporated into this scope and sequence. This document goes with the 2019-
2020 Student Resource Book. There is also the Louisiana History Workbook (1 book per 
unit per student except Unit 1-2 is in 1 book).  
 

This Scope and Sequence guides your teaching with pacing, priority content information 
and a sample of activities to support and extend learning. As you deliver initial instruction, 
you may choose to implement the activities found here (Student Version is the Student 
Resource Book) and/or use your own activities. The activities found in this 
document/student version DO NOT cover every GLE in the priority content. Anything in 
black in this document is what students see in their books (1 per unit). 
 

Imperative to any instruction is teaching the grade level expectations with fidelity. 

As stated in the Louisiana Scope and Sequence Documents: 

To be productive members of society, students must be critical consumers of information 
they read, hear, and observe and communicate effectively about their ideas. They need to 
gain knowledge from a wide array of sources and examine and evaluate that information to 
develop and express an informed opinion, using information gained from the sources and 
their background knowledge. Students must also make connections between what they 
learn about the past and the present to understand how and why events happen and people 
act in certain ways.  

To accomplish this, students must: 

1. Use sources regularly to learn content. 
2. Make connections among people, events, and ideas across time and place. 
3. Express informed opinions using evidence from sources and outside knowledge. 

 

Teachers must create instructional opportunities that delve deeply into content and guide 
students in developing and supporting claims about social studies concepts. 

 

 
 
 
 
 
For access to all documents, additional resources and the 6-12 social studies community 
of Jefferson Parish Schools, please join the Google Classroom- JP Social Studies Teachers 
6-12 (class code: axsa5q). 



 

8th Grade Social Studies Curriculum Map 
2019-2020 

 

**NOTE: The topics, Louisiana’s Natural Resources and Coastal Erosion, should be taught in Unit 6 
and not in Unit 1 as it was instructed in previous years. Unit 1 includes Native American Settlement, 
European Exploration and Settlement and Louisiana’s Cultural Geography.** --Changes are 
italicized in green** 

1st 9 Weeks (August 8- October 9)/2nd9 Weeks (October 14- December 
20) 

UNIT DATES ASSESSMENTS DBQs 
 Aug. 12-16 

 
District 

Diagnostic 
 

1- Louisiana’s Identity: This 
is Louisiana 

21 Days  
Aug. 8-Sept. 

6 
 

District/Teacher-
created that mimics 

the LEAP 2025 

 

Topics: 
 Native American Settlement 
 European Exploration & 

Settlement 
 Louisiana’s Cultural 

Geography  

Essential 
GLEs: 
8.2.1-5 
8.4.1-2 
 

 
2- Louisiana: Settlement & 

Colonial Legacy 
22 Days 

Sept. 9-Oct. 
9 
 

District/Teacher-
created that mimics 

the LEAP 2025 

 

Topics: 
 Louisiana Purchase 
 Statehood & the Battle of 

New Orleans 
 

Essential 
GLEs: 
8.2.2-3,5 
8.3.1—2 
8.4.1-2 
8.6.1-2 
8.7.1-2 

 
 Oct. 7-9 

 
District 

Benchmark 1 
 

3- 19th Century Louisiana: A 
State in Conflict 

42 Days 
Oct. 14-Dec. 

18 
 

District/Teacher-
created that mimics 

the LEAP 2025 

What caused the 
Civil War? 
~OR~ 
North or South: 
Who killed 
Reconstruction? 

Topics: 
 Antebellum Period 
 Civil War in Louisiana 
 Reconstruction 

 

Essential 
GLEs: 
8.2.2, 5-6 
8.4.3 
8.6.1-2 
8.7.1-2 
8.8.1 
8.9.3 
8.10.3 

 
 Dec. 16-18 District 

Benchmark 2  
 

 



 

3rd 9 Weeks (January 7- March 12)/ 4th 9 Weeks (March 16-May 21) 

UNIT DATES ASSESSMENTS DBQs 
4- Louisiana: An Identity in 

Transition  
18 Days 

Jan. 7-31 
 

District/Teacher-
created that mimics 

the LEAP 2025 

 

Topics: 
 Jim Crow 
 Populism & the Flood of 

1927 
 Huey Long 
 

Essential 
GLEs: 
8.2.5, 7 
8.4.3 
8.5.1-2 
8.6.1 
8.7.1 
8.8.1 
8.10.1-4 

 

5- 20th Century Louisiana: A 
Changing Identity 

15 Days 
Feb. 3-21 

 

District/Teacher-
created that mimics 

the LEAP 2025 

Politics or 
Principle: Why did 
LBJ sign the Civil 
Rights Act of 1964? Topics: 

 World War II 
 Civil Rights 

Essential 
GLEs: 
8.2.5, 8-9 
8.6.1-2 
8.7.1-2 
8.8.1-2 
8.9.2-3 
8.10.1-2, 3 

 

6- Louisiana’s Identity: A 
Modern State 

24 Days 
March 2-27 

 

District/Teacher-
created that mimics 

the LEAP 2025 

 

Topics: 
 Louisiana’s Government 
 Louisiana’s Economy  
 Louisiana’s Natural 

Resources 
 Coastal Erosion 

Essential 
GLEs: 
8.2.2, 5 
8.5.1-2 
8.6.1, 3 
8.7.2 
8.8.1-2 
8.9.1-3 
8.10.3 

 

 March 9-12 District 
Benchmark 3 

 

 

 March 30- 
May 1 

LEAP 2025  

 

 Extension Activities  & 
Projects 

Through the 
end of the 
Semester 

  

CATEGORY STANDARDS APPROXIMATE % POINTS ON LEAP 
2025 

History 1-2 55 
Geography 3-5 15 

Civics 6-8 15 
Economics 9-10 15 



 

Unit One 

Louisiana’s Identity: 

This is Louisiana 
 

Description 
You will learn how European settlement and colonization of Louisiana has shaped 

Louisiana’s identity and effected its multicultural society.   

 

Claim 
What is the legacy of settlement and colonization on an area's identity? 

 

Key Connections 
● Geographic features and resources affected migration and settlement patterns. 
● Physical geography influenced the politics, economy, society, and culture of 

Louisiana. 
● Migration and settlement patterns shaped the development of Louisiana. 
● People, ideas, and events contributed to the social, political, economic, and cultural 

development of Louisiana. 
● Similarities and differences among groups contributed to cooperation and conflict. 
 

Topics 
One- Native American Settlement 
Two- European Exploration and Settlement  
Three-Louisiana’s Cultural Geography 
 
 
 
 
 
 
 
 



 

Unit 1 Essential Content 
 

Grade-Level Expectations (GLEs) Priority Content and Concepts 

8.2.1 Describe the contributions of 
explorers and early settlement 
groups to the development of 
Louisiana 

● Describe the features and characteristics of settlements by 
historic Native American groups in Louisiana (location, 
earthworks/mounds/ridges, agricultural practices, economy 
and trade, systems of organization and government, social 
structures, religious and cultural practices). 

● Analyze the contributions of historic Native American 
groups to the development of Louisiana (Poverty Point as a 
cultural capital for the region, advanced early civilization, 
and center of trading network). 

● Explain the significance of early European exploration to 
the history of Louisiana (discoveries, founding of 
settlements, interactions among groups). 

● Describe the contributions early settlement groups made to 
Louisiana (French, Spanish, Africans, Acadians, Germans, 
Canary Islanders/Islenos, Haitians), and explain how those 
contributions influenced the development of Louisiana. 

● Compare and contrast French and Spanish colonial Louisiana, 
including political, economic, social, and cultural factors. 

● Analyze the successes and failures of the French and 
Spanish in Louisiana, and evaluate which group had greater 
success in the development of colonial Louisiana. 

8.2.2 Explain the importance of the 
Mississippi River as it relates to 
historical events throughout 
Louisiana’s history 

● Analyze the role and importance of the Mississippi River in the 
development of Native American settlements (trading, 
transportation). 

● Analyze the importance of the Mississippi River to 
European exploration and settlement of colonial 
Louisiana (transportation, agriculture, trading). 

● Analyze how the Mississippi River affected the economy of 
Louisiana during pre-colonial and colonial times. 

8.2.3 Analyze push-pull factors for 

migration/settlement patterns of 
Louisiana’s inhabitants from French 
colonization to statehood in 1812 

● Explain motivations for European exploration of Louisiana and 
surrounding territory (expand trade networks and markets, 
gain access to land and resources, expand empire, spread 
religious and cultural values). 

● Analyze push and pull factors for migration to and settlement 
in colonial Louisiana for different groups. 

● Explain the significance of the forced migration of enslaved 
people to colonial Louisiana. 

8.2.4 Explain how differences and 
similarities among ethnic groups in 
colonial Louisiana contributed to 
cooperation and conflict 

● Describe interactions among groups in pre-colonial and 
colonial Louisiana (Native American groups and Europeans, 
European settlement groups with one another, enslaved 
people with other groups), and provide examples of 
cooperation and conflict among groups. 

● Analyze causes and effects of interactions among groups in 
pre-colonial and colonial Louisiana (trade, land and 
resources, treaties, conflict/war). 

● Explain the importance of trade between Native 



 

Americans and the French and the trading relationship 
between the two groups. 

● Explain the origins and effects of the Code Noir in French 
Louisiana. 

8.2.5 Analyze causes and effects of 
major events and evaluate their 
impact on the growth and 
development of Louisiana 

● Discuss the causes and outcomes of the French and Indian 
War, and explain how the conflict influenced the 
development of Louisiana (transfer of Louisiana from 
France to Spain). 

8.4.1 Analyze how the physical 
features and natural resources of 
Louisiana affected the migration 
patterns of cultural groups 

● Explain the role physical geography played in the location 
of Native American settlements in Louisiana. 

● Analyze the influence of Louisiana’s physical features 
and natural resources in motivating European 
explorations into the area. 

● Explain how the physical features and natural resources 
in Louisiana influenced settlement patterns. 

8.4.2 Describe the causes and 
effects of cultural diffusion and its 
impact on diversity in early 
Louisiana 

● Explain the ways Native American groups and early settlers 
influenced one another’s culture and the development of 
Louisiana’s culture (language, religion, art forms, food, other 
cultural traditions). 

● Describe the influence of different groups on the cultural 
diversity of pre-colonial and colonial Louisiana. 

 

 
Unit 1 Ancillary Content 

 

8.1.1 Produce clear and coherent 
writing for a range of tasks, purposes, 
and audiences by: 

● Conducting historical research 
● Evaluating a broad variety of 

primary and secondary 
sources 

● Determining the meaning of 
words and phrases from 
historical texts 

● Recognizing varied points of 
view within historical context 

Opportunities for addressing 8.1.1 in this unit: 
● Conduct historical research on the settlement 

patterns and contributions of early settlement groups 
in Louisiana. 

● Analyze artifacts to determine the characteristics of historic 
Native American groups in Louisiana. 

● Evaluate primary sources from the age of exploration 
(journals, paintings, carvings) to answer questions about 
the perceptions and motivations of European explorers 
and Native Americans in Louisiana. 

● Analyze Le Code Noir to answer questions about early 
settlers in Louisiana. 

8.1.2 Construct and interpret a timeline 
of key events in Louisiana history and 
describe how they connect to United 
States and world events 

● Create and/or interpret a timeline of events to answer 
questions about the exploration of pre- colonial 
Louisiana by European explorers. 

● Construct and/or interpret a timeline of events to 
answer questions about Acadian exile and 
resettlement. 

● Construct and/or interpret a timeline of political, 
economic, and social events in French and Spanish 
colonial Louisiana. 



 

8.3.1 Locate and describe the 
physical and political features of 
Louisiana 

● Use maps to locate important physical and 
political features in pre-colonial and colonial 
Louisiana. 

● Analyze maps to answer questions about European land 
claims in North America. 

8.3.2 Use maps, charts, and diagrams to 
ask and answer questions about 
Louisiana’s geographic features 

● Explain the role physical geography plays in the location 
of major settlements in pre-colonial and colonial 
Louisiana. 

8.3.3 Apply knowledge of geography 
skills and terms to: 

● create maps and diagrams 
● plot latitude and 

longitudinal 
coordinates 

● read and interpret a map 
● use a map to compare 

Louisiana’s time zone in 
relation to time zones around 
the world 

● Analyze maps and diagrams related to pre-colonial and 
colonial Louisiana. 

● Plot coordinates of latitude and longitude for locations in 
pre-colonial and colonial Louisiana. 

● Read and interpret different types of maps 
(authentic and reproductions of historical maps 
showing exploration routes, city plans, major 
settlement areas). 

8.7.1 Explain how the United States 
and world foreign policy have 
affected Louisiana 

● Explain how the economic theory of mercantilism 
motivated European exploration in Louisiana. 

8.10.1 Analyze how scarcity of 
resources affects the choices of 
individuals and communities 

● Describe the effects of scarcity on relationships between 
Europeans and Native Americans. 

 

8.10.2 Explain choice/trade-offs, 
cost/benefits, and opportunity costs 
related to making personal economic 
decisions 

● Apply the concepts of choice/trade-offs, 
cost/benefits, and opportunity costs to economic 
decisions made by European explorers, 
government officials, and settlement groups. 

8.10.3 Describe historical factors 
influencing the economic growth, 
interdependence, and development 
of Louisiana 

● Describe the importance of the development of 
the Port of New Orleans on the Louisiana economy 
over time. 

 
 
 
 
 
 
 
 
 
 
 



 

Key Terms 
 Antoine Simon Le Page du Pratz 
 Hernando de Soto 
 Sarah McIlhenny 
 Pierre Le Moyne 
 Sieur d’Iberville 
 Jean-Baptiste Le Moyne 
 Sieur de Bienville 
 Alonso Álvarez de Pineda 
 Sieur de Sauvole 
 Antoine Crozat 
 Antoine de la Mothe 
 Sieur de Cadillac 
 Louis Juchereau de St. Denis 
 John Law 
 Étienne de Périer 
 Pierre François de Rigaud 
 Marquis de Vaudreuil 
 Louis Billouart 
 Chevalier de Kerlerec 
 Poverty Point 
 New Orleans 
 Charenton 
 Zwolle 
 Angola 
 Kinder 
 Fort St. Louis 
 Matagorda Bay 
 Ship Island 
 Fort Maurepas 
 English Turn 
 Fort Mississippi  

 Fort Louis 
 Mobile Bay 
 Fort St. Jean 
 Baptiste (Natchitoches) 
 Poste du Rapides (Alexandria) 
 artifact 
 prehistoric 
 archaeologist 
 midden 
 nomadic 
 atlatl 
 mound 
 agriculture 
 maize 
 immunity 
 tribe 
 treaty 
 mouth 
 commandant 
 commissary-commissioner 
 proprietorship 
 indigo 
 calumet 
 joint-stock company 
 Mississippi Bubble 
 Concession 
 casket girls 
 Code Noir 
 French and Indian War 
 Treaty of Paris 

 

 

  



 

Topic One 

Native American Settlement 
(8.1.1, 8.2.1, 8.2.2, 8.3.3, 8.4.1) 

 

 

Connections to the Unit Claim  
You will examine the economic, historical, and cultural legacy left by the Native 

Americans of Poverty Point. 
 

 

To Explore These Key Questions 
● How did the Mississippi River help Poverty Point flourish economically and 

culturally?  

● What is the legacy of Native American settlement on Louisiana’s identity? 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Instructional Task One:  

Poverty Point 
You will examine how Poverty Point was built by hunter gatherers and how it flourished as a culture and 

economic center in north Louisiana because it proximity to the Mississippi River. 

 

Instructional Process: 
1. Say “In this unit we will focus on specific historic and prehistoric periods in Louisiana to 

investigate the legacy of settlement on an area's identity. We will begin by exploring prehistoric, 

the time before writing, settlements by investigating the Poverty Point Culture located in North 

Louisiana.” 

2. Project a copy of the Location Map of Poverty Point (Student Resource Book). 

3. Conduct a brief discussion about the role physical geography played in the location of Poverty 

Point. Possible questions (Student Resource Book): 

1. What makes Poverty Point’s location important? 

2. Why do you believe Poverty Point was located adjacent to the Mississippi River? 

3. Based on your knowledge of how physical geography shapes an area’s cultural geography, 

what do you believe was the basis for Poverty Point’s economy? 

4. Say “As we further research Poverty Point we will be able to see if your predictions about Poverty 

Point were correct.” 

5. Provide students with a copy of the Mystery in Louisiana-Poverty Point Evidence Chart (Student 

Resource Book). 

6. View Mystery in Louisiana -Poverty Point (entire class).  

7. Have students use their Mystery in Louisiana-Poverty Point Evidence Chart to support the claim 

that Poverty Point was a complex society.  

8. Conduct a discussion about how a hunter-gatherer society could build a permanent city as large 

as Poverty Point. Encourage students to use the conversation stems (JPS 6-12 Social Studies 

Google Classroom- print and give to students to keep in notbook/binder) during the discussion 

and provide evidence from the video Mystery in Louisiana -Poverty Point to support their 

answers. Possible questions (Student Resource Book): 

1. What is a hunter-gatherer? 

2. Why were most hunter-gatherers not able to settle in cities? 

3. Why are hunter-gatherer societies usually not considered complex? 

4. What makes Poverty Point different from most hunter-gatherer societies? 

5. How do we know Mound A only took 30 - 90 days to build?  

6. Native Americans at Poverty Point did not have a writing system, how do archaeologists know 

so much about Poverty Point? 

7. Would you consider Poverty Point culture a complex society? Why or Why not? 

9. After the discussion say “Poverty Point’s placement next to the Mississippi River made it an ideal 

location for trade and commerce which enabled the city to survive and thrive. We will now 

examine what made Poverty Point a marvel of the ancient world.” 

http://viewpure.com/GYOe13IXO80?start=0&end=0
http://viewpure.com/GYOe13IXO80?start=0&end=0


 

10. As the students watch the following video, have them locate evidence that supports the author's 

claim on the Origins of Cities: Poverty Point Evidence Chart (Student Resource Book). 

11. Project Origins of Cities - Poverty Point and view as a class to give students an overview of the 

legacy left behind by Poverty Point. 

12. Conduct a brief discussion about Poverty Point being a major Native American trading center. 

Possible questions (Student Resource Book): 

1. Why do most societies need agriculture to settle into urban societies?  

2. Why did Poverty Point Native Americans not need agriculture to survive as an urban center? 

3. How do archaeologists know Poverty Point was a major trade center? 

4. What aspect of Poverty Point’s location make it ideal for a trade center? 

13. Divide the class into three groups using an established classroom routine OR have students 

complete independently. 

14. Set up three stations around the room: Geographic/Historical Characteristics of Poverty Point, 

Cultural Characteristics of Poverty Point, and Economic Characteristics of Poverty Point.  

15. At each station place one of the following documents: 

1. Geographic/Historical Characteristics (Station 1) 

2. Cultural Characteristics (Station 2) 

3. Economic Characteristics (Station 3) 

16. Direct students to read each set of documents as a group and discuss how each characteristics 

has shaped Poverty Point’s identity. Direct students to locate and record evidence in the 

documents that supports the claim about Poverty Point’s identity using their Aspects of Poverty 

Point’s Identity graphic organizer (Student Resource Book). Rotate groups from station to station. 

17. Conduct a discussion about the cultural, economic, historical, and geographical legacy of Poverty 

Point. Encourage students to use the conversation stems during the discussion and provide 

evidence from their handout, Aspects of Poverty Point’s Identity Graphic Organizer and outside 

knowledge to support their answers. Possible questions (Student Resource Book): 

1. How do archaeologists know the legacy of Poverty Point? 

2. What do you believe the earthworks at Poverty Point were intended to be used for? What 

evidence allowed you to come to that conclusion? 

3. Explain how Poverty Point was able to have a complex culture while not being able to grow 

their own crops. 

4. How did the area’s physical geography affect Poverty Point? 

5. How was the Mississippi River an important aspect of daily life at Poverty Point? 

6. How did Poverty Point’s physical geography affect its cultural geography? 

7. If you were a Native American living at Poverty Point, what are some ways you would get food 

to survive? 

8. How did Poverty Point shape Louisiana’s identity? 

9. From the information you gathered about Poverty Point, why will Europeans desire to 

colonize Louisiana in the 17th Century? 

 

 

 

 

http://viewpure.com/obIvQCGcxro?start=0&end=0
http://viewpure.com/obIvQCGcxro?start=0&end=0


 

Directions:  
Examine the map and answer the questions. 

Location of Poverty Point 

This work from the Louisiana Department of Culture, Recreation & Tourism is used with permission.  

The original work is available at 

http://www.crt.state.la.us/dataprojects/archaeology/povertypoint/assets/poverty-point-pdf-1.03.pdf.   

 

 

 

 

 

 



 

1. What makes Poverty Point’s location important? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

2. Why do you believe Poverty Point was located adjacent to the Mississippi River? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

3. Based on your knowledge of how physical geography shapes an area’s cultural 

geography, what do you believe was the basis for Poverty Point’s economy? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

  



 

Directions: 
 Complete the Evidence Chart after watching the video “Mystery in Louisiana: Poverty 
Point”.   

Mystery in Louisiana: Poverty Point - Evidence Chart 

Claim:  
 

 

___________________________________________________________________________________ 
 

Evidence How does this evidence support the claim? 

 
 
 
 
 

 

 
 
 
 
 

 

 
 
 
 
 

 

 
 
 
 
 

 

 

 

 

 

 

 

 

 



 

Mystery in Louisiana: Poverty Point - Evidence Chart (Completed) 

Claim: The people who lived at Poverty Point were far more complex than previously thought. 

Evidence How does this evidence support the claim? 

Native Americans at Poverty Point built massive 
earthworks in a very short time frame. 
 
 

This supports the claim that Poverty Point was more 
complex than previously thought because building 
massive earthworks in a short time frame show that 
over 1,000 Native Americans worked in an organized 
way to build these mounds in less than 90 days. 

Native Americans build massive earthworks and 
used the earthworks as places of worship. 
 
 
 

This supports the claim that Poverty Point was more 
complex than previously thought because complex 
societies have organized religions and build temples 
in the center of their civilizations for worship. 

Poverty Point had an organized control system 
which could organize the work of thousands of 
citizens to build the city’s earthworks and buildings. 
 
 

This supports the claim that Poverty Point was more 
complex than previously thought because having an 
organized government which maintains order and 
control is necessary to have an advanced civilization. 

Poverty Point had a unique social organization, 
economy, religion, politics, and worldview. 
 
 
 
 

This supports the claim that Poverty Point was more 
complex than previously thought because even 
though Poverty Point was built by hunter-gatherers 
they had all the qualities of a complex settled 
civilization. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Directions:  
Answer the following questions after watching the video “Mystery in Louisiana: Poverty 
Point”. 
 

1. What is a hunter-gatherer? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

2. Why were most hunter-gatherers not able to settle in cities? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

3. Why are hunter-gatherer societies usually not considered complex? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

4. What makes Poverty Point different from most hunter-gatherer societies? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

5. How do we know Mound A only took 30 - 90 days to build?  

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 



 

 

6. Native Americans at Poverty Point did not have a writing system, how do 

archaeologists know so much about Poverty Point? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

7. Would you consider Poverty Point culture a complex society? Why or Why not? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

  



 

Directions: 
 Complete the chart after watching the video “Origins of Cities: Poverty Point.” 
 

Origins of Cities: Poverty Point - Evidence Chart 

Claim: Poverty Point was a major Native American Trading Center 
 

Evidence How does this evidence support the claim? 

 
 
 
 
 

 

 
 
 
 
 

 

 
 
 
 
 

 

 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 



 

Origins of Cities: Poverty Point - Evidence Chart (Completed) 

Claim: Poverty Point was a major Native American Trading Center 

 

Evidence How does this evidence support the claim? 

Poverty Point was built by a hunter-gatherer 
society. 
 
 
 
 

This provides evidence that Poverty Point was a trading 
center because the only way Native Americans in 
Poverty Point could acquire enough food to survive and 
thrive was by trading with other Native Americans. 

Native Americans who built Poverty Point placed 
a major plaza at the middle of the city for 
trading. 
 
 
 

This provides evidence that Poverty Point was a trading 
center because having a plaza gave Native Americans 
an area to congregate and trade with each other. 

Archaeologists have found copper, mica, and 
steatite at Poverty Point. These materials are 
not naturally found in Louisiana and originated 
from places thousands of miles away. 
 

This provides evidence that Poverty Point was a trading 
center because these objects were found at Poverty 
Point and were brought by traders down the Mississippi 
River and its tributaries to Poverty Point for trading 
purposes. 

Poverty Point was located on the Mississippi 
River. 
 
 
 
 

This provides evidence that Poverty Point was a trading 
center because water transportation was the fastest 
form of transportation at the time. Therefore, Poverty 
Point’s location was ideal for a trading center. 

  



 

Directions:  
Answer the following questions after watching the video “Origins of Cities: Poverty 
Point.” 
 

1. Why do most societies need agriculture to settle into urban societies?  

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

2. Why did Poverty Point Native Americans not need agriculture to survive as an urban 

center? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

3. How do archaeologists know Poverty Point was a major trade center? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

4. What aspect of Poverty Point’s location make it ideal for a trade center? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

 

 

 



 

Directions: 
 Working with your group, complete the chart after reading the information on Poverty 
Point. 

Aspects of Poverty Point’s Identity Graphic Organizer 
Poverty Point’s Identity: 

 Poverty Point was an advanced civilization even though it was created by hunter-gatherers. 

Cultural Characteristics Economic Characteristics 
Geographic/Historical 

Characteristics 
   



 

Aspects of Poverty Point’s Identity Graphic Organizer (Completed) 

Poverty Point’s Identity: Poverty Point was an advanced civilization even though it was created by 

hunter-gatherers. 

Cultural Characteristics Economic Characteristics 
Geographic/Historical 

Characteristics 

● Poverty Point was the cultural 
capital for this region of North 
America. 

● Archaeologists believe the 
mounds of Poverty Point could 
have been used for 
ceremonies because they have 
found remains of fire pits and 
postholes on the mounds. 

● Archaeologists have found 
figurines shaped like people 
which could be used to honor 
ancestors, or for religious 
purposes. 

● Late Archaic Native Americans 
were hunter-gatherers who 
usually never settled in big 
groups. Poverty Point is an 
exception to this because it 
was a major city built during 
this period. 

● Poverty Point required a lot of 
work to build which shows 
families could have lived there 
for generations. 

● Poverty Point Native 
Americans wore gorgets or 
ornaments which is evidence 
they had an advanced culture. 

● Archaeologists have found 
beads from Poverty Point at 
other Native American sites in 
Louisiana which shows 
Poverty Point had a strong 
cultural influence on the 
surrounding areas. 

● Archaeologists have recovered 
pipes made of clay and stone 
which could have been used 
for religious rituals or 
ceremonies 

● Archaeologists have found 
shards of pottery showing 
Poverty Point Native 
Americans used pottery for 
everyday life. 

● Poverty Point was the center of a 
huge trading network. 

● Poverty Point was built around 
many rivers but the natural ridge 
it was built on was not 
susceptible to flooding. 

● Rivers were the main 
transportation routes for Native 
Americans. 

● Archaeologists know Native 
Americans traded at Poverty 
Point because they have found 
rocks at Poverty Point which are 
not from Louisiana. 

● These rocks originated from 
many different areas around 
central North America. 

● The plaza at the center of Poverty 
Point probably served as a 
meeting place for business. 

● Poverty Point had a dock so boats 
could stop and trade in the plaza. 

● Poverty Point was built by 
Native Americans between 
1700 B.C. and 1100 B.C. 

● Poverty Point has the largest 
earthworks in the Western 
Hemisphere. 

● Some Archaeologists believe 
it was North America’s first 
city. 

● Native Americans at Poverty 
Point did not grow food or 
raise animals. They survived 
and thrived as a hunter-
gatherer society. 

● Poverty Point was located 
next to the Mississippi River 
for trade purposes. 

● Poverty Point was built 
during the late Archaic 
Period. 

● Poverty Point had abundant 
food resources because of 
nearby wetlands, woods, and 
rivers. Native Americans 
could also trade for food at 
Poverty Point. 

● Archaeologists have found 
bones of many animals 
including deer, fish, squirrel, 
and turtles. This proves 
residents of Poverty Point ate 
a variety of animals to survive 
and that they were skilled 
hunters and fishers. 



 

Geographic/Historical Characteristics



 

 
 



 

 



 

 



 

 
 
 

This work from the Louisiana Department of Culture, Recreation & Tourism is used with permission.  
The original work is available at 

http://www.crt.state.la.us/dataprojects/archaeology/povertypoint/assets/poverty-point-pdf-1.03.pdf.   
 
 
 

 
  



 

Cultural Characteristics of Poverty Point



 



 



 



 



 



 



 

 
This work from the Louisiana Department of Culture, Recreation & Tourism is used with permission. The original work is 

available at http://www.crt.state.la.us/dataprojects/archaeology/povertypoint/assets/poverty-point-pdf-1.03.pdf.   
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Economic Characteristics of Poverty Point



 



 



 

 
 

This work from the Louisiana Department of Culture, Recreation & Tourism is used with permission.  
The original work is available at 

http://www.crt.state.la.us/dataprojects/archaeology/povertypoint/assets/poverty-point-pdf-1.03.pdf.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Directions:  
Answer the following questions after completing graphic organizer on Poverty Point. 

 

10. How do archaeologists know the legacy of Poverty Point? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

11. What do you believe the earthworks at Poverty Point were intended to be used for? 

What evidence allowed you to come to that conclusion? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

12. Explain how Poverty Point was able to have a complex culture while not being able 

to grow their own crops. 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

13. How did the area’s physical geography affect Poverty Point? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

14. How was the Mississippi River an important aspect of daily life at Poverty Point? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 



 

15. How did Poverty Point’s physical geography affect its cultural geography? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

16. If you were a Native American living at Poverty Point, what are some ways you 

would get food to survive? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

17. How did Poverty Point shape Louisiana’s identity? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

18. From the information you gathered about Poverty Point, why will Europeans desire 

to colonize Louisiana in the 17th Century? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

  



 

Topic Two 

European Exploration and Settlement 
(8.1.1, 8.1.2, 8.2.2, 8.2.3, 8.2.4, 8.2.5, 8.3.3, 8.4.1, 8.4.2, 8.7.1, 8.10.4) 

 

 

Connections to the Unit Claim 
You will investigate the exploration, settlement, and colonization of Louisiana and 

consider the legacy left behind from European settlement. 
 

 

To Explore These Key Questions 
● Explain the sequence of expeditions and how they lead to the founding of Louisiana. 

● Why did La Salle claim the Mississippi River for France and name it Louisiana? 

● Why was the city of New Orleans built along the Mississippi River? 

● Describe the living conditions of French Louisiana. 

● Describe the economics, government, and cultural legacy of French Colonial 

Louisiana. 

● Explain the experience of enslaved Africans who arrived during French Colonial 

Louisiana. 

● What were the causes and effects of the French and Indian War on Louisiana? 

● Describe the economics, government, and cultural legacy of Spanish Colonial 

Louisiana. 

● Explain the story of the Acadian Exile and the effects of expulsion on the southern 

part of Louisiana. 

 
 
 
 
 
 
 
 
 



 

Task Two:  

Exploration of Louisiana 
You will investigate the exploration, settlement, and colonization of Louisiana. 

 

Instructional Process: 
1.  Say, “Now that you’ve learned about the greatest Native American settlement in Louisiana 

and evaluated whether the people who lived there were more complex than previously 

thought, your next task will build knowledge about the legacy of European exploration on our 

state. 

2. Conduct a brief discussion where the students connect their understanding of physical 

geography to the location of the area of first settlement by European explorers. As students 

explain the connection write down their answers on chart paper. Keep the chart paper up in 

the class throughout this instructional task so the students can see that their connections 

were correct. Possible questions (Student Resource Book): 

1. Which physical characteristic of Louisiana would make Louisiana enticing to European 

colonization? 

2. Which physical characteristic of Louisiana gave European’s access to the interior of 

North America? 

3. Why were European explorers drawn to Louisiana? Give an economic reason and 

military reason. 

3. Say “Now that we examined how physical geography will impact settlement, we can now 

research Louisiana’s settlement and colonization. At the end of the task you can go back and 

see if your predictions were accurate.”  

4. Say, “As we analyze documents you will fill in the Timeline of European Exploration of 

Louisiana (Student Resource Book) with important events. Let’s start with the first European 

expedition to ever set foot in what we call Louisiana today, Hernando De Soto.” 

5. Divide the class into small groups using an established classroom routine or have them 

complete individually. 

6. Project De Soto on the Shore of the Mississippi by Augustus Robin (Student Resource Book). 

7. Explain that the engraving depicts De Soto as the first European to reach the Mississippi River. 

8. Direct them to examine each map in small groups. As needed, provide students with 

questions similar to the observation questions from the Library of Congress’ Analyzing 

Photographs & Prints have each group to write down what they observe about the engraving. 

This should include (Student Resource Book):  

1. Who are the different people in the engraving? 

2. What are the people doing in the engraving?  

3. What objects are in the engraving? 

4. Describe the physical geography of the engraving. 

9. Have the students reflect on the painting. Possible questions to answer: 

1. What are the people in the background doing in the engraving? What does this tell you 

about European explorers? 

http://www.knowlouisiana.org/entry-image/de-soto-on-the-shore-of-the-mississippi-2


 

2. How is De Soto portrayed in the engraving? What conclusion can be drawn about De 

Soto from this engraving? 

3. How are Native Americans portrayed in the engraving? What conclusion can be drawn 

about Native American and European relationships at the time? 

10. Have the students create questions they would like to further explore about the engraving. 

11. Have them discuss their questions in their groups to see if they can answer their group 

members questions. 

12. Have the students read the selected readings independently (Student Resource Book). When 

students have finished reading  each section and viewing each painting/engraving, instruct 

them to complete the boxes on the Timeline of European Exploration of Louisiana. 

13. Say, “After Hernando De Soto’s failed expedition in the mid 1500’s no other European 

explorer stepped foot into what is today Louisiana for another 130 years. During this time the 

English setup the 13 British colonies, the Spanish controlled most of Central and South 

America, and the French settled in Canada.” 

14. Say, “By the 1680’s the French were well established as fur traders in French Canada along the 

St. Lawrence River. Rene-Robert Cavelier, Sieur de La Salle wanted to expand France’s trade 

network to include the Mississippi River. 

15. Project Rene-Robert Cavelier, Sieur de La Salle, taking possession of Louisiana and the 

Mississippi River by Jean-Adolphe Bocquin (Student Resource Book).  

16. Say, “Paintings were the photos of the 1680’s. We are going to analyze this painting as if it 

was a photograph.” 

17. Have the students analyze the painting using the National Archives: Analyze a Photograph 

handout (Student Resource Book).  

18. Divide the class into pairs using an established classroom routine. 

19. Have students read Diary of Jacques de la Metairie, notary on LaSalle’s voyage (1682) (Student 

Resource Book) 

20. Direct students to read the document in pairs and to underline key words and phrases. 

21. Next, instruct students to work in pairs to rewrite the document in their own words. 

22. Conduct a brief discussion about LaSalle’s ceremony claiming Louisiana for France. Instruct 

students to use both documents and their analyses of the documents to answer the 

questions. Possible questions (Student Resource Book): 

1. Why does LaSalle want Louisiana for France? 

2. What conclusions can be made about France’s views on religion based on the previous 

two documents? Provide evidence from the documents to support your answer. 

3. How do French citizens view their king, King Louis XIV? Provide evidence from the 

documents to support your answer. 

4. How do French explorers view Native Americans? Provide evidence from the 

documents to support your answer. 

5. How will LaSalle’s claim to Louisiana eventually lead to conflict between Native 

Americans and the French? 

23. Project the North America in 1748 map (Student Resource Book). 

24. Conduct a brief discussion about the map. Possible questions: 



 

1. Where areas do the French claim on this map? 

2. How would you characterize the size of the French claim? 

3. If LaSalle claimed all the lands which waters drain into the Mississippi River, what is the 

extent of France’s claim in the New World? 

25. As a class, conduct a discussion about the impact of LaSalle claiming Louisiana for France. 

Encourage students to use the conversation stems during the discussion and provide evidence 

from the documents and outside knowledge to support their answers. Possible questions 

(Student Resource Book):  

1. Why did LaSalle have representatives of the Catholic Church with his expedition? 

2. Why was the ceremony to claim Louisiana for France held at the mouth of the 

Mississippi River? 

3. What did France hope to gain economically and politically with the acquisition of 

Louisiana? 

4. What does the 2 documents tell you about the power of King Louis XIV? 

5. How were the Native Americans living along the Mississippi River going to be affected 

after LaSalle claimed Louisiana for France? 

26. Say, “After the King and his ministers find out about the tragedy of LaSalle’s final expedition, 

they become worried that France could lose Louisiana because France did not have a fort at 

the mouth of the Mississippi River to protect their new lands from the Spanish and British.” 

27. Have the students to continue reading independently and filling in the timeline.  

28. Say, “Life in French Louisiana was extremely difficult. Iberville was not able to set up a colony 

on the Mississippi River like he had hoped to, so the French were settled in modern day Biloxi 

Mississippi. The colonists lacked supplies, and they had not set up a great trading network 

with Native Americans for furs. This directly impacted the economy of the colony since they 

need a settlement at the mouth to secure a better trading network for furs. Eventually, 

Bienville is able to set up a settlement on the Mississippi River.” 

29. Have the students to continue reading independently and filling in the timeline.  

30. Project the Early Map of New Orleans (1728) (Student Resource Book). 

31. Direct students to analyze the Early Map of New Orleans (1728), using the National Archives: 

Analyze a Map handout (Student Resource Book).  

32. Say, “We now have an understanding of French exploration of Louisiana and the challenges 

faced by early colonists. Consider the contributions and legacy of French exploration on 

Louisiana. How has the French exploration of Louisiana contributed to our identity as a state?”  

33. This instructional task can be concluded with the extended response prompt found in the 

Resource Book, “How has the French exploration of Louisiana contributed to our identity as a 

state?” 

34. The Extended Response Rubric AND Extended Response Checklist are at the end of this 

document as well as in the Google Classroom. Please copy and distribute to students to be 

kept in their notebooks/binders. 

 

 

 

 



 

Directions:  
Discuss and answer the following questions with a partner. 
 

1. Which physical characteristic of Louisiana would make Louisiana enticing to 

European colonization? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

2. Which physical characteristic of Louisiana gave European’s access to the interior of 

North America? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

3. Why were European explorers drawn to Louisiana? Give an economic reason and 

military reason. 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

 

 

 

 

 



 

Directions:  
Complete the timeline as we analyze documents on Louisiana exploration. 
 

Timeline of European Exploration of Louisiana 

 

(please see the  

Student Resource Book for this timeline) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



 

Source 1 

“De Soto on the Shore of the Mississippi River “ 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Drawn by H.L. Stephens, engraved by Augustus Robin, N.Y – 1893 

64parishes.org  

 

 

1. Who are the different people in the engraving? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

 



 

2. What are the people doing in the engraving?  

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

3. What objects are in the engraving? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

4. Describe the physical geography of the engraving. 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

 

Spanish Exploration in the Gulf of Mexico 

Florida represented the entryway for Spanish exploration of North America during the early sixteenth 

century. Juan Ponce de León discovered “the island of Florida” in 1513. Though brief, Ponce de León’s 

voyage to Florida opened the Gulf of Mexico to future Spanish crews. After experiencing considerable 

navigational and weather-related difficulties, Pánfilo de Narváez landed at present-day Tampa Bay, 

Florida, in 1528, and members of the expedition promptly antagonized the local Native American 

population with their martial activities and demands. Narváez’s brutal, uncompromising interaction 

with the Apalachee of north Florida led to the dispersal of the crew members. Alvar Nuñez Cabeza 

de Vaca was one of approximately eighty survivors who built and boarded a crude watercraft bound 

for Cuba, only to disembark several months later near present-day Galveston, Texas. Cabeza de Vaca, 

along with two other Spaniards and an enslaved African, finally reached an expedition of Spanish 

slavers in present-day Sinaloa, Mexico, in 1536. A published account of Cabeza de Vaca’s adventures 

appeared soon thereafter, including fantastic (if not fabricated) tales of European-Indian interaction 

in a “new” world. 



 

Hernando de Soto followed the failed Narváez expedition with a slightly more successful one of his 

own in 1538. De Soto and his crew disembarked in an area of Florida inhabited by the Timucua. De 

Soto’s men made inland treks in search of precious metals, but with no success. After consulting a 

surviving member of the Narváez crew, de Soto decided to travel along the Gulf Coast toward the 

region that would become New Mexico. Rumors of gold led the overland expedition to present-day 

Alabama and along the Tombigbee River to present-day Mississippi, all while the group was taking 

considerable casualties in skirmishes with Native American warriors. In June 1541, de Soto and the 

remaining crew reached the Rio del Espiritu Santo, later called the Mississippi River, near the mouth 

of the White River in present-day Arkansas. De Soto died less than a year later in 1542, whereupon 

what remained of the Spanish crew sank his body in the Mississippi River. The crew proceeded 

westward through lands inhabited by the Caddoan peoples, only to return to the Mississippi River 

where they prepared to reach the Gulf of Mexico by river. Some 322 crew members departed on a 

seventeen-day voyage to the Gulf, leaving behind more than five hundred Native Americans who had 

been forcibly removed by the Spanish from other parts of the Southeast. De Soto’s expedition marked 

the first European exploration of the lower Mississippi River. It would be more than a century before 

another group of Europeans reached its waters. 

Roman Catholic missionaries started to join Spanish crews in the exploration of Florida during the 

latter half of the sixteenth century. Dominican priests associated with the missionary reformer 

Bartolomé de las Casas conducted evangelistic enterprises that resulted in the death of several 

clergymen and the perpetuation of European-Native American antagonism. With a rise in the 

recurrence of shipwrecks along the Gulf Coast, clerics and laymen convinced the Spanish king to take 

drastic, violent measures against “savage” Indians posing obstacles to the settlement of Florida. 

Tristán de Luna y Arellano, the newly appointed governor of Florida, set sail from Mexico in 1559 

with approximately five hundred soldiers, two hundred horses, and a thousand men, women, and 

children of European, Native American, and African descent. The goal was to transplant the Spanish 

model of government to North America and, in effect, “Christianize and civilize” the Native American 

population. Luna’s fleet of eleven vessels made landfall at Ochusa (present-day Pensacola Bay) in 

1559, only to be met with a devastating hurricane, burdensome inland treks, and mutiny. The viceroy 

of New Spain sent Ángel de Villafañe to replace Luna as governor of Florida in 1561, though he also 

suffered a setback when a hurricane hit his fleet near the Carolina coast. Afterward, Villafañe oversaw 

the abandonment of the battered Pensacola colony, thus leaving the Gulf Coast uninhabited by 

Europeans, aside from castaways left for dead. 

https://64parishes.org/entry/early-exploration 

 

Complete Box 1 on the Timeline 

 

 



 

French Exploration in Canada 

While the English and Dutch challenged Spanish supremacy of the Gulf of Mexico, the French focused 

their imperial goals on the exploration of the St. Lawrence River Valley during the sixteenth and 

seventeenth centuries. The French ruler would have preferred to establish colonies in Brazil and 

other areas of South America, but the presence of Portuguese and Spanish settlements proved too 

strong for French advances. Francis I, king of France, also contended with European notions of 

sovereignty and colonialism that depended upon the sanction of the Roman Catholic pontiff. It was 

not until 1533 that Francis I convinced Pope Clement VII of France’s right to occupy lands previously 

unknown or unsettled by European kingdoms, thus reversing the 1493 papal bull Inter caetera, which 

had previously divided the New World between Portugal and Spain. 

Francis I acted quickly after the pope’s reversal, and in 1534 Jacques Cartier became the first 

Frenchman to lead a major expedition in search of a western route across North America to the 

Pacific and mineral resources comparable to those found in South America. Cartier’s first expedition 

into the Gulf of St. Lawrence did not result in any great discoveries, though he did develop ties with 

the Iroquois and brought several Iroquoians back to France. A second expedition, more ambitious 

and better funded than the first, resulted in the beginning stages of settlement near present-day 

Montreal. In neither expedition did Cartier intend to execute large-scale colonization and missionary 

enterprises in Canada. He did, however, return to France with an Iroquois chief who reported on the 

existence of a northern kingdom with great mineral wealth. A third voyage set sail in 1541 with the 

goal to find the fabled land of gold and diamonds. Again, Cartier failed to satisfy Francis I’s dream of 

discovering treasure in the New World, after which he returned to France in 1542, having 

undermined whatever diplomatic inroads he had made with the Iroquois of the St. Lawrence River 

Valley. 

The French continued to fish the seas of the North Atlantic following Cartier’s failed expeditions of 

the 1530s and 1540s. In 1603, King Henri IV granted Pierre du Gua, Sieur de Monts, a fur trade 

monopoly in the lands of Acadia and the St. Lawrence River Valley. De Monts, in turn, commissioned 

Samuel de Champlain to establish a base for trading operations on the St. Lawrence River, after which 

the ambitious explorer founded Quebec City in 1608. The encroachment of Dutch traders and French 

competitors complicated Champlain’s hopes for the discovery of a western passage and the 

accumulation of wealth for company and crown. French involvement in wars between the Algonquin 

and Iroquois also frustrated the fur trade and the stability of the fledgling colony as a whole. Cardinal 

Richelieu, the king’s first minister, supported an unprecedented level of monetary investment and 

personnel allocation in the colonization of New France, only to be foiled by English privateers in 1628. 

Champlain surrendered Quebec to a band of Englishmen in 1629. 

Champlain, along with forty crew members and three Jesuits, conducted the reoccupation of Quebec 

in 1632. Growth was slow, as only 356 individuals—158 men, 116 women, 29 Jesuits, and 53 

soldiers—resided in and around Quebec by 1640. French involvement in the Thirty Years’ War (1618–

1648) led to a reduction in Crown support for the development of New France. What little assistance 



 

colonists did receive often came from the Catholic Church, which in turn heightened the involvement 

of missionaries in the evangelization of native peoples. The Jesuit Relations, an annual publication 

recounting the experiences of Jesuits in New France, functioned as one of the chief sources of funding 

for governmental, educational, and missionary operations in the colony. Under these conditions, 

Quebec developed into a major trading post and center of colonial activity in New France by the end 

of the seventeenth century. Simultaneously, devout French laypeople and priests founded Montreal 

in 1640 as a place from which to coordinate the spread of Christianity and civilization to the Canadian 

wilderness. 

Missionaries, Fur Traders, and Native Americans in 
New France 

For much of the seventeenth century, missionaries and fur traders functioned as explorers of New 

France. George Bancroft, one of the most prolific historians of the nineteenth century, remarked that 

“the history of missionary labor is connected with the origin of every celebrated town in the annals 

of French Canada; not a cape was turned nor a river entered but a Jesuit led the way.” Bancroft’s 

sentimental, if not overstated, assertion nonetheless captures the essential role that Jesuits played 

in the spread of French influence throughout the Great Lakes region. Contemporary historian Richard 

White described French fur traders, or coureurs des bois (runners of the woods), as equally if not 

more important to the development of a “middle ground” in New France, where Europeans and 

Native Americans competed for control of territories only recently discovered by the French, even 

though traders were often at odds with the religious goals of the missionaries. 

Native Americans proved crucial to the ability of missionaries and traders to set the stage for the 

exploration of the Mississippi River and the establishment of a permanent colony in Lower Louisiana 

during the late seventeenth and early eighteenth centuries. Meetings between missionaries, traders, 

and Native Americans often resulted in compromises, as it was unreasonable for a lone European to 

be welcomed into a native village without exhibiting flexibility and adaptability. Jesuits, for instance, 

worked hard to learn the languages of those they sought to convert. They also rejected many aspects 

of the reducciónes missionary model that called for removing Native Americans from their 

indigenous places of habitation and establishing them in highly regulated, often fortressed villages. 

Instead, Jesuits journeyed away from French posts and lived among the Iroquois, most successfully 

among the Huron of New France. Traders were similar to missionaries in that they trekked into areas 

with little to no European presence, but their interest was in cultivating economic partnerships with 

Native Americans. Interactions often went further than the trading of goods, since many coureurs 

des bois took residence with Native American groups and developed close personal relationships 

with native men and women. In short, the movement of most French missionaries and traders 

throughout New France did not resemble epic tales of great explorers sailing the high seas and 

claiming lands in the name of a Christian god and king. They were explorers in the sense that they 

were discovering new places and meeting new peoples. 



 

By the 1660s and 1670s, Jesuits began to show signs of shifting their attention away from the 

evangelization of Native Americans and toward the exploration of uncharted regions of North 

America. No longer did Jesuits exhibit the same degree of optimism and fortitude as earlier 

missionaries like Jean de Brébeuf and Isaac Jogues, both of whom died as martyrs in the eyes of the 

Roman Catholic Church. The most famous exemplar of this alteration in Jesuit orientation was 

Jacques Marquette. In 1673, Marquette left the missions of the Great Lakes and joined the Canadian 

trader and explorer Louis Joliet on an expedition in search of the Mississippi River. Together with a 

small crew, Marquette and Joliet traveled more than 2,500 miles by canoe from the Mackinac Straits, 

up the Fox River, down the Wisconsin River, and finally down the Mississippi River until they reached 

the mouth of the Arkansas River (north of the present-day Louisiana-Arkansas border). It was there 

that Marquette and Joliet interacted with the descendents of Quapaw who had come in contact with 

de Soto’s expedition more than a hundred years earlier. The Quapaw introduced Marquette and 

Joliet to the calumet (pipe smoking) ceremony and warned them of Spaniards further south. 

Convinced that the Mississippi River emptied into the Gulf of Mexico instead of the Pacific Ocean, 

the two explorers returned north to the Illinois Country where Marquette established a mission at 

Kaskaskia (near present-day Utica, Illinois) in 1674 and died shortly thereafter. 

https://64parishes.org/entry/early-exploration 

 

Complete Boxes 2-3 on the Timeline 
 

 

René-Robert Cavelier, sieur de La Salle 

In February 1682, La Salle entered the icy waters of the Mississippi River with Tonti and more than 

forty Europeans and Native Americans in canoes. He named the river Colbert after his financial 

benefactor in France. Five written accounts of the first voyage down the Mississippi remain: 

narratives by La Salle, Tonti, the Recollect priest Zénobe Membré, Nicolas de La Salle (unrelated to 

René-Robert), and Jacques de La Métairie. La Salle halted the expedition near present-day Memphis, 

Tennessee, and constructed Fort Prudhomme before continuing to the confluence of the Mississippi 

and Arkansas rivers. 

With the assistance of Arkansas guides, La Salle’s entourage reached the point at which the 

Mississippi River branched into the Gulf of Mexico (near present-day Venice, Louisiana) and planted 

a post with the inscription “Louis the Great, King of France and of Navarre, Reigns Here, April 9, 

1682.” The king would not learn of La Salle’s discovery until a year later. On April 10, without taking 

the opportunity to explore the Gulf Coast and the Mississippi’s intricate web of tributaries, La Salle 

began the return voyage up the river to Canada. 

Lefèvre de La Barre replaced Frontenac as governor of New France in 1682, leaving La Salle without 

his chief ally in the colony. La Salle sailed to France the following year to speak with Colbert’s son and 

https://64parishes.org/entry/quapaw-tribe/


 

successor, Jean-Baptiste Colbert, marquis de Seignelay, about a second expedition to the mouth of 

the Mississippi River by way of the Gulf of Mexico. The king placed La Salle in command of four ships 

(the Belle, the Joly, the Aimable, and an unnamed ketch that would carry supplies as far as St. 

Domingue) and more than three hundred crew members, including Tonti, Zénobe, Nika (La Salle’s 

longtime Indian guide), Henri Joutel (author of one of the expeditionary journals), and Tanguy le 

Gallois de Beaujeu (sea captain of the expedition). They left France on July 24, 1684, and stopped at 

St. Domingue before proceeding to their final destination, having lost more than one hundred people 

to desertion, disease, and death. 

In December of 1684, La Salle reached what he thought was Apalachee Bay near the northwestern 

bend of the Florida peninsula. In fact, he had sailed past the Mississippi delta owing to navigational 

error. The expedition continued to sail west to a point somewhere between Matagorda Bay and 

Corpus Christi, Texas. Beaujeu returned to France with news of the expedition’s problems in March 

1685. In the meantime, La Salle built Fort Saint Louis and planned an overland trek to find the 

Mississippi River somewhere in the east. The sinking of the Belle off the coast of Texas did not help 

matters. By 1687, of the original 180 colonists to arrive at Matagorda Bay, fewer than forty colonists 

survived the ravages of sickness, accident, and desertion.  It was during this period of desperation 

that Pierre Duhaut conspired with a handful of men to kill La Salle while on one of several overland 

expeditions in search of the Mississippi River.  Dehaut shot and killed the explorer on March 19, 

1687.  Soon thereafter, another member of the expedition killed Dehaut over a dispute about the 

allocation of supplies.  Four men survived the mutiny, reached the Mississippi River, and, under the 

protection of Tonti, traveled through Canada to France, where they finally reported on the death of 

La Salle to the French Crown and public. 

https://64parishes.org/entry/rene-robert-cavelier-sieur-de-la-salle 

 

 

Complete Boxes 4-6 on the Timeline 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Directions: Analyze the painting as a photograph using the Photo Analysis Sheet.  

 
Rene-Robert Cavelier, Sieur de La Salle, taking 

possession of Louisiana and the Mississippi River 
 

 
Painting by Jean-Adolphe Bocquin. Licensed under the Creative Commons Attribution-Share Alike 3.0 

Unported license. Available online at https://commons.wikimedia.org/wiki/File:Lasalle_au_Mississippi.jpg.  
 
  

https://creativecommons.org/licenses/by-sa/3.0/
https://creativecommons.org/licenses/by-sa/3.0/
https://commons.wikimedia.org/wiki/File:Lasalle_au_Mississippi.jpg


 

 
 This analysis worksheet is in the public domain and is courtesy of the National Archives. It is available online 
at https://www.archives.gov/files/education/lessons/worksheets/photo_analysis_worksheet.pdf  

  

https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet_novice.pdf
https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet_novice.pdf


 

Directions:  
Read the excerpt and then rewrite it in your own words as a text message or a tweet. 
 

Diary of Jacques de la Metairie,  
notary on LaSalle’s voyage (1682) 

 

“When we discovered three channels by which the River Colbert1 discharges itself into the sea, we 

landed on the bank of the western channel about three leagues from its mouth. . . Here we prepared a 

column and a cross, and to the said column were affixed the arms of France with this inscription: 

Louis the Great, King of France and Navarre, Reign; The Ninth April 1682 

 

. . . after a salute of fire-arms and cries of Vive le Roi (French for “long live the king”) the column was 

erected by De La Salle, who standing near it, said with a loud voice: ‘In the name of the most high, by 

the grace of God, King of France . . . this ninth day of April, one thousand six hundred and eighty-two, I, 

in virtue of the commission of his Majesty (Louis XIV) which I hold in my hand, and which may be seen 

by all whom it may concern, have taken and do now take in the name of his Majesty and of his successors 

to the crown, possession of this country of Louisiana . . . the River Colbert1 and rivers which discharge 

themselves therein2. . . from the source of the great river . . . as far as the mouth at the . . . Gulf of 

Mexico.’ 

 

“Upon the assurance which we have received from all these nations that we are the first Europeans who 

have descended or ascended the River Colbert1, hereby protesting against all those who may in future 

undertake to invade any or all these countries, people, or lands” 

 
This text is in the public domain and is available online at. Available online at 

https://babel.hathitrust.org/cgi/pt?id=yale.39002006043914;view=1up;seq=48 
 

 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

 
 
 

______________________________ 
1 The Mississippi River was formerly known as the Colbert River 
2 Rivers which flow into the Mississippi River 
 

https://babel.hathitrust.org/cgi/pt?id=yale.39002006043914;view=1up;seq=48


 

Directions: Answer the following questions using the sources on La Salle. 
 
 

1. Why does LaSalle want Louisiana for France? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

2. What conclusions can be made about France’s views on religion based on the 

previous two documents? Provide evidence from the documents to support your 

answer. 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

3. How do French citizens view their king, King Louis XIV? Provide evidence from the 

documents to support your answer. 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

 

 

 

 

 

 



 

4. How do French explorers view Native Americans? Provide evidence from the 

documents to support your answer. 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

5. How will LaSalle’s claim to Louisiana eventually lead to conflict between Native 

Americans and the French? 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Directions: Examine the map and answer the questions. 
 

North America in 1748 
 

 

Licensed under the Creative Commons Attribution-Share Alike 3.0 Unported license. Available online at 
https://commons.wikimedia.org/wiki/File:Lasalle_au_Mississippi.jpg  

 

 

 

 

 

 

 

 

 

https://creativecommons.org/licenses/by-sa/3.0/
https://commons.wikimedia.org/wiki/File:Lasalle_au_Mississippi.jpg


 

1. What areas do the French claim on this map? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

2. How would you characterize the size of the French claim? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

3. If LaSalle claimed all the lands which waters drain into the Mississippi River, what is 

the extent of France’s claim in the New World? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

 

 

 

 

 

 

 

 

 

 

Directions:  
Complete Boxes 7-9 on the timeline after reading the excerpt on the first French 
settlements. Then, complete Box 10 after reading the excerpt on Bienville. 



 

 

The First French Settlements, 1699–1713 

Following the War of the League of Augsburg (1688–1697), Louis XIV of France moved aggressively 

to expand French territories, and the French minister of the marine Louis de Phélypeaux, Comte de 

Pontchartrain, secretly made plans to establish French posts in Louisiana. In doing so, Pontchartrain 

intended to undermine the colonial interests of the English, Dutch, and Spanish along the coast of 

the Gulf of Mexico. Pierre Le Moyne d’Iberville et d’Ardillières led the first French expedition to the 

vicinity of present-day Biloxi in 1699, followed by a year of exploring the Mississippi and Red River 

Valleys and making contact with the Natchez and other petites nations. In 1702 Iberville moved the 

colony’s base of operations to Mobile, where roughly 140 French speakers hoped to develop closer 

trade and military ties with the Choctaw and Chickasaw in order to check British expansion. Before 

permanently leaving Louisiana, Iberville vested considerable authority in his brother Jean-Baptiste Le 

Moyne, sieur de Bienville, and his cousin Pierre Charles Le Sueur. 

French Crown officials paid little attention to the needs of Lower Louisiana during the early 1700s 

because of their involvement in the War of Spanish Succession (1701–1714). Lacking official support, 

Iberville and his elite associates were unable to implement the conventional French mercantilist 

practice of exploiting natural resources (furs, minerals, cash crops) from colonial territories. To 

compensate for supply shortages, French colonists relied heavily on the slave labor and agricultural 

acumen of neighboring Native American groups. To protect against the slave raids and military 

advances of British-allied tribes such as the Creek, Native American villages in the vicinity of Mobile 

developed close working relationships with the French. The Choctaw and Chickasaw were especially 

influential in how the French developed strategies to defend against British encroachment 

throughout frontier areas east of the Mississippi River. The close interconnectedness of Native 

Americans and Europeans during this early colonization phase convinced historian Daniel Usner to 

describe French colonial Louisiana as a “frontier exchange economy” influenced by local and regional 

networks as well as transatlantic and global movements. 

A 1708 census recorded 339 individuals in the French colony: 60 Canadian coureurs des bois (woods 

runners or backwoodsmen); 122 soldiers, seamen, and craftsmen employed by the Crown; and 157 

Indian slaves and European men, women, and children. A handful of Catholic missionary priests 

traveled through or settled in the colony, though with limited success at evangelizing Native 

Americans and gaining support from the French laity. With no clear leader, the political organization 

of Louisiana bore modest resemblance to Canada, its neighbor to the north. Bienville, then a 

teenager, functioned as the commander of Mobile until Pontchartrain sent 

the ordonnateur (commissary) Bernard Diron d’Artaguette to investigate and expel the Le Moyne 

family from Louisiana. Quite the opposite happened, as Bienville became acting governor in 1711, 

later replaced in 1713 by the founder of Detroit, Sieur Antoine de la Mothe Cadillac, as the first 

official governor of Louisiana. 

https://64parishes.org/entry/french-colonial-louisiana 

https://64parishes.org/entry/french-colonial-louisiana


 

Jean-Baptiste Le Moyne, Sieur de Bienville 

One of Bienville’s first duties as commandant was to establish a town thirty leagues up the Mississippi 

River and name it after the Duc d’Orléans. In 1718, Bienville chose a site on the east bank of the river 

where there was a “fine crescent,” though it was not until 1722 that New Orleans became the capital 

of the colony. He received two parcels of land in the vicinity of New Orleans, where he employed 

some of the first enslaved Africans in Louisiana. In 1719, when France declared war on Spain, Bienville 

led a successful assault against the Spanish fort at Pensacola, though it was returned to the Spanish 

at the conclusion of the War of the Quadruple Alliance in 1722. In 1720, Law’s financial system 

collapsed in France, leaving hundreds of recent European immigrants in deplorable conditions and 

the future of Louisiana in question. A reorganized Company of the Indies attempted to repair the 

damage left in the wake of Law’s collapse. Prior to his recall to France in 1725, Bienville suppressed 

a Natchez uprising and came under the investigation of the royal commissioner Jacques de la Chaisse 

for financial improprieties. 

Étienne de Périer replaced Bienville as governor of Louisiana in 1725. In the disastrous aftermath of 

the 1729 Natchez Revolt, however, French officials summoned Bienville back to Louisiana in 1732. 

Bienville immediately set out to repair relations with native groups of the lower Mississippi valley. 

The Choctaw were especially important to Bienville’s scheme to curtail the influence of the Chickasaw 

and the English in Louisiana. He ordered four expeditions against the Chickasaw (1733, 1736, 1740, 

and 1742), all of which resulted in a combination of military and diplomatic failure. Bienville 

submitted his letter of resignation to the Minister of Marine in 1742. A year later, the Marquis Pierre 

de Rigaud de Vaudreuil de Cavagnial arrived in New Orleans to replace the man who had resided in 

Louisiana for thirty-six years. Bienville spent the rest of his life as a bachelor in Paris, where he died 

on March 7, 1767. 

https://64parishes.org/entry/jean-baptiste-le-moyne-sieur-de-bienville-2/ 

 

 

 
  

https://64parishes.org/entry/jean-baptiste-le-moyne-sieur-de-bienville-2/


 

Directions: Analyze the map using the worksheet. 

 
Early Map of New Orleans (1728) 

 
Jean Baptiste Le Moyne Sieur de Bienville and architects from France planned and formed New Orleans 
over 100 miles from the mouth of the Mississippi River in 1718. The site for New Orleans was chosen 
because it was on high ground and on a bend on the river which created a natural levee. 

 

Licensed under the Creative Commons Attribution-Share Alike 3.0 Unported license. Available online at 
https://commons.wikimedia.org/wiki/File:New_orleans_plan_1728.jpg  

 

  

https://creativecommons.org/licenses/by-sa/3.0/
https://commons.wikimedia.org/wiki/File:New_orleans_plan_1728.jpg


 

 

 This analysis worksheet is in the public domain and is courtesy of the National Archives. It is available online 
at https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet.pdf  
  

https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet_novice.pdf
https://www.archives.gov/files/education/lessons/worksheets/map_analysis_worksheet_novice.pdf


 

Extended Response 

Based on the sources and your knowledge of Louisiana history, assess the 

contributions of French exploration to the state’s identity. 

As you write, follow the directions below. 

 Address all parts of the prompt. 

 Include information and examples from your own knowledge of U.S. history. 

 Use evidence from the sources to support your response. 

 Follow the steps on the Checklist as you write your response. 

 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
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___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 



 

 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

 



 

Task Three:  

Comparison of French and Spanish Louisiana 
You will examine the economics, government, and cultural legacy of French Colonial Louisiana and 

Spanish Colonial Louisiana.  

 

Instructional Process: 
1. Say, "In the last task you examined the founding of Louisiana and learned about the legacy of 

exploration on French Louisiana. In this task you will compare and contrast the economic, 

cultural, and political legacies of French Louisiana and Spanish Louisiana. You will explore how 

Louisiana grew from a sparsely populated colony to a colony with a strong population 

dependent on plantation agriculture and slavery.” 

2. Write the word mercantilism on the board and read or project the following definition: 

1. Economic theory where a country wants to increase exports but limit imports to create 

gold reserves for the country. 

3. Provide examples of mercantilism usage in the 18th Century.  

1. Say, “Nearly all European countries used the economic system of mercantilism. Under 

this economic system if you lived in a British colony you could only sell your products 

to Britain and buy goods from Britain. If you bought or sold to other country’s 

merchants you could be fined or jailed. The reason for this policy was Britain only 

wanted to export products around the world, because when you export products your 

product goes up but money comes in. Britain did not want to import anything, because 

when you import the product come in but you have to send another country your 

money.” 

2. Say, “Another example of mercantilism is if you lived in the Spanish Empire in South 

America and you owned a silver mine. You could only buy Spanish products with your 

silver. This would help Spain increase its wealth.” 

4. Direct students to explain the meaning of mercantilism in their own words orally or in writing, 

provide examples of mercantilism, and provide a visual. 

5. Say, “Now with an understanding of mercantilism, we can examine the culture, economics, 

and government of French Louisiana. 

6. Divide the class into small groups using an established classroom routine. 

7. Have students read French Colonial Louisiana and Slavery in French Colonial Louisiana 

(Student Resource Book). 

8. Direct students to read the texts aloud in their small groups, noting details about the 

economy, religion, government population, and use of slavery in French Colonial Louisiana. 

Instruct students to complete the French Louisiana side of their T-chart Comparing French 

Louisiana and Spanish Louisiana (Student Resource Book) with the details they note as they 

are reading (You will need to provide information on Spanish Louisiana to complete the chart 

(not in the Student Resource Book). Use these:  Spanish Colonial Louisiana by Charles Chamberlain 

and Lo Faber and Slavery in Spanish Colonial Louisiana by John C. Rodrigue from knowlouisiana.org. 

 

http://www.knowlouisiana.org/entry/french-colonial-louisiana
http://www.knowlouisiana.org/entry/slavery-in-french-colonial-louisiana
http://www.knowlouisiana.org/entry/spanish-colonial-louisiana
http://www.knowlouisiana.org/entry/slavery-in-spanish-colonial-louisiana


 

9. Say, “Now that you have an understanding of the economics, government, and culture of 

French Colonial Louisiana, you will examine the Code Noir in French Colonial Louisiana to get 

an understanding of the hardships faced by the first African settlers to Louisiana.” 

10. Instruct pairs to read the Code Noir (1724), considering the following questions as they read 

(Student Resource Book):  

1. How do the French view religion? 

2. Why did the French create the Code Noir and view the Code Noir as necessary? 

3. Why was the Code Noir demand harsh punishments on disobedient slaves? 

4. How would slaves view the Code Noir? 

11. Conduct a discussion about the legacy and reasons for implementing the Code Noir in French 

Louisiana. Possible questions (Student Resource Book):  

1. What does the Code Noir tell you about France’s religious views? Cite from the Code 

Noir. 

2. How could the Code Noir still affect Louisiana’s religious identity? 

3. After examining rule XIII, why would French officials not want slaves to gather 

together? 

4. After examining rule XXV, why would slave owners not fear breaking the Code Noir’s 

rules on caring for a slave?  Cite from the Code Noir. 

5. Why did the Code Noir demand harsh punishments for slaves who strike their masters 

or other French colonists? 

6. What was the ultimate goal of Code Noir? 

 
 
 

Please remember to teach the French and Indian War, Spanish Colonial Louisiana and 
Acadians. You can use the Louisiana History Workbook for activities on those subjects. 
 
 
 

For Topic 3- Louisiana’s Cultural Geography, please use the Louisiana History 
Workbook for activities to support your teaching. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Mercantilism, also called "commercialism,” is a system in which a country attempts to amass wealth 
through trade with other countries, exporting more than it imports and increasing stores of gold and 
precious metals. It is often considered an outdated system. 
 
The noun mercantilism came from the Latin mercāns, or "buyer." It was a system that encouraged the 
idea of government trade regulation to gain wealth, a move away from agriculture system as an 
economic base. Although largely rejected today, it was the main school of economic thought from the 
15th through the 18th Centuries, and was the push behind much of the exploration and colonization 
of other lands — and many of the wars — that happened during that time. 
 
Vocabulary.com  

 
 

Directions: Rewrite the definition of mercantilism in your own words. 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Directions:  
Complete the T-Chart after reading the secondary sources on French and Spanish 
Louisiana. 
 

T-Chart Comparing French Louisiana and Spanish Louisiana 

Characteristics French Louisiana Spanish Louisiana 

Economics of 
the colony 

  

Religion 

 
 
 
 
 

 

Government/ 
Government 

Actions 
  

Populations 

 
 
 
 
 
 
 
 
 

 

Slavery 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

T-chart Comparing French Louisiana and Spanish Louisiana (Completed) 

Characteristics French Louisiana Spanish Louisiana 

Economics of 

the colony 

● In the beginning of the colony fur 

trading was the main source of income 

for the colony. Supplies were constantly 

low in the colony. 

● By the mid 1750’s the economy of 

Louisiana was based on plantations 

growing indigo which increased trade 

for the colony. 

● By the end of Spanish rule Louisiana was 

economically prospering and growing. 

French rule never experienced a vibrant 

economy like the one the Spanish 

installed. 

● Cotton and sugarcane replaced tobacco 

and indigo as the main cash crops of the 

colony. 

● By the end of Spanish rule, New Orleans 

had become a center for trade in the 

Atlantic economy and was a commercial 

center for the region. 

Religion 
● All colonists were catholic. 

● Catholic missionaries converted Native 

Americans and slaves to Catholicism.  

● Spain was a catholic country which 

helped achieve peace between the 

French colonists and the Spanish. 

Government/ 

Government 

Actions 

● King Louis XIV gave ownership of the 

colony to various aristocrats. These 

aristocrats never cared for went to 

Louisiana. 

● The colony was run by a governor and 

the Superior Council. 

● The king appointed the colonial 

governor. 

● French colonists revolted against the 

Spanish government banished the first 

Spanish colonial governor, Ulloa, 

because he imposed trade restrictions 

that complied with the economic theory 

of mercantilism. 

● The second Spanish colonial governor, 

Alejandro O’Reilly re-established Spanish 

rule and executed the leaders of the 

revolt 

● After O’Reilly re-established Spanish rule 

the future Spanish colonial governors 

embraced Louisiana creole culture and 

lived in harmony with the French 

colonists 

Population/ 

ethnic groups 

● In 1708 only 339 people lived in the 

French colony. 

● By the late 1720’s there were less 2,000 

people living in the colony because 

most settlers died when they first 

arrived in LA. 

● The colony’s main ethnic groups were 

French, German, and African 

● The population of the territory grew 

considerably under Spanish rule. 

● Between 1762 and 1770 over 5,000 

Acadians, now known as Cajuns, settled 

in Louisiana. 

● By the end of Spanish Colonial Louisiana 

the population of the colony was over 

30,000. 

 



 

Slavery in the 

colony 

● In the 1720’s approximately 6,000 

slaves from Africa were transported to 

Louisiana. 

● In 1724 Louisiana officials implemented 

the Code Noir, Black Codes, to regulate 

the lives of slaves and ensure their well-

being. 

● Many slave owners ignored the Code 

Noir when it involved caring for a slave. 

● Most slaves came from Senegambia 

region of West Africa and when they 

arrived in Louisiana they began to 

create a distinct Creole culture. 

● Slave owners had to have approval of 

the Superior Council to free a slave. 

● Thousands of enslaved Africans arrived 

during this period because of increased 

production of sugarcane and cotton 

plantations. By the end of Spanish rule 

over 13,000 slaves lived in Louisiana. 

● The Spanish made manumissions, 

freeing of slaves, easier. Slave owners 

could free slaves without approval. Slave 

could also buy their freedom. This led to 

Louisiana having over 1,500 free people 

of color by the end of Spanish Louisiana. 

● The Spanish slave codes were still 

inhumane but were more humane than 

the French Code Noir. 

  



 

French Colonial Louisiana 

French colonial Louisiana refers to the first century of permanent European settlement in the Lower 

Mississippi Valley. Native Americans, Europeans, and Africans contributed to the development of a 

complex frontier society at the geographic nexus of the Americas. Although the French regime 

considered Louisiana to be a failed colonial enterprise, the diverse peoples of the territory proved 

essential to the nature of imperial relations among French, Spanish, English, and American interests 

during the eighteenth century. The multicultural composition of the Lower Mississippi Valley 

remained strong even after the cession of Louisiana to Spain in 1763, the retrocession to France in 

1800, and the Louisiana Purchase in 1803, effectively making the state of Louisiana both 

representative of the diversity of the United States and unique for its distinctive colonial past. 

The La Salle Expeditions, 1682–1689 

Spanish explorers “discovered” segments of the coast of the Gulf of Mexico during the sixteenth 

century. The chief goal of Juan Ponce de León, Hernando de Soto, and other Spaniards was to find a 

navigable waterway to the Pacific Ocean. Like the Spanish, French colonial officials in Canada 

harbored dreams of crossing North America by water. Rumors of the existence of a “great river” 

connecting the Great Lakes to the Gulf of Mexico reached French missionaries and traders during the 

1660s. The governor of Canada commissioned Jacques Marquette, a Jesuit missionary, and Louis 

Joliet, a French merchant, to lead a small expedition down the great river. They reached the Arkansas 

River in 1673, but went no farther after the Quapaw warned them of supposedly hostile native groups 

and Spanish posts in the Lower Mississippi Valley. 

In 1677, Rene-Robert Cavelier, sieur de la Salle, and Louis de Buade, Comte de Frontenac et de 

Palluau, received a fur trade monopoly in the Illinois Country. The trading scheme produced little 

profit. La Salle then shifted his attention to the development of colonies farther south along the great 

river. Joined by his lieutenant Henri de Tonti and several adventurers, La Salle entered the waters of 

the great river in February of 1682. They built temporary stockades at Fort Prudhomme (near 

present-day Memphis) and the Arkansas River. On April 9, 1682, at the junction of the bird-foot delta 

near the Gulf of Mexico, La Salle claimed the river and its drainage basin for King Louis XIV, thus the 

name Louisiana. He gave the name Colbert to the great river in recognition of his patron and French 

finance minister Jean-Baptiste Colbert. He then calculated what he thought was the mouth’s latitude, 

returned northward to Canada, and started planning for the establishment of a colony on the Colbert 

River. 

La Salle secured a contract for the colonization of Lower Louisiana from Louis XIV in 1682. Two years 

later, La Salle’s small fleet left the French port of La Rochelle, with roughly 100 soldiers, a year’s 

worth of supplies, and 280 men, women, and children. They stopped at the French island Saint 

Domingue before making landfall somewhere between Grand Isle and the Atchafalaya Bay in 

December 1684. Because of a latitudinal miscalculation, the La Salle expedition continued west until 

it reached the entrance of Matagorda Bay in present-day Texas. La Salle sent one ship back to France 



 

with news of the colony’s uncertain future. He then led three overland expeditions in search of the 

missing Colbert River. Most of his companions either died or deserted during the first two trips. On 

the third expedition of 1687, several men murdered La Salle and continued moving east until they 

reached the Arkansas River and then traveled onward to Canada and France. A Spanish search party 

found the abandoned Matagorda colony in 1689 and surmised that natives had killed or captured all 

of the French colonists. 

La Salle’s expeditions brought Europeans in contact with Native American peoples whose ancestors 

had resided throughout the Mississippi River Valley for more than a thousand years. Historians have 

identified features of the Mississippian Culture (1200–1700) that connected Native American groups 

from Illinois to Louisiana and from Oklahoma to Georgia. Located in present-day northeastern 

Louisiana, the archaic archaeological site known as Poverty Point represents one of many centers of 

commercial and ceremonial activity along the “highway” of the Mississippi River that included 

elaborate earthworks and mounds dating back to approximately 2000 BC. 

Members of La Salle’s expeditions encountered similar human-made earth structures among the 

Natchez peoples. Known by archaeologists as the Fatherland site, the Grand Village of the Natchez 

included mounds with a temple and the chief’s residence atop them. It was also common for Native 

American peoples of the Mississippi River Valley to introduce European strangers to the calumet 

ceremony, a pipe-smoking ritual that created both temporary and long-term cooperation in matters 

of diplomacy, trade, and warfare. Approximately 70,000 Native Americans inhabited Lower Louisiana 

by the end of the seventeenth century, a population greatly diminished on account of the contagion 

of European diseases that began more than a century earlier with Spanish-Indian contact. 

 The First French Settlements, 1699–1713 

Following the War of the League of Augsburg (1688–1697), Louis XIV of France moved aggressively 

to expand French territories, and the French minister of the marine Louis de Phélypeaux, Comte de 

Pontchartrain, secretly made plans to establish French posts in Louisiana. In doing so, Pontchartrain 

intended to undermine the colonial interests of the English, Dutch, and Spanish along the coast of 

the Gulf of Mexico. Pierre Le Moyne d’Iberville et d’Ardillières led the first French expedition to the 

vicinity of present-day Biloxi in 1699, followed by a year of exploring the Mississippi and Red River 

Valleys and making contact with the Natchez and other petites nations. In 1702 Iberville moved the 

colony’s base of operations to Mobile, where roughly 140 French speakers hoped to develop closer 

trade and military ties with the Choctaw and Chickasaw in order to check British expansion. Before 

permanently leaving Louisiana, Iberville vested considerable authority in his brother Jean-Baptiste Le 

Moyne, sieur de Bienville, and his cousin Pierre Charles Le Sueur. 

French Crown officials paid little attention to the needs of Lower Louisiana during the early 1700s 

because of their involvement in the War of Spanish Succession (1701–1714). Lacking official support, 

Iberville and his elite associates were unable to implement the conventional French mercantilist 

practice of exploiting natural resources (furs, minerals, cash crops) from colonial territories. To 

compensate for supply shortages, French colonists relied heavily on the slave labor and agricultural 



 

acumen of neighboring Native American groups. To protect against the slave raids and military 

advances of British-allied tribes such as the Creek, Native American villages in the vicinity of Mobile 

developed close working relationships with the French. The Choctaw and Chickasaw were especially 

influential in how the French developed strategies to defend against British encroachment 

throughout frontier areas east of the Mississippi River. The close interconnectedness of Native 

Americans and Europeans during this early colonization phase convinced historian Daniel Usner to 

describe French colonial Louisiana as a “frontier exchange economy” influenced by local and regional 

networks as well as transatlantic and global movements. 

A 1708 census recorded 339 individuals in the French colony: 60 Canadian coureurs des bois (woods 

runners or backwoodsmen); 122 soldiers, seamen, and craftsmen employed by the Crown; and 157 

Indian slaves and European men, women, and children. A handful of Catholic missionary priests 

traveled through or settled in the colony, though with limited success at evangelizing Native 

Americans and gaining support from the French laity. With no clear leader, the political organization 

of Louisiana bore modest resemblance to Canada, its neighbor to the north. Bienville, then a 

teenager, functioned as the commander of Mobile until Pontchartrain sent 

the ordonnateur (commissary) Bernard Diron d’Artaguette to investigate and expel the Le Moyne 

family from Louisiana. Quite the opposite happened, as Bienville became acting governor in 1711, 

later replaced in 1713 by the founder of Detroit, Sieur Antoine de la Mothe Cadillac, as the first 

official governor of Louisiana. 

Companies and Slavery, 1713–1729 

Antoine Crozat, councilor and financial secretary to Louis XIV (1638–1715), received a fifteen-year 

commercial monopoly over Louisiana in 1712. Crozat attempted to organize the colonial government 

of Louisiana according to Canadian standards by dividing military and civil affairs among the three 

offices of commandant, governor, and ordonnateur. He also created a court known as the Superior 

Council. Technically, Crozat’s company fell under the authority of the governor of Canada, while 

church matters remained under the jurisdiction of the bishop of Quebec. In reality, daily life in Lower 

Louisiana remained largely independent of Canadian oversight. 

The European population increased from approximately 200 to 500 inhabitants during the Crozat 

years (1713–1717). Fur trading remained the primary source of income for the colony. There were 

also rather unsuccessful attempts, first, to trade with Spanish and French West Indian posts, and, 

second, to harvest silk, indigo, and other cash crops. Louis Juchereau de St. Denis conducted an 

expedition up the Red River, resulting in the establishment of a French post at Natchitoches. Cadillac 

made a similar trip in search of lead mines, which resulted in the foundation of Fort Rosalie near 

present-day Natchez. The French also benefited from the start of the Yamasee War in 1715, a conflict 

between colonial South Carolina and Native Americans, which took the attention of the English away 

from making military and economic alliances with the Creek and Chickasaw. 

Crozat pulled out of the company contract in 1717. The Scotsman John Law then assumed control 

over all commercial affairs in Louisiana under the auspices of the Company of the West, later called 



 

the Company of the Indies. Law obtained the company charter as part of a larger scheme to transition 

France to a paper currency system, reduce the Crown’s debt and restore its credit, and bring wealth 

to Law and his business associates. Law’s financial plan ultimately failed in 1720, when the so-called 

“Mississippi Bubble” burst. 

Despite the company’s failures, Law’s investment in Louisiana amounted to considerable changes in 

the organization and composition of the colony, which lasted through the 1720s. Bienville moved the 

colonial capital from Mobile to New Orleans in 1718. Historian Shannon Lee Dawdy described early 

New Orleans as a “rogue,” “wild,” even “savage” colonial city in the sense that its leading elite 

inhabitants tried and largely failed to translate their Enlightenment ideals of social order to the 

swampy banks of the Mississippi River. Memoirs and letters of early residents abound on the topic 

of New Orleans’s lack of urbanity and wealth of problems. 

Outside New Orleans, the company granted land concessions to wealthy Frenchmen along the 

Mississippi River. Upstart settlers and established elites smuggled trade goods throughout the 

Mississippi Valley and Caribbean in order to avoid the mercantilist policies of the French Crown. The 

growing labor force was made up of peasants and indentured servants (petits gens) from France and 

Alsace, impressed criminals (forçats), Swiss mercenaries and poorly trained French soldiers, and 

women from Parisian hospitals and asylums, ultimately raising the European population of Louisiana 

to around 5,000 by 1721. However, the number of European settlers dropped to fewer than 2,000 

by the end of the 1720s, due largely to high death rates and the decision of many to abandon the 

colony. 

Roman Catholic priests and nuns contributed to the social development of French colonial Louisiana 

throughout the early eighteenth century. Paul du Ru, a Jesuit priest, attempted to establish missions 

among the petites nations, or small tribes, of the Lower Mississippi Valley during Iberville’s brief 

tenure in Louisiana. Several priests of the Foreign Mission worked as missionaries among Native 

Americans and chaplains among French settlers. The bishop of Quebec granted ecclesiastical 

jurisdiction over the European population (and those enslaved by Europeans) of Lower Louisiana to 

the Capuchins. The Jesuits, in turn, were responsible for the missionization of Native Americans 

outside the confines of French posts. This bipartite organization of the clergy led to considerable 

conflict, often resulting in the deterioration of Indian missions and lay-clerical relations. 

Nicolas-Ignace de Beaubois (1689–1770), Jesuit superior of Lower Louisiana, established a 

permanent male missionary presence in and around New Orleans in 1727. A troupe of 

twelve Ursuline nuns also arrived at New Orleans in 1727. Marie Madeline Hachard, the youngest of 

the women in habits, left a record of her life as a missionary, which was published in France for the 

edification of young women. In addition to their roles as religious leaders, Catholic priests and nuns 

busied themselves with mundane aspects of life in French colonial Louisiana. They bought and sold 

slaves. They negotiated with company and Crown officials for salaries, property, and power. In short, 

their experiences were not entirely different from those of other European settlers. 



 

The forced migration of approximately 6,000 enslaved Africans constituted the most significant 

demographic alteration to French colonial Louisiana during the 1720s. Approximately two-thirds of 

the enslaved came from the Senegambian region of West Africa, while the rest came from the Bight 

of Benin and Angola. They brought with them knowledge of rice, corn, tobacco, cotton, and indigo 

cultivation, as well as an assortment of technologies and skills related to craftsmanship, all of which 

were considered useful for the development of a fledgling colony in the Americas. African slaves 

interacted with Indian slaves on a daily and intimate basis, effectively undermining the intention of 

French masters to control the thoughts and actions of their human property. In 1724 French officials 

implemented the Code Noir in hopes of regulating the everyday lives of enslaved and free people of 

African descent in Louisiana, much as governments had done in other French colonies throughout 

the Caribbean. Such regulatory efforts produced mixed results, with many enslaved Africans taking 

advantage of the frontier conditions of Louisiana by creating runaway communities ( le marronage) 

in cypress swamps (la ciprière) throughout the Lower Mississippi Valley and possibly planning slave 

revolts against their white masters. 

By 1732 enslaved Africans accounted for approximately 65 percent of the total population of 

Louisiana. The large majority of African slaves lived on private plantations along the Mississippi River 

away from New Orleans. African slaves, most of whom worked on the plantations of the governor 

and the company, made up 12 percent of New Orleans’s population in 1726. On ly one slave ship 

arrived at Louisiana after 1736, thus setting the stage for the development of what historian 

Gwendolyn Midlo Hall called an “Afro-Creole” culture in eighteenth-century Louisiana. People of 

African descent born in the colony, or Afro-Creoles, would constitute more than 50 percent of the 

total population of Louisiana by the end of the French colonial period in 1769. 

Military and Economic Difficulties, 1729–1754 

Economic development in French colonial Louisiana remained limited during the 1720s. The company 

established Fort Chartres as a way to advance the fur trade in the Illinois Country, only to be greatly 

disrupted during the wars between the French and the Fox Indians of the late 1720s. English 

encroachment upon the fur trade in present-day Mississippi and Alabama also diminished French 

influence among neighboring petites nations. And despite the marginally successful cultivation of 

tobacco near Fort Rosalie, the so-called Natchez Revolt of 1729 contributed to an economic 

downturn in Lower Louisiana that lasted through the 1730s. 

On the morning of November 28, 1729, Natchez warriors killed more than 200 French men, women, 

and children, and captured around 300 African slaves and 50 French women and children. Rumors of 

a Natchez conspiracy against Fort Rosalie preceded the attack, in which some enslaved Africans 

played a role. Approximately 10 percent of Louisiana’s white population died in the attack. The 

French government responded to the Natchez revolt by disbanding the company and reclaiming 

Crown authority over Louisiana. Under the leadership of Bienville and with the assistance of the 

Illinois, Tunica, and other Native American groups, French soldiers spent the next decade conducting 

a series of military campaigns against the Natchez and Chickasaw. The French had two chief 



 

objectives: first, to exterminate what remained of the Natchez, and second, to punish the Chickasaw 

for harboring Natchez refugees and trading with the English. 

Military expeditions against the Natchez and Chickasaw produced mixed results. French forces failed 

to achieve any clear victories over the Chickasaw, while their ties with the Choctaw became ever 

more tenuous. At the same time, French officials attempted to revitalize the economy of Louisiana 

by encouraging the production of tobacco and trade with French ports such as La Rochelle and 

Bordeaux, again with only moderate success. Inflation of the currency and poor weather, including a 

devastating hurricane, did not make their jobs any easier. Much of the blame for the colony’s decline 

fell upon Bienville, who was finally replaced as governor in 1742 by the Marquis Pierre de Rigaud de 

Vaudreuil de Cavagnial. By 1746, the population of French colonial Louisiana had shrunk to 

approximately 3,200 whites and 4,730 blacks, due primarily to the return of many settlers to France, 

the low number of new European immigrants, the near cessation of the importation of African slaves, 

and low levels of reproduction among both European and African populations. 

With the governorship of Vaudreuil came a previously unattained level of prosperity in Lower 

Louisiana. From 1744 to 1755, colonial leaders realized increases both in trade and population, this 

despite French involvement in the War of Jenkins’ Ear (1739–1742) and the War of Austrian 

Succession (1740–1748). Some large plantation owners along the Mississippi River replaced tobacco 

with the more profitable indigo, though small-scale farming of other cash crops and lumbering 

continued. Louisiana merchants enhanced trade with Spanish ports in Cuba, Mexico, and Florida. 

Trade between Dauphin Island (near Mobile) and Pensacola, in particular, remained strong through 

much of the 1750s. Some historians estimate a 50 percent increase in population during this period, 

due primarily to the arrival of fils de cassette (coffer girls), Alsatians, and French soldiers. Most 

Europeans lived in the vicinities of New Orleans, Mobile, or Natchez. The increase in plantation 

productivity also marked an increase in the importation of slaves, most of whom came from the 

French West Indies. 

Disputes among the Choctaw, Chickasaw, French, and English increased during the 1740s and 1750s. 

Red Shoe, a Choctaw chief, encouraged portions of the Choctaw nation and the Alabamas to trade 

with the English. Vaudreuil, in an attempt to undermine Red Shoe’s intentions, organized a 

diplomatic ceremony for around 1,200 Choctaw to meet with French officials in 1746. Tension 

reached a high point when Red Shoe killed three French traders and Vaudreuil called for revenge. A 

Choctaw warrior ultimately assassinated Red Shoe. By 1747, the Choctaws were at war with each 

other, as villages drew battle lines according to English or French alliances. It was not until the French 

provided their Choctaw allies with sufficient supplies that a modicum of peace was restored in 1750. 

However, major military conflict between the French and Chickasaw resumed in 1752 when 

Vaudreuil ordered assaults on Chickasaw villages in present-day northern Alabama and Mississippi. 

The Chickasaw effectively repelled the French expedition with the help of the English. 

 

 



 

The End of French Rule, 1754–1769 

Louis Billouart, Chevalier de Kerlerec, arrived at New Orleans in 1753. Three interrelated matters 

dominated the administration of the new governor: internal politics, French-Indian relations, and the 

Seven Years’ War (1754–1763, also called the French and Indian War). Kerlerec’s Indian policy got off 

to a rocky start when he hosted a meeting with the Choctaw at Mobile but failed to offer his guests 

sufficient gifts and trade goods. The deplorable state of Louisiana’s forts and soldiery convinced 

Kerlerec that he would need the assistance of the Native American population if he wanted to protect 

the imperial interests of the French against the English. Reinforcements of questionable quality 

arrived at intervals during the 1750s and early 1760s, along with the new ordonnateur Vincent 

Gaspar Pierre de Rochemore. Rochemore and Kerlerec, though rivals, convinced segments of the 

Choctaw, Alabamas, Upper Creek, and Cherokee to disrupt the Chickasaw-English alliance 

throughout the frontiers of the American interior. Insufficient supplies made it difficult for Kerlerec 

to compete with English traders and soldiers coming out of South Carolina. 

The 1760s saw the ousting of Rochemore as ordonnateur and the appointment of Denis-Nicolas 

Foucault as his replacement. Moreover, Jean Jacques Blaise d’Abbadie replaced Kerlerec as governor. 

D’Abbadie’s instructions from the Crown were clear: Begin liquidating French holdings in Lower 

Louisiana in accordance with treaties following the Seven Years’ War. After several years of 

diplomatic negotiations, the French convinced the Spanish to ally themselves against British interests 

in Europe and the Americas. The secret signing of the 1762 Treaty of Fontainebleau involved France’s 

Louis XV promising Spain’s Charles III the territory of Louisiana (including Illinois) and the so-called 

Isle of Orleans. However, the 1763 Treaty of Paris, which actually ended the Seven Years’ War, 

granted territories west of the Mississippi River (including New Orleans) to the Spanish and eastern 

territories (including Baton Rouge) to the English. Coinciding with the cession of French Louisiana 

was the suppression of the Jesuit order in 1763, which resulted in the expulsion of all but one Jesuit 

(Michel Baudouin) from the Lower Mississippi Valley. 

It is not entirely clear why Louis XV so willingly ceded Louisiana to Spain. Most historians cite Louis 

XV’s interest in strengthening Franco-Spanish ties and relinquishing control over an economically 

burdensome colony. Regardless, the decision to cede Louisiana to Spain had little immediate impact 

on the local population. Approximately 1,500 people of European descent and 2,000 people of 

African descent resided in and around New Orleans in 1766. Pointe Coupée and Natchitoches also 

remained important French settlements after the cession of Louisiana to Spain. French trading 

continued throughout frontier regions west of the Mississippi River. A complex network of 

plantations lined the Mississippi River from the Balize (near the mouth of the Mississippi River in 

present-day Plaquemines Parish) through the German Coast (just above New Orleans in present-day 

St. Charles Parish) to Natchez. Levees, both natural and manmade, protected plantations from 

frequent inundation and functioned as a sort of road for overland travel. In 1766, St. Gabriel (just 

above Bayou La Fourche) became the site of one of the first Acadian settlements in Louisiana. 

Acadians continued to migrate farther west via the Atchafalaya River to the Opelousas and Attakapas 

districts of southwestern Louisiana during the late 1760s. Several frontier posts dotted the banks of 



 

the Mississippi River above the Arkansas River in the Illinois Country, including Cape Girardeau, 

Kaskaskia, Ste. Geneviève, and St. Louis. 

French Creole inhabitants, and especially a small group of elite power holders, proved highly 

influential during the tenure of the first Spanish governor Antonio de Ulloa from 1764 to 1768. Major 

Charles Philippe Aubry, the French director-general of Louisiana, and Nicolas Foucault, 

the ordonnateur, remained the effective administrators of the colony until Ulloa enacted a dual 

Spanish-French administration in early 1767. Prior to then, Ulloa did not proclaim Spanish dominion 

over Louisiana and allowed the French flag to remain flying over the city of approximately 3,500 

inhabitants. The passage of strict trade regulations by the Spanish in 1768 led Foucault and the 

powerful French Creole oligarchy to consider an insurrection. Ulloa left soon thereafter, only to be 

replaced by General Alejandro O’Reilly with orders to suppress what came to be known as 

the Insurrection of 1768. Joined by more than 2,000 troops, O’Reilly conducted a bloodless 

reoccupation of New Orleans later that year and proceeded to implement Spanish colonial 

institutions in Louisiana with the aid of Luís de Unzaga y Amezaga, the future governor of the colony. 

French Influence in Spanish Colonial Louisiana, 1769–1800 

The influence of Creole inhabitants (people of French and African descent born in Louisiana) 

remained strong during the first decade of Spanish control. Outside New Orleans, the colonial 

administration of Spanish Louisiana largely fell to the commandants of eleven posts (or districts) 

stretching along the Mississippi River from present-day Ascension Parish in the south to present-day 

St. Louis in the north. The francophone Creole population both resisted and adapted to the colonial 

reforms of Unzaga, although adaptation was initially difficult because of the onset of an economic 

depression during the early 1770s. British influence among Native American groups in Lower 

Louisiana persisted during the Spanish colonial period. Spanish officials attempted to curtail British 

advances and conduct Indian affairs according to French modes of gift-giving ceremonies, trade 

partnerships, and military alliances. Moreover, during a particularly disruptive ecclesiastical battle 

between French and Spanish Capuchins, Unzaga demonstrated an interest in reinforcing the religious 

customs of the French clergy. In 1777, Unzaga left office as governor of Louisiana in the wake of 

British operations in the Gulf of Mexico that were linked to the American Revolution. 

Bernardo de Gálvez, the gubernatorial successor to Unzaga, oversaw the gradual but thorough 

reconciliation of the francophone population of Lower Louisiana to Spanish rule throughout the late 

1770s and early 1780s. He introduced more than 1,500 Canary Islanders, or Isleños, and 500 

Malagueños to Spanish Louisiana by 1779, many of whom would participate in military expeditions 

against British forces in West Florida. He also granted Creole Louisianans permission to conduct trade 

with ports in the West Indies and France. Francophone militiamen played a crucial role in Spanish 

campaigns against British forts at Baton Rouge, Mobile, Pensacola, and Natchez. These and other 

posts would ultimately come under Spanish occupation, resulting in an Anglo-Spanish treaty of 1783 

that left much of the Mississippi Valley and territory south of the Ohio River to the Spanish. 



 

Esteban Rodríguez Miró y Sabater, formerly Gálvez’s second-in-command during the West Florida 

campaigns, became acting governor of Louisiana in 1782. He oversaw several immigration schemes 

that served to dilute the French Creole population of Spanish Louisiana. Approximately 1,600 

Acadians arrived at New Orleans in 1785, many of whom joined their kin in the Opelousas and 

Attakapas districts. Anglophone non-Catholics of the Natchez district represented a second major 

migration group to inhabit Spanish Louisiana during the 1780s. Ultimately Miró permitted 

approximately 3,500 former British subjects to make their residences in the tobacco-rich area of 

Natchez as long as they swore allegiance to the Spanish Crown and promised to baptize their children 

in the Catholic Church. By 1784, the total population of Spanish Louisiana was 32,000, up from 18,000 

in 1777. The number had increased to more than 42,000 by 1788. Miró continued to entice new 

immigrants to Louisiana after a fire destroyed much of New Orleans in 1788, thus raising the 

population to around 48,000 by 1795. Though significantly greater than the rate of growth during 

the French colonial period, these numbers paled in comparison to a place like Kentucky, where the 

population increased from 30,000 in 1785 to more than 70,000 in 1790. 

Francisco Luis Héctor, barón de Carondelet, became governor of Spanish Louisiana and West Florida 

in 1791. He continued Miró’s policy of asserting Spanish control of the Mississippi River from the Gulf 

of Mexico to the Ohio River. In addition to the threat of American territorial expansion, Carondelet 

faced increasing discontent among the francophone inhabitants of Louisiana following the French 

Revolution of 1789, the Haitian Revolution of 1791, and Spain’s declaration of war against France in 

1793. Rumors of slave insurrections and a French invasion were common during the 1790s. Tension 

reached a high point in 1795 when Carondelet violently suppressed a slave conspiracy in Pointe 

Coupée. Edmond-Charles Genêt, French ambassador to the United States, also added to the worries 

of Carondelet with his plan, though never executed, to raise an army of Americans and French forces 

against Spanish Louisiana. 

With the signing of the Treaty of San Lorenzo (also known as Pinckney’s Treaty) in 1795, Spain 

recognized the United States’s claim to territories east of the Mississippi River and shipping rights 

along the river. Delays in the implementation of the treaty lasted until 1798. In the meantime, 

Spanish and French officials negotiated a retrocession of Louisiana to France, culminating in an 

agreement of terms with the Third Treaty of San Ildefonso on October 1, 1800. Spain delayed the 

retrocession of Spanish territories west of the Mississippi River (including New Orleans but not 

including West Florida), to the dismay of Napoleon Bonaparte who was also handling a difficult 

military campaign in Haiti. By 1803, Napoleon had decided against expanding France’s empire in the 

Americas. Under pressure from Robert R. Livingston, the US minister to France, and James Monroe, 

a special agent sent to France by Secretary of State James Madison, Napoleon agreed to the Louisiana 

Purchase for 60 million francs on May 2, 1803. President Thomas Jefferson promptly ordered the 

Mississippi territorial governor William C. C. Claiborne to handle the transfer of the Louisiana 

Territory from Spanish to American control on December 20, 1803. 
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Slavery in French Colonial Louisiana 

As early as 1699, when Pierre Le Moyne d’Iberville first began to develop the French colony of 

Louisiana, he petitioned the king to allow a slaving expedition to the west coast of Africa to procure 

captive laborers. Although the first cargo of enslaved Africans did not arrive in Louisiana until 1719, 

a census of the colony in 1708 counted eighty Indian men and women held as slaves among the total 

population of 278. Between 1719 and 1731, when the Company of the Indies was in charge of 

economic development in Louisiana, the company’s ships landed more than six thousand Africans 

who were sold into slavery. The French instituted the Code Noir, a set of laws that was supposed to 

ensure the well-being of the enslaved workers while keeping them under control, but the laws were 

frequently ignored by owners and slaves. 

Slavery in Louisiana under French rule has to be viewed against general conditions in the colony. For 

much of the period, Louisiana struggled for survival, and it never developed into the profitable, self-

sustaining colony its founders had intended. French colonial Louisiana was more a “society with 

slaves” than a full-fledged “slave society,” a distinction commonly used by scholars who study the 

history of slavery in the United States. There were few enslaved people in Louisiana before 1720. As 

in other New World colonies, efforts to enslave the Indian population in Louisiana proved futile and 

contributed to the colonial authorities’ decision to import enslaved Africans. 

The large majority of the approximately six thousand slaves imported into Louisiana during the entire 

French period arrived during the 1720s, when the Company of the Indies controlled the colony’s 

economic development. Following the bursting of the Mississippi Bubble in 1720 the unprofitable 

Louisiana colony was heavily subsidized by profits from the company’s holdings in the West Indies 

and elsewhere. The 1729 Natchez Indian revolt ended such support by the early 1730s. Historian 

Gwendolyn Midlo Hall writes about this period of stagnancy as key to the development of what she 

describes as a cohesive “Afro-Creole” culture. Reversing the traditional focus on French culture and 

“control” of the slave population, Hall argues that the enslaved Africans exercised much more control 

over their own lives as well as the relative success of the colony. 

Origins of a Distinct African Culture in the Louisiana Territory 

The ethnic and cultural contours of the slave population during this period have been the subject of 

debate between two main scholars. Hall has argued that the large majority of Africans imported into 

Louisiana under French rule came from the Senegambia region of West Africa and were of the same 

ethnicity, the Bambara people. Hall also maintains that this geographical and ethno-cultural 

homogeneity was essential to the development of a distinct Creole culture that manifested itself in 

slave language, family structure, and religion. The creation of an “Afro-Creole culture,” according to 

Hall, helped to foster significant resistance to slavery. Although the slave population greatly 

increased and became more diverse under Spanish rule, its cultural foundations were established 

early. 



 

Thomas Ingersoll has contested Hall’s interpretation, questioning the geographical and ethno-

cultural homogeneity of the slave population. He has also challenged the degree to which this 

homogeneity influenced an emerging Creole culture, and the notion that this culture formed the 

wellsprings of widespread resistance. In short Ingersoll argues that being outnumbered by the 

Africans and Afro-Creoles forced more cooperation and upward mobility among the white settlers. 

Despite this scholarly debate, the fact that the African slave trade virtually ceased after 1731 

undoubtedly contributed to the development of a creolized slave population and culture. Indeed, the 

relatively small slave population, which exhibited at least a measure of ethno-cultural homogeneity, 

and the generally unsettled condition of the colony may have given slaves in Louisiana from the 1730s 

on a greater ability to shape the contours of the slave regime than was the case in other North 

American colonies, where more diverse slave populations were confronted by more stable colonial 

establishments and more unified ruling elites. 

Relations between colonists and enslaved people in Louisiana were regulated by the 1724 Code Noir. 

Slave owners were subject to penalties if they did not provide their enslaved workers with food and 

care for them in their old age; owners were also supposed to ensure that their slaves were baptized 

and married in the Roman Catholic faith. Owners could free slaves only with the permission of the 

colony’s Superior Council. Many of the code’s fifty-five articles placed restrictions on the slaves: 

among other things, they were prohibited from carrying weapons, owning property, marrying whites, 

or gathering with slaves belonging to other masters. Because the Code Noir spelled out strict 

consequences for owners who mistreated their slaves or fathered children by enslaved women, it 

was once believed to have made slavery less brutal in French Louisianathan in other colonies. 

However, historical scholarship has effectively refuted the notion that enslaved people received 

more humane treatment in French Louisiana than elsewhere. 

Despite the harsh conditions slaves endured, an Afro-Creole cohort emerged by mid-century. These 

Creole slaves experienced a cultural life in which many African traditions survived, but their frame of 

reference was Louisiana and its mix of African, European, and American Indian influences. Whether 

or not this creolized slave culture provided the foundations for organized resistance, it nonetheless 

found expression in religious practices and beliefs, folktales, oral and food traditions, and family life. 

Moreover, while certain elements of the slaves’ culture were unique to the slave experience, other 

elements blended with those of an emerging white Creole population to create a complex culture 

that transcended race and is still evident today. 

Daily Life 

Slaves devoted most of their waking hours to labor. The primary cash crops during this period were 

tobacco and indigo, with cotton and sugar emerging only later. Many slaves worked on plantations, 

but the plantation system as a whole had not yet come to dominate Louisiana society; many slaves 

lived and worked on farms and smaller holdings, while others labored at a host of nonagricultural 

tasks. 



 

Moreover, because of the overall importance of New Orleans to the colony, slavery there was more 

urban-centered than in other colonies. Historian Lawrence N. Powell has asserted that “Africans were 

the only segment of the surging population capable of pulling New Orleans and the Lower Mississippi 

Valley out of the mud.” Powell notes that they dug the drainage canals, laid out the streets, and 

moved massive amounts earth to raise the levees that protected the town. Many of the enslaved 

West Africans in New Orleans had been artisans or boatmen in their homelands. Because French 

tradesmen were in short supply, newly arrived West Africans were trained as coopers (barrel makers) 

and blacksmiths. As a result, they enjoyed a greater measure of economic autonomy than did slaves 

in the countryside. Their owners hired them out, and the enslaved workers sometimes were allowed 

to keep a portion of their wages. Even outside the city, however, some slaves were similarly hired 

out and allowed a degree of autonomy. 

Despite the many difficulties the colony faced, by mid-century Louisiana was well on its way toward 

becoming a plantation society based on racial slavery. Slave status and conceptions of race were 

hardening, and a distinct slaveholding class was emerging. Although the development of New World 

slavery in Louisiana was not necessarily inevitable by the end of French rule, the foundations of an 

identifiable “slave society” had already been established. Even as the slave regime was solidifying, 

however, the enslaved managed to stake out spheres of autonomy within society. 

Maroons 

For most people living in bondage, however, the only way to control their own lives was to run away 

from their masters. Enslaved Indians and Africans found opportunities to slip away from their owners, 

temporarily or permanently, into the cypress swamps. These escapees were referred to as 

“maroons,” a term used throughout the Caribbean basin that was derived from the Spanish 

word cimarron, which could describe either wilderness country or livestock that had run away and 

gone wild. Runaway slaves could remain in marronage (communal living in the back country) almost 

indefinitely, subsisting on fish, shellfish, game, and the occasional poached livestock from 

neighboring farms. Sometimes they would slip under the cover of night into plantation s laves’ 

quarters for a meal. Some maroons obtained money by selling crafts to settlers in the hinterlands or 

cutting cypress logs and bringing them to sawmills. 

In 1726 the attorney general of the colony warned of escaped Indian slaves banding together just 

outside of New Orleans. Because the runaways had taken their masters’ weapons and ammunition 

when they fled, the colonists feared the fugitives would soon attack. Indians who ran away from their 

French owners often brought enslaved Africans with them to Indian settlements. By 1728 the 

problem had reached the level that Governor Etienne de Périer had to declare a tax on owners whose 

slaves escaped, which was then offered as a bounty to anyone who could capture and return the 

escapees. Périer sent word to Indian settlements between New Orleans and Natchez that they would 

be rewarded if they returned runaway slaves—whether African or Indian—and villages that harbored 

refugees would be treated as enemies. The French believed that through this policy, they could divide 

the Indians and Africans, keeping both groups in check. If any enslaved Africans escaped from their 



 

masters, Indians would likely capture them, and the Africans would stop trying to escape when they 

knew that Indians would no longer assist them. 

In fact, marronage continued to plague the Louisiana colony throughout the French period because 

slave owners frequently mistreated their African and Indian laborers. As Hall found in her study of 

colonial court records, “Recaptured runaways consistently explained that they left because they were 

overworked, underfed, threatened, assaulted, and maimed by their masters. Some of them 

demonstrated sophisticated knowledge of their rights under the Code Noir” and knew that their 

owners were blatantly disregarding the law. If a runaway slave was recaptured, though, the owner 

often ignored the punishment specified in the Code Noir: escapees were supposed to be branded on 

the chest with a fleur de lissymbol, and their ears would be cropped. Slave masters had little incentive 

to see that the punishment was carried out because it would permanently mark the person as a flight 

risk and lower his or her value as a slave. Court officials often dealt with repeat runaways or slaves 

who were dangerously violent by selling them to unsuspecting buyers outside of Louisiana. 

Hall also notes that most of the violent acts reported in court documents were perpetrated by whites 

against blacks, although the reported crimes do not represent the full scope of the violence. Only 

masters who punished their slaves with extreme brutality were prosecuted in court; typically, injuring 

an enslaved person was only considered a criminal act if the party who inflicted the wound was 

damaging someone else’s “property.” 

Throughout the period of French rule in Louisiana, the colony never produced the riches the crown 

had hoped it would. The mortality rate among European colonists, especially during the first decades, 

was so high that without the additional numbers of captive Indians and Africans who were pressed 

into labor, the Louisiana colony might not have developed beyond a few outposts along the Gulf of 

Mexico. 

 
https://64parishes.org/entry/slavery-in-french-colonial-louisiana 
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Directions: Analyze the Code Noir and answer the questions. 
 

Code Noir (1724) 
 

To regulate relations between slaves and colonists, the Louisiana Code noir, or slave code, based largely 
on that compiled in 1685 for the French Caribbean colonies, was introduced in 1724 and remained in 
force until the United States took possession of Louisiana in 1803. The Code’s 54 articles regulated the 
status of slaves and free blacks, as well as relations between masters and slaves. The entire body of laws 
appears below. 

 

BLACK CODE OF LOUISIANA 
 
I. Decrees the expulsion of Jews from the colony. 
 
II. Makes it imperative on masters to impart religious instruction to their slaves. 
 
III. Permits the exercise of the Roman Catholic creed only. Every other mode of worship is prohibited. 
 
IV. Negroes placed under the direction or supervision of any other person than a Catholic, are liable to 
confiscation. 
 
V. Sundays and holidays are to be strictly observed. All negroes found at work on these days are to be 
confiscated. 
 
VI. We forbid our white subjects, of both sexes, to marry with the blacks, under the penalty of being 
fined and subjected to some other arbitrary punishment. We forbid all curates, priests, or missionaries 
of our secular or regular clergy, and even our chaplains in our navy to sanction such marriages. We 
also forbid all our white subjects, and even the manumitted or free-born blacks, to live in a state of 
concubinage with blacks. Should there be any issue from this kind of intercourse, it is our will that the 
person so offending, and the master of the slave, should pay each a fine of three hundred livres. 
 
XII. We forbid slaves to carry offensive weapons or heavy sticks, under the penalty of being whipped, 
and of having said weapons confiscated for the benefit of the person seizing the same. An exception is 
made in favor of those slaves who are sent a hunting or a shooting by their masters, and who carry 
with them a written permission to that effect, or are designated by some known mark or badge. 
 
XIII. We forbid slaves belonging to different masters to gather in crowds either by day or by night, 
under the pretext of a wedding, or for any other cause, either at the dwelling or on the grounds of one 
of their masters, or elsewhere, and much less on the highways or in secluded places, under the penalty 
of corporal punishment, which shall not be less than the whip. In case of frequent offences of the kind, 
the offenders shall be branded with the mark of the flower de luce, and should there be aggravating 
circumstances, capital punishment may be applied, at the discretion of our judges. We command all 
our subjects, be they officers or not, to seize all such offenders, to arrest and conduct them to prison, 
although there should be no judgment against them. 
 
XIV. Masters who shall be convicted of having permitted or tolerated such gatherings as aforesaid, 
composed of other slaves than their own, shall be sentenced, individually, to indemnify their 



 

neighbors for the damages occasioned by said gatherings, and to pay, for the first time, a fine of thirty 
livres, and double that sum on the repetition of the offence. 
 
XXI. Slaves who are disabled from working, either by old age, disease, or otherwise, be the disease 
incurable or not, shall be fed and provided for by their masters ; and in case they should have been 
abandoned by said masters, said slaves shall be adjudged to the nearest hospital, to which said 
masters shall be obliged to pay eight cents a day for the food and maintenance of each one of these 
slaves ; and for the payment of this sum, said hospital shall have a lien on the plantations of the 
master. 
 
XXII. We declare that slaves can have no right to any kind of property, and that all that they acquire, 
either by their own industry or by the liberality of others, or by any other means or title whatever, 
shall be the full property of their masters 
 
XXV. Slaves shall never be parties to civil suits, either as plaintiffs or defendants, nor shall they be 
allowed to appear as complainants in criminal cases, but their masters shall have the right to act for 
them in civil matters, and in criminal ones, to demand punishment and reparation for such outrages 
and excesses as their slaves may have suffered from. 
 
XXVII. The slave who, having struck his master, his mistress, or the husband of his mistress, or their 
children, shall have produced a bruise, or the shedding of blood in the face, shall suffer capital 
punishment. 
 
XXVIII. With regard to outrages or acts of violence committed by slaves against free persons, it is our 
will that they be punished with severity, and even with death, should the case require it. 
 
XXIX. Thefts of importance, and even the stealing of horses, mares, mules, oxen, or cows, when 
executed by slaves or manumitted persons, shall make the offender liable to corporal, and even to 
capital punishment, according to the circumstances of the case. 
 
XXX. The stealing of sheep, goats, hogs, poultry, grain, fodder, peas, beans, or other vegetables, 
produce, or provisions, when committed by slaves, shall be punished according to the circumstances 
of the case ; and the judges may sentence them, if necessary, to be whipped by the public executioner, 
and branded with the mark of the flower de luce. 
 
XXXII. The runaway slave, who shall continue to be so for one month from the day of his being 
denounced to the officers of justice, shall have his ears cut off, and shall be branded with the flower de 
luce on the shoulder: and on a second offence of the same nature, persisted in during one month from 
the day of his being denounced, he shall be hamstrung, and be marked with the flower de luce on the 
other shoulder. On the third offence, he shall suffer death.  
 

Historical Collections of Louisiana: Embracing Translations of Many Rare and Valuable Documents Relating 

to the Natural, Civil, and Political History of that State.  This book is in the public domain and is available 

online at http://international.loc.gov/cgi-

bin/ampage?collId=rbfr&fileName=0009//rbfr0009.db&recNum=100 

 
 
 
 

http://international.loc.gov/cgi-bin/ampage?collId=rbfr&fileName=0009//rbfr0009.db&recNum=100
http://international.loc.gov/cgi-bin/ampage?collId=rbfr&fileName=0009//rbfr0009.db&recNum=100


 

7. How do the French view religion? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

8. Why did the French create the Code Noir and view the Code Noir as necessary? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

9. Why was the Code Noir demand harsh punishments on disobedient slaves? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

10. How would slaves view the Code Noir? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

11. What does the Code Noir tell you about France’s religious views? Cite from the Code 

Noir. 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 

 



 

12. How could the Code Noir still affect Louisiana’s religious identity? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

13. After examining rule XIII, why would French officials not want slaves to gather 

together? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

14. After examining rule XXV, why would slave owners not fear breaking the Code 

Noir’s rules on caring for a slave?  Cite from the Code Noir. 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

15. Why did the Code Noir demand harsh punishments for slaves who strike their 

masters or other French colonists? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

16. What was the ultimate goal of Code Noir? 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 
 

___________________________________________________________________ 

 



 

LEAP Assessment Social Studies Extended Response Rubric 

The response should be scored holistically on its adherence to two dimensions: Content and Claims. Each 

response should be given the score that corresponds to the set of bulleted descriptors that best describes the 

response.  

 

Dimension: Content 

Score Description 

4 

The student’s response:  

● Reflects thorough knowledge of [CONTENT] by incorporating ample, focused 
factual information from prior knowledge and the sources; 

● Contains accurate understandings with no errors significant enough to detract 
from the overall content of the response; 

● Fully addresses all parts of the prompt. 

3 

The student’s response:  

● Reflects general knowledge of [CONTENT] by incorporating adequate factual 
information from prior knowledge and the sources; 

● Contains mostly accurate understandings with minimal errors that do not 
substantially detract from the overall content of the response; 

● Addresses all parts of the prompt.  

2 

The student’s response:  

● Reflects limited knowledge of [CONTENT] by incorporating some factual 
information from prior knowledge and the sources; 

● Contains some accurate understandings with a few errors that detract from the 
overall content of the response; 

● Addresses part of the prompt.   

1 

The student’s response:  

● Reflects minimal knowledge of [CONTENT] by incorporating little or no factual 
information from prior knowledge and the sources; 

● Contains few accurate understandings with several errors that detract from the 
overall content of the response; 

● Minimally addresses part of the prompt.  

0 The student’s response is blank, incorrect, or does not address the prompt. 

 

 

  



 

 

Dimension: Claims 

Score Description 

4 

The student’s response:  

● Develops a valid claim that effectively expresses a solid understanding of the 
topic; 

● Thoroughly supports the claim with well-chosen evidence from the sources; 
● Provides a logically organized, cohesive, and in-depth explanation of the 

connections, patterns, and trends among ideas, people, events, and/or contexts 
within or across time and place.  

3 

The student’s response:  

● Develops a relevant claim that expresses a general understanding of the topic; 
● Supports the claim with sufficient evidence from the sources; 
● Provides an organized explanation of the connections, patterns, and trends 

among ideas, people, events, and/or contexts within or across time and place.  

2 

The student’s response:  

● Presents an inadequate claim which expresses a limited understanding of the 
topic. 

● Includes insufficient support for the claim but does use some evidence from the 
sources; 

● Provides a weak explanation of the connections, patterns, and trends among 
ideas, people, events, and/or contexts within or across time and place.  

1 

The student’s response:  

● Does not develop a claim but provides evidence that relates to the topic; OR 
develops a substantially flawed claim with little or no evidence from the sources; 

● Provides a vague, unclear, or illogical explanation of the connections among 
ideas, people, events, and/or contexts within or across time and place.  

0 
The student’s response is blank, incorrect, too brief to evaluate, or lacks a claim that 

addresses the prompt. 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

U.S. History Extended-Response Checklist 

As you write your response, remember these important points: 

• Construct a multiparagraph argument that fully addresses the prompt. 

• Support your claims with evidence from each of the documents. 

• Develop your claims further with information from your own knowledge of the topic. 

• Provide a concluding statement or section. 

 
Follow the steps below to help you write a successful argument.  
Step 1: Planning 

Read the prompt carefully. 

Review the documents and take notes that will help you create your argument. Use the 
paper provided by your test administrator for planning your response and/or writing 
your rough draft. 

Look beyond what is directly stated in the documents. Analyze and evaluate each 
document, taking the following into consideration: 

◦ Historical setting 

◦ Author/point of view 

◦ Intended audience 

◦ Credibility of the source 

Step 2: Drafting 

Type your essay in the space provided. 

Use the Enter key to begin a paragraph, and then use the Tab key or the space bar to 
indent the paragraph. 

Organize your claims and evidence in a logical sequence.  

Use a formal writing style. 

Avoid plagiarism and overreliance on any one document. 

Step 3: Revising and Proofreading 

Read your argument. 

Review the requirements listed above to make sure you have followed them.  

 Develop your claims in more detail if needed. 

Rearrange sentences or change words to make your meaning clearer.  

Reread your final draft and correct any errors you find. 


