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6th-8th GRADE DAILY ROUTINE 

TTiimmee AAccttiivviittyy 
EExxaammpplleess 

66--88 
8:00a Wake-Up and 

Prepare for the Day 
 

          

• Get dressed, brush teeth, eat breakfast 
 

                         

9:00a Morning Exercise 
 
 

 

• Exercises 
o Walking 
o Jumping Jacks 
o Push-Ups 
o Sit-Ups 
o Running in place 
o High Knees 
o Kick Backs 
o Sports 

 
NNOOTTEE:: Always stretch before and after physical activity 

10:00a Academic Time: 
Reading Skills 

 

• Online: 
o Plato (ELA) 

• Packet 
o Reading (one lesson a day) 

11:00a Play Time Outside (if weather permits) 
12:00p Lunch and Break 

 

• Eat lunch and take a break 
• Video game or TV time 
• Rest 

2:00p Academic Time: 
Math Skills 

 

• Online: 
o Plato (Math) 
 

• Packet 
o Math (one lesson a day) 

3:00p Academic 
Learning/Creative 
Time 

 

• Puzzles 
• Flash Cards 
• Board Games 
• Crafts 
• Bake or Cook (with adult) 

4:00p Academic Time: 
Reading for Fun 

 

• Independent reading 
o Talk with others about the book 

5:00p Academic Time: 
Science and Social 
Studies 

      

• Online 
o Plato (Science and Social Studies) 



 

Tiempo Actividad Detalles 
8:00a Despierta y Prepárate para el día • Vístete, cepíllate los dientes, desayuna 

 
9:00a Ejercicio Mañanero 

 
 
 
 
 
 
 
NOTE: Siempre hay que estirarse antes y después de cualquier 
actividad física. 

• Ejercicios 
o Caminar 
o Saltos de tijeras 
o Lagartijas 
o Abdominales 
o Correr en el mismo lugar 
o Rodillas altas 
o Patadas hacia atrás 
o Deportes 

 
10:00a Tiempo Académico: 

Habilidades de Lectura 
• En Línea: 

o Plato (ELA)  
• Paquete: 

o Leer(una lección al día) 
11:00a Tiempo para jugar Afuera(si el clima lo permite) 
12:00p Almuerzo y Descanso  • Almorzar y tomar un descanso 

• Este es tiempo para jugar videos y 
ver televisión 

• Descansar 
2:00p Tiempo Académico: 

Habilidades de Matemáticas   
• En Línea: 

o Plato (Matemática) 
• Paquete 

o Matemática (una lección al 
día) 

3:00p Aprendizaje Académico/Tiempo Creativo • Rompecabezas 
• Tarjetas Flash 
• Juegos de Mesa 
• Artesanías 
• Hornear o Cocinar( con un adulto) 

4:00p Tiempo Académico: 
Leyendo por Diversión 

• Lectura Independiente  
o Habla con otros acerca de 

lo que leíste 
5:00p Tiempo Académico: 

Ciencias y Estudios Sociales  
• En Línea 

o PLato(Ciencia y Estudios 
Sociales) 



6th Grade-ELA
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Tools for Instruction

i-Ready.com
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Reading Comprehension  I  Grades 6–8  I  Analyze Story Elements  I  Page 1 of 3

Analyze Story Elements
As students read more sophisticated literature, they encounter authors using story elements in increasingly 
intricate ways. Students must learn to analyze how characters’ words and actions drive plot events, how the 
events form a rising action to build suspense and interest, and how the climax, or turning point, leads to a 
resolution. Students also start to explore how character, setting, and plot relate to the theme or central idea of 
a story. Frequent text-based discussion is the most effective tool for helping students analyze story elements. 

Three Ways to Teach

Identify the Turning Point 10–20 minutes

Explain that the turning point, also called the climax, is an event that happens near the end of a story. It is 
usually exciting or suspenseful, and it signals a big, important change for the main character. Using a familiar 
story, help students understand how to identify the turning point by answering the following questions. 

• Who is the main character?

• What is the central conflict that this character faces?

• During what event do we learn how this conflict will be resolved? 

• How does this resolution affect the character?

Organize students in small groups, and have them identify the turning point in a previously-read literary 
selection from class. Invite each group to share their turning points with the class, and briefly discuss how each 
event signals an important change for the main character.

Connect Story Elements to Theme 30–45 minutes

Help students understand that the goal of analyzing story elements is to understand the central idea. Demonstrate 
by thinking aloud about an example from a familiar story, such as Esperanza Rising, by Pam Muñoz Ryan. 

Esperanza comes from a very wealthy family, but she is forced to become a migrant worker to survive after her 
father is killed and her house is burned. The difference in the settings between Esperanza’s old and new homes 
makes me think a lot about the difference between the rich and the poor. When Esperanza eventually learns 
to be happy without riches, I think Muñoz Ryan was trying to tell us that money is not the only thing that 
makes happiness, and that people can change the way they used to think. 

Guide students to use story elements to understand the central idea of stories you have read together in class. 
Encourage them fill in Story Structure Chart (page 3), and then to consider the following questions. 

• Does the story happen in different places? What is unique about each place?

• Do the characters change the way they think, feel, or act in different settings? 

• What is the character’s main problem? What lesson can I learn from the resolution?

• Would the problem be the same in a different setting?

Allow ample time for discussion, and encourage students to take notes in order to prompt their thinking as they 
read future texts. 

Section 1 Activities
6th Grade-ELA
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Tools for Instruction

Trace a Character’s Arc 30–45 minutes

Connect to Writing Explain that in most stories, the main character goes through changes. These changes are 
often the result of events in the plot. A character arc is the path of a character’s development as he or she goes 
through changes during the course of a plot. 

Display a character arc such as the one shown here, based on Jo March from Little Women, by Louisa May Alcott. 
Point out how the sentences at each end of the arc describe who the character was before the story, and who 
she became as a result of the events. 

Jo begins as a tomboy. She has no 

patience for the roles of men and women. 

Amy burns Jo’s book; Jo 

curses her.

Amy nearly drowns; Jo 

softens and forgives.

Father gets sick; 

Jo sells her hair for 

money.
Laurie proposes; Jo runs away 

to New York.

Professor Bhaer teaches Jo to 

write from the heart; She falls in 

love.

Jo realizes she can maintain her values, but 

still be a traditional woman, too. 

Then, using literature you have read in class, have students work with a partner to draw a character arc that 
maps one character from beginning to end. Students may use fewer or additional lines as needed. Display the 
arcs in the classroom, and use them to drive discussion about how events in the plot affect characters’ changes 
and development. 

Check for Understanding

If you observe... Then try...

difficulty with reading comprehension due to issues 
with decoding

reinforcing story elements with familiar stories or 
movies. Then return to text, using sticky notes to mark 
important story elements.

difficulty analyzing story elements eliciting a story from students’ own experiences. 
Discuss the main characters, the setting, the problem 
and solution, and what was learned as a result. 
Encourage students to think about story characters in 
these ways as they read. 

 2
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Name

Story Structure Chart 

Title

Characters Setting

Plot

Problem

Solution

 3
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53L6: Describing Plot

Part 1: Introduction

In a story or play, the plot is the series of episodes, or events, that make up the story. 
These episodes are moments in the story that are driven by a conflict, or struggle, that 
the main character tries to overcome. Like a trail of footprints, the episodes in a plot lead 
to the resolution, or the end of the conflict.

Look at the images below. What series of episodes led up to the last image?

There it goes . . . our
last chance for

rescue.

Read the following diagram to see one idea for how the plot may have unfolded.

3. Climax Supplies are running out. As their last resort, 
the survivors send a message in a bottle.

1. Exposition A storm at sea 
causes a boat to crash on the rocks 
of a tiny island. 

5. Resolution The fisherman 
rescues the survivors.

2. Rising Action Search planes 
miss the island despite the survivors’ 
efforts to signal for help.

4. Falling Action A fisherman 
from a nearby island finds the bottle.

In most stories and plays, one event leads to another, unfolding in a way that increases 
tension and builds up to a turning point, called the climax—the moment of greatest 
suspense, surprise, or excitement. Think of plot as a roller coaster ride: The events move 
you up until you reach the very top, and then send you zooming down to the story’s end!

Theme: Adventure and Conflict

Describing Plot
Lesson 6
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Lesson 6Part 2: Modeled Instruction

©Curriculum Associates, LLC Copying is not permitted.

L6: Describing Plot54

Genre: Historical Fiction

Read the first two paragraphs of the short story.

Explore how to answer this question: “How does the story’s plot build to a climax?”

One plot episode leads to the next until Alma must act. This critical moment is the climax.

Read the following plot diagram. Fill in the rest of the diagram to finish mapping out the plot.

4. Climax

3. Rising Action

2. Conflict
Alma struggles to prove herself to her father and 
keep the animals on the cattle drive safe.

1. Exposition
Alma goes on her first cattle drive, but a 
terrible storm has made it dangerous.

As you read the story’s ending, think about its resolution, or how Alma’s conflict is solved.

Alma’s First Cattle Drive by Nancy Seago

 Blinding lightning flashed across the sky, followed by deafening thunder and driving rain. 

Alma had grown up listening to her father’s astounding stories of cattle drives. She had always 

wanted to join in, but her father told her she wasn’t ready. Now, he was finally giving her the 

chance to prove to him that she would be more help than trouble on the trail. This was her 

first cattle drive, and the weather was Alma’s first challenge.

 When they reached the river, Alma instantly noticed that the water was dangerously high. 

When the cattle began to cross at a shallow spot, Alma was the only one to notice a calf 

getting swept up in the current. Alma charged into the water and stopped her horse 

downstream from the calf to keep it from losing its footing.
(continued)

 5
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Lesson 6Part 3: Guided Instruction

©Curriculum Associates, LLC Copying is not permitted.

L6: Describing Plot 55

Continue reading “Alma’s First Cattle Drive.” Use the Close Reading 
and the Hint to help you answer the question.

Circle the correct answer.

Which sentence best shows the resolution of the story?

 A “She was cold and hungry, but she kept her horse on the edge of 
the shallow riverbank until each animal had safely passed.”

B “Alma stayed there in the stinging rain, her horse breathing hard 
beneath her.”

C “When she finally rode ashore, her father waved to get Alma’s 
attention.”

D “Alma knew then that she had proven herself to be a valuable 
member of the team.”

The final part of the 
story includes the 
resolution. Remember 
that the main character’s 
problems are usually 
solved at this point.

Hint

Show Your Thinking

 Explain how you could tell which choice was the resolution of the story.

   

   

   

  With a partner, discuss the episodes that took place in this story. Decide whether the resolution 
is a satisfying conclusion to the story’s events.

  Alma stayed there in the stinging rain, her horse breathing 

hard beneath her. She was cold and hungry, but she kept her 

horse on the edge of the shallow riverbank until each animal had 

safely passed. 

 When she finally rode ashore, her father waved to get Alma’s 

attention. He paused for just a moment to tip his hat to her 

before they continued. Alma knew then that she had proven 

herself to be a valuable member of the team.

On page 54, Alma’s 
quest to prove herself is 
challenged when the 
weather creates a 
dangerous situation for 
the cattle. Find and 
underline the sentence 
here that shows the end 
result of Alma’s efforts.

Close Reading (continued from page 54)

 6
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L9: Comparative and Superlative Adjectives and Adverbs 241L6: Correcting Vague Pronouns 241

 In 1888, during a heavy snowfall near what is now Mesa Verde 

National Park, two cowboys saw walls and towers off in the 

distance. They were unusual, and they decided to go and explore 

them. They found homes built right into the walls of the tall cliffs. 

They had ancient tools and pottery, and it was exciting.

Guided Practice  Read the paragraph. Cross out each vague (unclear) pronoun, and 
write your correction above it. You may want to revise more than the pronoun to make the 
sentence’s meaning clear.

Hint

Changing a vague 
pronoun to a noun is 
not always enough. 
You may need to 
revise the sentence to 
give a bit more 
information. 

Introduction  Pronouns help writers to avoid repetition, but when a pronoun is 
vague, or unclear, readers can't tell what or whom it refers to.

A pronoun may be unclear if there is more than one noun to which the pronoun could be 
referring. For example:

Clear: The cliff dwellings at Mesa Verde were built by the Ancestral Pueblo people.  
Unclear: They show us what life was like there thousands of years ago.

The pronoun they could refer to cliff dwellings or to Ancestral Pueblo people. You can fix the 
problem by changing the pronoun to the correct noun.

Clear: These dwellings show us what life was like there thousands of years ago.

A pronoun may also be unclear if there is no noun to which the pronoun refers.

Unclear: Our days at Mesa Verde were long and full, and it taught us a lot.

Unclear: At home, people sometimes asked questions, and it was hard.

You can fix the first sentence by replacing the pronoun with a noun phrase, such as the trip. 
However, the second sentence might need a bit more work.

Clear: Our days at Mesa Verde were long and full, and the trip taught us a lot.

Clear: At home, people asked questions that were hard to answer.

Correcting Vague Pronouns
Lesson 6
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 1  A They showed skill in stone 
masonry to a high degree.

B All showed a high degree of skill 
in stone masonry.

C A high degree of skill in stone 
masonry was shown by them.

D The Pueblo people showed a high 
degree of skill in stone masonry.

 2  A Archeologists are not sure why 
the Ancestral Pueblo people 
moved into the cliffs.

B The Ancestral Pueblo people do 
not know why they moved into 
the cliffs.

C It is unknown to them why the 
Ancestral Pueblo moved into the 
cliffs.

D Why the Ancestral Puebloans 
moved into the cliffs, they do 
not know.

 3  A In harsh weather, they might 
have been safer.

B Their safety might have been 
greater in harsh weather.

C Cliff dwellings might have been 
safer in harsh weather.

D It might be because of their 
safety in harsh weather.

 4  A Whatever the reason they 
moved to the cliffs, they are 
amazing.

B Whatever the reason these 
people moved to the cliffs, they 
are amazing.

C Whatever the reason these 
people moved to the cliffs, you'd 
be amazed by them.

D Whatever the reason these 
people moved to the cliffs, their 
dwellings are amazing.

Read the paragraph. For numbers 1–4, choose the revision 
that corrects the vague pronoun in each numbered sentence 
in the paragraph.

 The Ancestral Pueblo people moved to Mesa Verde around 550 C.E., but the cliff 
dwellings weren’t built until around 1200 C.E. (1) They showed a high degree of skill in 
stone masonry. (2) They do not know why the Ancestral Pueblo people moved into the 
cliffs. (3) They might have been safer in harsh weather. (4) Whatever the reason these 
people moved to the cliffs, it is amazing.

Answer Form
1 A B C D

2 A B C D

3 A B C D

4 A B C D

Number 
Correct 4

Independent Practice

 8
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Lesson 6

©Curriculum Associates, LLC Copying is not permitted.

L6: Describing Plot56

Part 4: Guided Practice

Genre: Drama

To help me understand 
the plot of this drama, 
I’m going to identify its 
episodes.

Read the drama. Use the Study Buddy and the Close Reading to guide your reading.

Lost in Time by Marcus Factor

1 [Curtain rises on an elaborate museum exhibit featuring a gigantic 

T-Rex skeleton. Two boys gaze up at it with awe.]

2 JAMAAL: Look at the enormous size of that thing’s teeth! 

3 JAMES: That thing is the tyrant king of the dinosaur  

world—the ferocious and infamous Tyrannosaurus rex. 

4 JAMAAL: Cool! Mr. Flin will have a field day with this guy!

5 [As they glance around, the boys discover they’re alone.]

6 JAMES: We’ve lost our class! They must’ve kept going!

7 JAMAAL: Well, we’ll just have to find the mummies, right?

8 JAMES: Yeah, but we have a ton of territory to cover. 

9 [The boys begin walking. As they pass the T-Rex, a tremendous 

roar booms out and they jump back, terrified.]

10 JAMAAL: Is it just me, or did that skeleton make noise?

11 JAMES [breathing heavily]: Yes. Sound effects, I suppose. We 

have to find our class—we’re four hours from home.

12 JAMAAL: Feels like we’re in the jungle a billion years ago. 

13 [A vast variety of dinosaur sounds resonate as the boys continue 

trekking through the museum. Suddenly, a distressed teacher 

hurriedly runs onto the stage.]

14 MR. FLIN: James! Jamaal! I’ve been searching everywhere! What 

were you . . . [extremely distracted] . . . This is a remarkable 

new exhibit. We have just enough time to get the class and 

take in the dinosaur display before lunch!

How is James and 
Jamaal’s problem 
solved? Circle the 
episode at the end of 
the play that resolves 
their conflict.

Close Reading

Underline sentences 
that illustrate the play’s 
rising action, climax, and 
falling action. How do 
these events work 
together to lead to the 
story’s resolution? 

 9
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Lesson 6Part 4: Guided Practice

Use the Hints on this page to help you answer the questions.

1  What is the conflict in the play?

A The dinosaur exhibit distracts people too much.

B The boys have gotten separated from their class.

C The boys don’t know their way around the museum. 

D The teacher is angry at the boys for not paying attention.

2  Which episode from the plot serves as the resolution?

A James and Jamaal get distracted by the T-Rex and end up lost.

B James and Jamaal make a plan to search for their class.

C James and Jamaal hear noises coming from the dinosaur display.

D James and Jamaal are found by Mr. Flin and go get their class.

3  Explain another way that the author could have resolved the 
conflict in this play. Describe whether or not it would be a good 
resolution based on the play’s plot events. Use at least two specific 
examples to support your response.

   

   

   

   

   

   

   

   

   

   

   

   

Which choice illustrates 
the main problem that 
drives the rest of the 
story’s events?

Hints

Which choice shows how 
the play’s problem is 
solved without focusing 
on the events leading up 
to the resolution?

What is the conflict in 
this plot? Would an 
alternative resolution 
solve the problem? Why 
or why not?

 10
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L9: Comparative and Superlative Adjectives and Adverbs 259L15: Figures of Speech 259

 By the time Mia’s parents set up the tent, it was raining. Mia 

would never forgive them for this trip! Her legs were still 

complaining from the climb, and the mean rain was punishing her 

family for camping in October. 

 The next morning, though, Mia woke up refreshed. She 

thought, “I must have slept for days!” Outside the tent, the sun 

smiled through the leafy trees.

Guided Practice  Read the passage. Underline each figure of speech, and identify it by 
writing P for personification or H for hyperbole. Then discuss the meaning of the figure of speech 
with a partner.

Hint

As you read, ask 
yourself:

“Do any verbs show a 
nonliving thing doing 
something a person 
can do?”

“Do any adjectives give 
human-like qualities to 
nonliving things?”

“Do any sentences 
exaggerate the truth?”

Introduction  One way that writers make their writing lively and vivid is by using 
figures of speech. A figure of speech is an imaginative, or nonliteral, way of using language. It 
might describe something in an unexpected way, or it might even stretch the truth.

Personification is a figure of speech that gives human-like qualities and actions to 
something that is not human. Writers use personification to create a picture in the  
mind of the reader or to convey a mood.

The steep trail dared Mia to take another step.

Sneaky tree roots were hiding under leaves and twigs, ready to trip her.

Nonliving things, such as tree roots, can’t dare someone, be sneaky, or hide with the 
intention of tripping someone. The figures of speech help the reader picture the trail  
and sense the lurking dangers.

Hyperbole is a figure of speech that uses exaggeration for emphasis or effect.

It took forever to reach the top of the mountain.

It doesn’t really take “forever” to climb a mountain. The figure of speech emphasizes 
the length and difficulty of the climb and conveys Mia’s frustration.

Figures of Speech
Lesson 15
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Answer Form
 A B C D

 A B C D

 A B C D

 A B C D

 A B C D 5
Number 
Correct

 1  A bold wind grabbed Mia’s cap as 
she and her parents hiked down the 
trail.

A The wind was bold and pushy.

B The wind blew Mia’s cap off 
her head.

C Mia took her cap off her head 
because of the wind.

D Someone took Mia’s cap.

 2  When they reached the pond, Mia 
exclaimed, “There must be a million 
ducks here!”

A “There are one million ducks at 
the pond.”

B “I’ve never seen ducks before.”

C “There are a lot of ducks here.”

D “I can guess the number 
of ducks.”

 3  Suddenly, clouds gathered and 
chased the sun out of the sky.

A The clouds were faster than 
the sun.

B The clouds pushed the sun out of 
the sky forever.

C The clouds had an important 
meeting.

D The sun disappeared quickly 
when clouds filled the sky.

 4  The rain ignored Mia and her family’s 
plans to go out on a rowboat.

A The rain did not affect the plans 
Mia and her family had.

B Mia and her family enjoyed their 
time out in the rowboat.

C Other people enjoyed rowboats, 
but not Mia's family.

D Mia's family had made plans, but 
now it was raining.

 5  Mia thought, “I’d better get back to 
the tent before I drown!”

A “I don’t know how to swim so 
I better get back.”

B “I must swim incredibly fast in 
order to survive.”

C “I better get back to the tent 
fast, or I’ll get really wet.”

D “I’ll really drown if I don’t get to 
the tent fast.”

Answer Form
1 A B C D

2 A B C D

3 A B C D

4 A B C D

5 A B C D 5
Number 
Correct

For numbers 1–5, what does the underlined figure of speech 
mean in each sentence?

Independent Practice
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Lesson 6

Read the excerpt from a novel. �en answer the questions that follow.

�is excerpt is from a novel told from the point of view of a horse named Black Beauty.

from Black Beauty
by Anna Sewell

 1  One day late in the autumn, my master had a long journey to go on business. I was put into the 
dog-cart, and John went with his master. . . . �ere had been a great deal of rain, and now the wind was very 
high and blew the dry leaves across the road in a shower. We went along merrily till we came to the toll-bar 
and the low wooden bridge. �e river banks were rather high, and the bridge, instead of rising, went across 
just level, so that in the middle, if the river was full, the water would be nearly up to the woodwork and 
planks; but as there were good substantial rails on each side, people did not mind it.

 2  �e man at the gate said the river was rising fast, and he feared it would be a bad night. Many of the 
meadows were under water, and in one low part of the road the water was halfway up to my knees; the bottom 
was good, and master drove gently, so it was no matter.

 3  When we got to the town of course I had a good bait, but as the master’s business engaged him a long 
time we did not start for home till rather late in the a�ernoon. �e wind was then much higher, and I heard 
the master say to John that he had never been out in such a storm; and so I thought, as we went along the 
skirts of a wood, where the great branches were swaying about like twigs, and the rushing sound was terrible.

 4  “I wish we were well out of this wood,” said my master.

 5  “Yes, sir,” said John, “it would be rather awkward if one of these branches came down upon us.”

 6  �e words were scarcely out of his mouth when there was a groan, and a crack, and a splitting sound, 
and tearing, crashing down among the other trees came an oak, torn up by the roots, and it fell right across 
the road just before us. . . .

 7  “�at was a very near touch,” said my master. “What’s to be done now?”

 8  “Well, sir, we can’t drive over that tree, nor yet get round it; there will be nothing for it, but to go back 
to the four crossways, and that will be a good six miles before we get round to the wooden bridge again. . . .”

 9  So back we went and round by the crossroads, but by the time we got to the bridge it was very nearly 
dark; we could just see that the water was over the middle of it; but as that happened sometimes when the 
�oods were out, master did not stop. We were going along at a good pace, but the moment my feet touched the 
�rst part of the bridge I felt sure there was something wrong. I dare not go forward, and I made a dead stop. 
“Go on, Beauty,” said my master, and he gave me a touch with the whip, but I dare not stir; he gave me a sharp 
cut; I jumped, but I dare not go forward.

10  “�ere’s something wrong, sir,” said John, and he sprang out of the dog-cart and came to my head 
and looked all about. He tried to lead me forward. “Come on, Beauty, what’s the matter?” Of course I could 
not tell him, but I knew very well that the bridge was not safe.

Part 5: Independent Practice
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Lesson 6

11  Just then the man at the toll-gate on the other side ran out of the house, tossing a torch about like  
one mad. . . .

12  “What’s the matter?” shouted my master.

13  “�e bridge is broken in the middle, and part of it is carried away; if you come on you’ll be into  
the river.”

14  “�ank God!” said my master. “You Beauty!” said John, and took the bridle and gently turned me 
round to the right-hand road by the river side. �e sun had set some time; the wind seemed to have lulled o� 
a�er that furious blast which tore up the tree. It grew darker and darker, stiller and stiller. I trotted quietly 
along, the wheels hardly making a sound on the so� road. . . .

15  We saw a light at the hall-door and at the upper windows, and as we came up mistress ran out, 
saying, “Are you really safe, my dear? Oh! I have been so anxious, fancying all sorts of things. Have you had 
no accident?”

16  “No, my dear; but if your Black Beauty had not been wiser than we were we should all have been 
carried down the river at the wooden bridge.” I heard no more, as they went into the house, and John took me 
to the stable. Oh, what a good supper he gave me that night, a good bran mash and some crushed beans with 
my oats, and such a thick bed of straw! and I was glad of it, for I was tired.

Answer the questions. Mark your answers to  
questions 1–3 on the Answer Form to the right.

 1  Read this sentence from paragraph 3.

  The wind was then much higher, and I heard the master say to John that he had never been 
out in such a storm; and so I thought, as we went along the skirts of a wood, where the 
great branches were swaying about like twigs, and the rushing sound was terrible.

Which part of the story’s plot structure does this sentence illustrate?

A exposition

B climax

C rising action

D falling action

Answer Form

1 A B C D

2 A B C D

3 A B C D

Number 
Correct 3

Part 5: Independent Practice
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 2  Which of these sentences shows how the plot is resolved?

A “We were going along at a good pace, but the moment my feet touched the first part of 
the bridge I felt sure there was something wrong.”

B “Of course I could not tell him, but I knew very well that the bridge was not safe.”

C “‘The bridge is broken in the middle, and part of it is carried away; if you come on you’ll 
be into the river.’”

D “‘No, my dear; but if your Black Beauty had not been wiser than we were we should all 
have been carried down the river at the wooden bridge.’”

 3  What is the main conflict in the story?

A The storm causes a large branch to fall and nearly hit Black Beauty and the men.

B The men want Black Beauty to cross the bridge, but he knows it is out.

C The bridge breaks and is washed away by the rising water.

D The master must go into town for business during a terrible storm.

 4  Explain how Black Beauty’s decision not to cross the bridge changes the story. Use at least two 
details from the story in your answer.

   

   

   

   

   

   

   

   

Part 5: Independent Practice
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Reading

Read the passage. �en answer the questions that follow. 

Spies in Petticoats
by Lisa Torrey

 1  During the Civil War, thousands of women served as nurses. �ey worked in hospitals and on the 
front lines for the Union and the Confederacy. �ese “angels of the battle�elds” hold a well-known place in 
American history. Less known, however, is the fact that hundreds of women also served in a far di�erent 
capacity. �ey risked their lives as undercover spies. 

 2  �ese women spies came from a variety of backgrounds—from former slaves to fashionable 
socialites. Yet these very di�erent women shared some valuable traits. Each had detailed knowledge of daily 
activities and troop movements in the part of the country where she lived. �is knowledge made the women 
very helpful to military leaders, both Union and Confederate. �ese women also shared a passion for either 
the Union or the Confederacy, and they were willing to die for it. Across the country, these female spies 
worked within carefully constructed networks, gathering information and using various means to 
relay messages.

 3  One of the Union’s top female spies was a Southern woman named Elizabeth Van Lew. Even though 
Van Lew lived in the South, she was strongly against slavery. She convinced her own family to free their slaves. 
She was wealthy and well-educated. And she lived in Richmond, Virginia—the capital of the Confederacy. 
When a Union general asked Van Lew to work as a spy, she readily agreed.

 4  Elizabeth Van Lew enlisted the help of other Union supporters in Richmond to become her couriers. 
�ese couriers delivered secret information from her to General Grant, who led the Union troops. She also set 
up relay stations for the couriers at secret meeting points between Richmond and Grant’s headquarters. 
Van Lew wrote her coded messages in invisible ink. And the messages were o�en hidden inside hollowed-out 
vegetables from Van Lew’s garden. Because of Van Lew’s e�orts, General Grant learned how the Confederate 
army was defending Richmond. When General Grant and his Union troops captured Richmond, Elizabeth 
Van Lew proudly �ew the Union �ag from the roof of her house. General Grant even visited her at her home. 
He wanted to thank Van Lew in person for her service to the Union.

 5  �e former slave Harriet Tubman is celebrated for her work as a “conductor” of the Underground 
Railroad. She led hundreds of slaves to freedom in the North. And she was also one of the Union’s most 
valuable spies. Because of her work with the Underground Railroad, Tubman knew �rsthand all of the land 
and waterway transportation routes throughout the South. With this knowledge, she was able to map territory 
behind enemy lines for the Union. Also because of her work with the Underground Railroad, Tubman had the 
great respect of many people, especially slaves and former slaves. She enlisted the help of these loyal people as 
scouts when she set up a vast spy ring for the Union. Led and trained by Tubman, her scouts went on 
dangerous missions behind enemy lines. Harriet Tubman herself led successful raids along the South Carolina 
coast in Confederate territory. �ese raids disturbed supply lines vital to the Confederate army, and they freed 
hundreds of slaves.
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 6  While Elizabeth Van Lew, Harriet Tubman, and many other women worked as spies for the Union, 
other women were actively spying for the Confederacy. One woman in particular was the Confederacy’s 
master spy. Her name was Rose O’Neal Greenhow. Greenhow was a wealthy widow. She was also a charming 
hostess. She often invited military and political leaders to her home for social evenings. And she lived in the 
ideal place for secretly obtaining information about the Union—Washington, D.C. Not only was Washington, 
D.C., the capital of the United States, it was the headquarters of the Union Army during the Civil War.

 7  Rose Greenhow considered herself a Southerner through and through. She would do anything to 
help the Confederacy win the Civil War. Operating from the Union capital, Greenhow soon organized the 
war’s largest network of Confederate spies. Writing in secret code, she sent her reports by courier. Each 
courier passed Greenhow’s reports to the next courier in a relay system known as the “Secret Line.” 

 8  Rose Greenhow’s messages were highly detailed. They described Union troop movements and 
strategies, or plans of action. One of these messages gave urgent information about the Union Army’s plan of 
attack at the First Battle of Bull Run. Greenhow’s accurate information led to a victory for the Confederate 
Army. In 1861, Rose was placed under house arrest by the newly formed Secret Service. Even then, the master 
spy managed to find out Union secrets and send them to Confederate military leaders. After Rose was released 
from house arrest, she tried to smuggle gold for the Confederate treasury. However, the boat she was in turned 
over in rough water. Rose drowned, weighed down by the heavy gold.

 1  The following question has two parts. First, answer part A. Then, answer part B. 

Part A 

Which of the following best describes the central idea of the passage?

A Thousands of women courageously served as nurses during the Civil War.

B Harriet Tubman worked with the Underground Railroad to free hundreds of slaves.

C Spies for both the Union and the Confederacy disguised themselves as women.

D Women acted as spies for the Union and Confederate armies during the Civil War.

Part B 

Which detail from the passage best supports the answer to part A?

A “One of the Union’s top female spies was a Southern woman named Elizabeth Van Lew.”

B “Also because of her work with the Underground Railroad, Tubman had the great respect 
of many people, especially slaves and former slaves.”

C “In 1861, Rose was placed under house arrest by the newly formed Secret Service.”

D “They worked in hospitals and on the front lines for the Union and the Confederacy. “
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 2  The author suggests that women spies played an important role during the Civil War.  
Which two sentences from the passage best support the above statement?

A “When General Grant and his Union troops captured Richmond, Elizabeth Van Lew 
proudly flew the Union flag from the roof of her house.” 

B “Greenhow’s accurate information led to a victory for the Confederate Army.”

C “Harriet Tubman herself led successful raids along the South Carolina coast in 
Confederate territory.”

D “Even though Van Lew lived in the South, she was strongly against slavery.”

E “These women spies came from a variety of backgrounds—from former slaves to 
fashionable socialites.”

 3  Read this sentence from paragraph 2 of the passage “Spies in Petticoats.”

  Across the country, these female spies worked within carefully constructed networks, 
gathering information and using various means to relay messages.

What does the word “networks” mean as it is used in this sentence?

A systems of computers that share information

B chains of radio or TV stations linked by satellites 

C structures in which cords, threads, or wires cross

D groups of people who share similar interests or goals

 4  In “Spies in Petticoats,” the author believes that female spies were clever and resourceful. 
Which sentence from the passage best supports the author’s point of view?

A “Rose drowned, weighed down by the heavy gold.”

B “Van Lew wrote her coded messages in invisible ink.”

C “She convinced her own family to free their slaves.”

D “She led hundreds of slaves to freedom in the North.”
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 5  Below are three ideas from the passage.

Idea

Women spies came from many different backgrounds.

Women spies took great risks for their causes.

Women spies passed along valuable knowledge.

Circle one of the ideas. Then write two sentences from the passage that show how this idea is 
developed in the text.

Write your answer in complete sentences.
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6th Grade Social Studies 
LEAP 2025 PRACTICE 

Directions:  
Read each source and question. Then follow the directions to answer each question. Circle your 
answer by choosing the correct choice. You may look back at the sources when needed.  
 

Some of the questions will ask you to write a response.  
 

If you do not know the answer to a question, you may go on to the next question but don’t forget 
to go back to the one(s) you may have skipped. 
 

Read and study the sources about the Renaissance. Then use the three sources and your 
knowledge of social studies to answer the questions. 
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Read and study the sources about the Zhou Dynasty of ancient China. Then use the four 
sources and your knowledge of social studies to answer the questions. 
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GET READY FOR 7TH GRADE 

The 13 Colonies 
A colony is an area that is under the control of another country. In this case, the 13 colonies were located 
in North America, and they were controlled by Great Britain. Britain had an extensive history of 
colonization, and it wanted colonies in North America for multiple reasons, including to increase their 
trading opportunities, create new jobs, and bring in revenue from colonial workers and goods. 
 
The first colonies in North America were along the eastern coast. Settlers from Spain, France, Sweden, 
Holland, and England claimed land beginning in the 17th century. The struggle for control of this land would 
continue for more than a hundred years. 
 
The first permanent settlement in North America was the English colony at Jamestown, in 1607, in what is 
now Virginia. John Smith and company had come to stay. The Pilgrims followed, in 1620, and set up a 
colony at Plymouth, in what is now Massachusetts. 
 
Other English colonies sprang up all along the Atlantic coast, from Maine in the north to Georgia in the 
south. Swedish and Dutch colonies took shape in and around what is now New York. 
 
As more and more people arrived in the New World, more and more disputes arose over territory. Many 
wars were fought in the 1600s and 1700s. Soon, the two countries with the largest presence were England 
and France. 
 
The two nations fought for control of North America in what Americans call the French and Indian 

War (1754-1763). England won 
the war and got control of 
Canada, as well as keeping 
control of all the English colonies. 
 
By 1775, the thirteen colonies 
had a population of roughly 2.5 
million people. Many of them had 
been born in the colonies and 
considered themselves 
“American.” After some failed 
colonies, such as those at 
Roanoke Island, and the split of 
Carolina into the colonies of 
North Carolina and South 
Carolina, there were at this point 
13 colonies. It was these 13 
colonies that rebelled against 
Great Britain and eventually 
founded the United States of 
America. 
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New England Colonies 
First established at Plymouth, Massachusetts by the Pilgrims, the New England Colonies were some of 
the earliest colonies, and they were primarily populated by British Puritans. 
 
By and large, the people who settled in the New England Colonies wanted to keep their family unit together 
and practice their own religion. They were used to doing many things themselves and not depending on 
other people for much. Some of these people came to New England to make money, but they were not 
the majority. 
 
The New England Colonies were largely farming and fishing communities. The people made their own 
clothes and shoes. They grew much of their own food. Crops like corn and wheat grew in large numbers, 
and much was shipped to England. Foods that didn't grow in America were shipped from England. Boston 
was the major New England port. 
 
Massachusetts 

 Official name: Providence of Massachusetts Bay 
 Date colony was established: 1620 
 Date it became a crown colony: 1692 

 
Plymouth Colony, the first establishment along the shores of Massachusetts Bay, was founded in 1620, 
and the number of settlers in the area continued to grow steadily after its founding. The Massachusetts 
Bay Colony was founded in 1628 and developed a large merchant fleet. Both of these colonies became 
part of the Providence of Massachusetts Bay when it became a crown colony in 1692. In the lead up to 
the Revolutionary War, as well as during it, Massachusetts was a key colony, and many major events 
occurred there, including the Boston Massacre, the Boston Tea Party, and the battles of Bunker 
Hill, Concord, and Lexington. 
  
Rhode Island 

 Official name: Colony of Rhode Island and Providence Plantations 
 Date colony was established: 1636 
 Date it became a crown colony: 1663 

 
Colonists expelled from Massachusetts Bay due to their religious beliefs were the first people to settle 
Rhode Island. They founded Providence as a site of religious freedom. In 1774, Stephen Hopkins, a 
Rhode Island politician, introduced a bill that prohibited the importation of slaves into the colony. It 
became the first anti-slavery law in the colonies. 
  
Connecticut 

 Official name: Connecticut Colony 
 Date colony was established: 1636 
 Date it became a crown colony: 1662 

Previously settled by the Dutch, Connecticut became a colony for British and colonial Puritans. The 
Connecticut Colony was an early defier of England’s control and mobilized over 40,000 soldiers for the 
Revolutionary War. 
  
New Hampshire 

 Official name: Province of New Hampshire 
 Date colony was established: 1638 
 Date it became a crown colony: 1679 

 
Named after the English county Hampshire, New Hampshire was settled as early as 1623. In 1638, 
colonist John Wheelwright was banished from Massachusetts colony and founded Exeter in what would 
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later become New Hampshire. From 1641 to 1679, the Providence of New Hampshire was ruled by 
its fellow colony of Massachusetts. 
  
Middle Colonies 
The British got much of this area, now called the Mid-Atlantic, by capturing it from the Dutch. The fertile 
soil of these colonies allowed them to grow crops, particularly grains. Strong timber, iron, and 
shipbuilding industries helped make these colonies major trade centers. They were also the most 
diverse, both ethnically and religiously, of all the British colonies. 
 
The people who founded the Middle Colonies were looking to practice their own religion (Pennsylvania 
mainly) or to make money. Many of these people didn't bring their families with them from England and 
were the perfect workers for the hard work required in ironworks and shipyards. 
 
New York 

 Official name: Province of New York 
 Date colony was established: 1664 
 Date it became a crown colony: 1686 

 
Formerly the Dutch province of New Netherland, New York was awarded to England during the Second 
Dutch-Anglo War and was renamed for the Duke of York. It was a major battleground during the 
Revolutionary War, and the final evacuation of the British Army from New York and return of General 
George Washington’s army in 1783 was the cause of a massive parade and celebration. 
  
New Jersey 

 Official name: Province of New Jersey 
 Date colony was established: 1664 
 Date it became a crown colony: 1702 

 
Another part of New Netherland that was surrendered to the British in 1664, the Providence of New 
Jersey was split in two (East Jersey and West Jersey) before becoming a single royal colony in 
1702. During the Revolutionary War, General Washington and his army spent much of their time 
in New Jersey, and it was Trenton, NJ they attacked after the famous crossing of the Delaware River. 
  
Pennsylvania 

 Official name: Province of Pennsylvania 
 Date colony was established: 1681 
 Date it became a crown colony: 1707 

 
Founded by British Quaker William Penn, Pennsylvania became a major economic and political center of 
the colonies. Famous colonial Pennsylvanians include Benjamin Franklin and Thomas Paine, and it was 
in Philadelphia that both the Declaration of Independence and the US Constitution were signed. 
  
Delaware 

 Official name: Delaware Colony 
 Date colony was established: 1664 
 Date it became a crown colony: 1707 

 
Before 1776, this colony was known as the Lower Counties on the Delaware, and it was governed by the 
Province of Pennsylvania from 1682 until 1701. On December 7th, 1787, Delaware became the first 
state to ratify the US Constitution. 
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Southern Colonies 
The founders of the Southern Colonies were, for the most part, out to make money. They brought their 
families, as did the New England colonists, and they kept their families together on the plantations. But 
their main motivation was to make the good money that was available in the new American market. 
 
The Southern Colonies were almost entirely agricultural. The main feature was the plantation, a large 
plot of land that contained a great many acres of farmland and buildings in which lived the people who 
owned the land and the people who worked the land. A large part of the population was African slaves, 
who first arrived in 1619. 
 
Southern plantations grew cash crops of tobacco, rice, and indigo, which they sold to buyers in England 
and elsewhere in America. 
 
 Maryland 

 Official name: Province of Maryland 
 Date colony was established: 1632 
 Date it became a crown colony: 1707 

 
The colony’s first ruler was the English Lord Baltimore, who established it as a haven for English 
Catholics. During the lead up to the Revolutionary War, Maryland staged a tea party similar to the more 
famous one which took place in Boston. 
  
Virginia 

 Official name: Colony and Dominion of Virginia 
 Date colony was established: 1607 
 Date it became a crown colony: 1624 

 
Jamestown, settled in 1607, was the first lasting British colony in North America; after it became a 
crown colony, expansion continued rapidly. Many of the most famous leaders of the Revolutionary War, 
including George Washington and Thomas Jefferson, came from Virginia, and it had one of the largest 
populations of the colonies. The final battle of the war was fought at Yorktown, Virginia, where the 
British surrendered in 1781. 
  
North Carolina 

 Official name: Province of North Carolina 
 Date colony was established: 1663 
 Date it became a crown colony: 1729 

 
North Carolina was the site of the failed Roanoke Colony, the first attempt at a permanent English 
settlement in North America. It was originally called the Province of Carolina, until it was split into the 
Provinces of North Carolina and South Carolina in 1712. The colony was a major site of tobacco 
cultivation. 
  
South Carolina 

 Official name: Province of South Carolina 
 Date colony was established: 1663 
 Date it became a crown colony: 1729 

 
After being split from the Province of Carolina in 1712, South Carolina became one of the wealthiest 
colonies in North America, due in part to its large cotton plantations and rice cultivation, so South 
Carolinian colonists were especially offended by the taxes Great Britain imposed on them. A significant 
amount of fighting during the Revolutionary War occurred within South Carolina, totaling over 130 
battles. 
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 Georgia 
 Official name: Province of Georgia 
 Date colony was established: 1732 
 Date it became a crown colony: 1752 

 
After gaining control of the area from the Spanish in the 1720s, the English established Georgia as a 
new colony in 1732. It was the last of the 13 original colonies to be established. Its first leader was 
British General James Oglethorpe, who hoped to create a haven for English people who had been 
imprisoned for debt. The cities of Savannah and Augusta especially saw heavy fighting during the 
Revolutionary War. 
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The 13 Colonies 
Below is a map of the 13 original colonies. Label each colony with a name from the word bank. 
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