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6th-8th GRADE DAILY ROUTINE 

TTiimmee AAccttiivviittyy 
EExxaammpplleess 

66--88 
8:00a Wake-Up and 

Prepare for the Day 
 

          

• Get dressed, brush teeth, eat breakfast 
 

                         

9:00a Morning Exercise 
 
 

 

• Exercises 
o Walking 
o Jumping Jacks 
o Push-Ups 
o Sit-Ups 
o Running in place 
o High Knees 
o Kick Backs 
o Sports 

 
NNOOTTEE:: Always stretch before and after physical activity 

10:00a Academic Time: 
Reading Skills 

 

• Online: 
o Plato (ELA) 

• Packet 
o Reading (one lesson a day) 

11:00a Play Time Outside (if weather permits) 
12:00p Lunch and Break 

 

• Eat lunch and take a break 
• Video game or TV time 
• Rest 

2:00p Academic Time: 
Math Skills 

 

• Online: 
o Plato (Math) 
 

• Packet 
o Math (one lesson a day) 

3:00p Academic 
Learning/Creative 
Time 

 

• Puzzles 
• Flash Cards 
• Board Games 
• Crafts 
• Bake or Cook (with adult) 

4:00p Academic Time: 
Reading for Fun 

 

• Independent reading 
o Talk with others about the book 

5:00p Academic Time: 
Science and Social 
Studies 

      

• Online 
o Plato (Science and Social Studies) 



 
Para familias que necesitan apoyo académico, por 
favor llamar al 504-349-8999 
 
De lunes a jueves • 8:00 am – 8: 00 pm 
        Viernes • 8:00 am – 4: 00 pm 
 
Disponible para familias que tienen preguntas ya sea 
sobre los recursos de aprendizaje en línea o los 
paquetes de aprendizaje impresos. 
 
 



 

Tiempo Actividad Detalles 
8:00a Despierta y Prepárate para el día • Vístete, cepíllate los dientes, desayuna 

 
9:00a Ejercicio Mañanero 

 
 
 
 
 
 
 
NOTE: Siempre hay que estirarse antes y después de cualquier 
actividad física. 

• Ejercicios 
o Caminar 
o Saltos de tijeras 
o Lagartijas 
o Abdominales 
o Correr en el mismo lugar 
o Rodillas altas 
o Patadas hacia atrás 
o Deportes 

 
10:00a Tiempo Académico: 

Habilidades de Lectura 
• En Línea: 

o Plato (ELA)  
• Paquete: 

o Leer(una lección al día) 
11:00a Tiempo para jugar Afuera(si el clima lo permite) 
12:00p Almuerzo y Descanso  • Almorzar y tomar un descanso 

• Este es tiempo para jugar videos y 
ver televisión 

• Descansar 
2:00p Tiempo Académico: 

Habilidades de Matemáticas   
• En Línea: 

o Plato (Matemática) 
• Paquete 

o Matemática (una lección al 
día) 

3:00p Aprendizaje Académico/Tiempo Creativo • Rompecabezas 
• Tarjetas Flash 
• Juegos de Mesa 
• Artesanías 
• Hornear o Cocinar( con un adulto) 

4:00p Tiempo Académico: 
Leyendo por Diversión 

• Lectura Independiente  
o Habla con otros acerca de 

lo que leíste 
5:00p Tiempo Académico: 

Ciencias y Estudios Sociales  
• En Línea 

o PLato(Ciencia y Estudios 
Sociales) 
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 “Our camping trip is off to a great start,” said Dad. We had just 

begun to unpack. Then crack, sizzle! Lightning flashed through 

the sky. Thunder made the mountains tremble in fear.

 “Run to the car!” yelled Dad. “We’ll wait it out there.” After an 

hour, the rain stopped. When we exited the vehicle, we found that 

our belongings had absorbed a vast amount of moisture!

1   

 

2   

 

Guided Practice  Read the passage. Then rewrite the underlined sentences to match the 
style and tone of the rest of the passage.

Hint

The style and tone  
of the story are 
informal and casual. 
The underlined 
sentences contain 
language that is either 
too poetic or too 
technical. Replace 
them with language 
that matches the 
story’s style and tone.

Introduction  When you write, choose a style and tone that suit your purpose and 
audience. You might choose a formal style and serious tone for a report. For a personal e-mail, you 
might choose an informal style and humorous tone. Once you’ve decided on a style and tone, you 
need to be consistent.

•	 The words you choose and your sentence patterns form your style.

Formal During meteorological events, animals tend to scatter.  

Informal It’s raining. Look at that mouse run for cover. It’s fast!

•	 Your tone shows your attitude toward your subject and/or readers. For example, a tone 
may be serious, playful, humorous, angry, calm, joyful, or sad.

Serious Some animals seek shelter in and under trees or bushes. 

Playful Can a lizard use a tree as an umbrella? It sure can!

Consistency in Style and Tone
Lesson 10

Section 2 Activities

 1
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 1  What revision of sentence 2 best 
matches the style and tone of 
sentence 1?

A First, it offers children outdoor 
exercise, such as hiking.

B First, it allows kids to finally get 
a chance to run around.

C First, it lets children do stuff, like 
run around outside.

D First, kids get to run around the 
river and do other outside stuff.

 2  Which sentence should be deleted 
because it introduces a tone that 
is inconsistent with most of the 
paragraph?

A sentence 1

B sentence 4

C sentence 5

D sentence 6

 3  Which best replaces the word 
snoozing in sentence 3 to add a 
formal style and serious tone to the 
paragraph?

A catching some z’s

B falling asleep

C nodding off

D getting some shut-eye

 4  Which sentence could be added to 
the paragraph without changing its 
style or tone?

A Nobody gets it! 

B We need to stop those pesky 
builders from taking over! 

C They’ve really got to leave our 
campground alone. 

D We must preserve our local 
campground!

Read the paragraph below. Then answer the questions that 
follow for numbers 1–4.

 (1) Saving our local campground is of great importance. (2) First, it gives kids a bunch 
of outside stuff to do, like running around by the river. (3) There is also nothing quite like 
the thrill of snoozing under the stars, outside of the city. (4) I know that building new 
houses matters, but keeping a space for people to enjoy nature is necessary, too.  
(5) Can you imagine if this option were taken away? (6) No way, I say!

Answer Form
1 A B C D

2 A B C D

3 A B C D

4 A B C D

Number 
Correct 4

Independent Practice

 2
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 Our museum has an exhibit on Chinese art. The catalog 

includes extracts from books about the landscape paintings. Many 

people extract pleasure from viewing these paintings. However, 

various accounts suggest that these paintings were also used to 

teach life lessons. If the paintings were used to teach morals, then 

scholars could account for the wide use of symbols that stand for 

character traits.

Guided Practice  Read the paragraph. Use the entries above to find the meanings of the 
underlined words and phrases. Write the number of the correct meaning above each word or phrase.

Hint

Identify how a word  
is used in a sentence 
before you use the 
dictionary. If the word 
is used as a noun, then 
you should read the 
definitions given for  
a noun.

Introduction  Many words have more than one definition and can serve as more 
than one part of speech. When you are reading or writing, use a dictionary to check the precise 
meaning of a word or phrase.

•	 Words in a dictionary appear in alphabetical order. Each entry provides the pronunciation, 
the part of speech, and the meanings of the word. Sample sentences are often included to 
clarify meaning.

 

account (ә kount') n. 1. a record of events or time 
period 2. money in a bank 3. worth, importance  
account for v. 1. to be the main reason for: Heavy 
rain accounted for the flooding. 2. to explain: I can't 
account for the dog's barking.

 

extract (ĭk străkt') v. 1. to pull out 2. to obtain or 
get meaning, pleasure, or information from 
something extract (ĕk' străkt) n. 3. an excerpt or 
part of a text 4. a flavoring

•	 A glossary is similar to a dictionary. It is an alphabetical list of special words that are used in 
a book. Each entry defines the word as it is used in that book.

Using a Dictionary or Glossary
Lesson 13

When there is more than one 
meaning, each definition is 
numbered.

The abbreviations show the 
part of speech: n. stands for 
noun and v. stands for verb.

The pronunciation of the word 
is in parentheses. For some 
words, the pronunciation 
depends on the part of speech.

 3
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express (ik spres') v. 1. to say or state  
2. to communicate ideas or feelings 3. to 
squeeze or press something out n. 4. type of 
transportation that moves with few or no 
stops adj. 5. specific: I bought these apples for 
the express purpose of baking a pie. 6. stated 
7. moving with few or no stops

˘ ˘

 1  What part of speech is express as 
used in this sentence?

My mother and I took the express 
train to the museum.

A noun

B adjective

C verb

D adverb

 2  Which definition of express best fits 
this sentence?

One artist painted a gloomy 
landscape to express the theme of 
grief and loss.

A Definition 2

B Definition 3

C Definition 5

D Definition 6

reflect (ri flekt') v. 1. to bend back light  
2. to show an image, to mirror 3. to show 
clearly or reveal: The novel reflects the writer’s 
unhappiness. 4. to consider seriously: You need 
to reflect on your actions. 5. to bring negative 
attention to: The team’s rowdiness reflected on 
the school.

˘ ˘

 3  Which definition best fits reflect as 
used in this sentence?

Many landscape paintings reflected 
the artist’s mood.

A Definition 1

B Definition 3

C Definition 4

D Definition 5

 4  Which definition best fits the way 
reflect is used in this sentence?

When you view a Chinese landscape 
painting, reflect on the artist’s 
message.

A Definition 2

B Definition 3

C Definition 4

D Definition 5

For numbers 1–4, use the dictionary entries to answer 
the questions.

Answer Form
1 A B C D

2 A B C D

3 A B C D

4 A B C D 4
Number 
Correct

Independent Practice

 4
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 Nearly 2,600 years ago, people in Mexico and Central America 

drank a bitter chocolate drink, which they made from cocoa beans. 

Some scholars claim that people drank chocolate even longer ago.

1  Which words are synonyms of claim as used in the paragraph?

 

2  Which word is an antonym of claim?   

3  Which words are synonyms of bitter as used in the paragraph?

 

4  Which words are antonyms of bitter?  

Guided Practice  Read the paragraph. Use the thesaurus entries above to answer the 
questions about the underlined words. 

Hint

Remember: A synonym 
is similar in meaning to 
another word. An 
antonym has the 
opposite meaning of 
the word.

Introduction  You can use a thesaurus to make your writing more precise or 
interesting. A thesaurus provides synonyms and antonyms for particular words.

•	 A thesaurus lists words in alphabetical order. Each entry gives the part of speech, the 
definition, and a list of synonyms. Antonyms, if any, are also included.

 

bitter adj. 1. a strong, unpleasant taste: The white part of a lemon 
rind is bitter. acrid, unpleasant Antonyms: sugary, sweet 2. harsh and 
cold: Winter has been bitter this year. rough, severe Antonyms: mild, 
pleasant 3. having or showing resentment: Al felt bitter when he lost 
his job. angry, resentful, sullen Antonym: friendly

 

claim v. 1. to need: This issue claims our attention. deserve, demand, 
require 2. to say that something is true: Nola claims that bees sleep at 
night. state, declare, insist Antonym: deny  n. 3. a statement that 
something is true: The ad makes the claim that Brand X is the best flour. 
assertion, allegation, declaration Antonym: denial

Using a Thesaurus
Lesson 14

When there is 
more than one 
meaning, each 
definition is 
numbered.

Sometimes there 
is a sample 
sentence.

Some words can 
serve as more 
than one part of 
speech.

 5
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Answer Form
1 A B C D

2 A B C D

3 A B C D

4 A B C D

Number 
Correct 4significant adj. 1. expressing a meaning: Dad 

gave Lee and Arlo a significant glance when 
they started to argue. meaningful, informative 
Antonym: meaningless 2. having influence: 
Thu has a significant job with the Government. 
important Antonyms: insignificant, unimportant

 1  As the food of rulers, gods, and 
everyday people, chocolate was 
significant for the Maya.

Which is a synonym for significant as 
it is used above?

A meaningful

B unimportant

C insignificant

D meaningless

permit v. 1. to allow to do something: I’ll 
permit you to pick plums. allow, authorize 
Antonyms: forbid, prohibit 2. to be favorable: 
We’ll have a picnic if the weather permits. 
accommodate, oblige n. 3. written 
permission: The contractor got a permit to build 
a home. license, permission

 2  The Aztecs, however, would permit 
only certain people to drink it.

Which is an antonym for permit as it 
is used above?

A license

B allow

C forbid

D oblige

powerful adj. 1. physically strong: The oxen are 
powerful. strong, mighty Antonyms: weak, frail 
2. able to influence: Leaders are powerful 
people. high-ranking, influential Antonym: 
low-ranking

 3  Only the powerful members of Aztec 
society drank the sacred beverage.

Which is a synonym for powerful as it 
is used above?

A high-ranking

B powerless

C weak

D frail

valuable adj. 1. having monetary worth: Gold 
is valuable. precious Antonym: cheap 2. having 
use or importance: A job teaches you valuable 
skills. useful, worthwhile Antonym: worthless

 4  Cocoa beans were so valuable that 
the Aztecs used the beans as money.

Which is an antonym for valuable as 
it is used above?

A useful

B worthwhile

C precious

D cheap

For numbers 1–4, read the sentence. Then use the thesaurus 
entry to answer the question.

Independent Practice

 6
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Part 1: Introduction

Theme: Passing Wisdom Down 
Through the Ages

Have you heard the story of Pinocchio, the wooden boy who came to life? Each time he 
lies, his nose grows. Later in the story, Pinocchio says he has been to school, and—
zoink!—his nose grows. Now, the author doesn’t say at this particular point in the story 
that Pinocchio lied. But you can make an inference—a conclusion based on what you 
already know and text evidence—that he did. 

Good inferences are supported with textual evidence. You can practice this right now. 

Read the paragraph below. Then use the chart to support an inference about the 
narrator.

Abraham Lincoln once said, “Whatever you are, be a good one.” Easy for him to 
say—he was good at everything. It’s nice advice, I guess. Still . . . you can say that 
you’re going to be good at playing the piano. You can even say that you’ll 
perform beautifully at the big recital. You can say that all you want, and you can 
still forget the notes to your song halfway through and run off the stage in tears. 
I wonder what Lincoln would have said about that! He probably wouldn’t have 
felt as miserable as I do right now, at the very least.

The chart below states an inference about the narrator. Complete the chart by writing 
one more phrase from the paragraph that directly supports the inference.

What You Know + What the Narrator Says = Inference

 People sometimes feel 
bad when embarrassed.

•	 	“Still	.	.	.	you	can	say	that	you’re	
going to be good at playing the 
piano.”

•	  The narrator has 
just had a bad 
experience 
performing in a 
piano recital.

When reading, always support your inferences with textual evidence. An unsupported 
inference won’t make your nose grow an inch, but you won’t be on your way to a better 
understanding of the story, either!

Citing Evidence to Make Inferences
Lesson 5

 7
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Genre: Myth

Read the first two paragraphs of an ancient Greek myth.

Explore how to answer this question: “How does Athena feel about Arachne’s bragging? Make an 
inference about how Athena feels. Support your inference with two details from the text.”

Look for details from the text that hint at how Athena feels about Arachne. One detail is shown in 
the chart below. Write a second detail next to the second bullet point. Then write down your 
inference.

What You Know + Details from the Text = Your Inference

 Someone who expects 
gratitude would likely 
be upset if she did not 
receive it.

•	 	She	shared	her	knowledge	
with humans, as long as they 
consistently showed her their 
deepest gratitude.”

•	  

Use details from the chart to support the inference that Athena is upset about Arachne’s bragging.

 

 

 

Athena, Arachne, and the Weaving Contest  

by Sofia Lillios

 Athena, the goddess of wisdom, was an exceptional weaver. She shared her knowledge with 

humans, as long as they consistently showed her their deepest gratitude. Athena’s most 

talented student was a young woman named Arachne.

 Each day, Athena and Arachne sold their creations at a country market, and everyone said 

Arachne’s cloth was incredible. Athena overheard Arachne tell customers she taught herself to 

weave. Athena cringed as she listened to Arachne’s lies. Then, on one fateful day, Arachne 

kept bragging to customers that she was the greatest weaver in the world, and that her 

creations were more beautiful than all the others at the market.
(continued)

 8
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Show Your Thinking

Continue reading “Athena, Arachne, and the Weaving Contest.” Use 
the Close Reading and the Hint to help you answer the question.

Circle the correct answer.

Which sentence best explains why Arachne was turned into a spider?

A The old woman had special powers.

B Arachne did not show her thanks to Athena.

C Athena was disguised as the old woman.

D Like Arachne, spiders are good at weaving.

The question asks why 
Arachne was turned into 
a spider, not how.

Hint

   Look at the answer you chose above. Explain how the details in the story helped you infer why 
Arachne was turned into a spider.

   

   

   

   

 An old woman in a cloak smiled and challenged Arachne to a 

weaving contest, which Arachne gladly accepted. The rules were 

simple: each would weave one complete tapestry by nightfall, 

and customers would judge the winner. 

 Throughout the day, the two sat at looms, weaving furiously. 

Just before sunset, they finished. Both tapestries were marvelous 

to behold, but the crowd chose the old woman, for her creation 

was flawless. “Spin and weave forever without my help, fool,” the 

old woman suddenly said, and pointing one finger at Arachne, 

turned her into a spider.

On page 46, the author 
says that Athena shares 
her skills with humans 
on one condition. Circle 
the phrase stating this 
condition.

Close Reading (continued from page 46)

 9
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Part 4: Guided Practice

Genre: Native American Legend/Myth

Read the Native American story. Use the Study Buddy and the Close Reading to guide your reading.

The Wisdom of the Willow Tree  

by Wilson Mekashone

1  Young Man often felt lost and pondered questions about the 

purpose of his life. He decided to journey far away, seeking 

wisdom. He hiked tirelessly for several days.

2  One day, the sun blazed down and he was hot, thirsty, and 

desperate for shade. In the distance, he saw a willow tree and 

crawled to it. Exhausted, he lay between its roots and had a 

vivid dream. In the dream, the tree had a wise old face that 

smiled at him and looked strangely familiar.

3  Young Man said to the tree, “I have failed on my journey. 

I still don’t understand how to live my life. I’m thirsty and 

weary, and I cannot summon the strength to return home.” 

4  The tree then reached down its oldest branch, stroked Young 

Man gently on the cheek, and said, “Sleep in my shade. I am 

old and know the value of rest. When you wake up, follow my 

roots. They are wrinkled but know the way.”

5  Young Man awoke and followed the tree’s enormous roots to 

a burbling stream. As he drank, he saw his reflection and was 

shocked when he realized that the face he had seen in the 

willow’s trunk had been his own, only much older. 

6  He smiled as he now understood that he must age like the 

wise tree and help others find their way when they feel lost 

and defeated. Over time, he would gradually become Wise 

Man, whom people would seek out for help, shelter, and 

advice. This, he knew, would take much strength and patience.

What does Young Man 
learn on his journey? 
Underline the sentences 
that explain the lesson 
of his journey.

Close Reading

The willow tree is kind 
and wise. Circle words 
and phrases that 
describe the tree.

Based on the first 
paragraph, I think Young 
Man is a patient and 
determined person. I’ll 
underline the phrase 
that tells me about 
Young Man’s character.

 10
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Part 4: Guided Practice

Use the Hints on this page to help you answer the questions.

1  A student makes the following claim about Young Man in “The 
Wisdom of the Willow Tree.”

  Young Man has to develop skills if he wants to become Wise Man.

 Which sentence from the text best supports this claim?

A “He decided to journey far away, seeking wisdom.” 

B “This, he knew, would take much strength and patience.”

C “I am old and know the value of rest.”

D “In the distance, he saw a willow tree and crawled to it.”

2  Which sentence from the text best shows that Young Man is happy 
about his encounter with the willow tree?

A “Young Man awoke and followed the tree’s enormous roots to a 
burbling stream.”

B “As he drank, he saw his reflection and was shocked when he 
realized that the face he had seen in the willow’s trunk had 
been his own, only much older.”

C “I’m thirsty and weary, and I cannot summon the strength to 
return home.”

D “He smiled as he now understood that he must age like the 
wise tree and help others find their way when they feel lost and 
defeated.”

3  Explain how the willow tree’s kindness and wisdom help Young 
Man. Include at least one detail from the story to support your 
explanation.

   

   

   

   

   

   

   

Which choice describes 
what it takes for Young 
Man to become Wise 
Man?

Hints

Read each answer choice 
carefully. Which answer 
contains a word that 
describes something 
people do when they 
are happy? 

How does Young Man 
feel when he approaches 
the willow tree? How 
does the willow tree 
encounter change 
Young Man’s feelings?

 11
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Read the story. Then answer the questions that follow.

A Sewing Sensation
by William Rivera

 1  Juan sat on the floor of Mom’s sewing room with one eye on his soccer magazine and one eye on his 
mother. His mother was making a wedding dress for their neighbor’s daughter, and Juan could see that the 
dress was going to be beautiful. Juan’s mother had designed and sewn dresses for many of the girls in his 
town, and Juan felt proud that people wanted to wear his mother’s creations on their special days.

 2  Juan glanced up again from his magazine and asked, “Is your machine running okay, Mom? I think 
it’s making a weird noise.”

 3  Mom hardly looked up and said, “I think it’s working just fine. It’s whirring and humming away, just 
as always.”

 4  Juan looked disappointed, but he went back to pretending to read his magazine. A few minutes later, 
he asked, “Do you want me to sew the hem of the dress so that you can rest your fingers? I’ve watched you do 
it millions of times, so I could do it if you are really tired.” This time, Juan’s mother studied Juan’s face 
carefully.

 5  “You know, I could use a break,” she said, “and we need some new pillowcases. I’ve got the pattern 
cut out, and all you’d have to do is stitch up the sides.” Juan dropped his magazine and was sitting in Mom’s 
sewing chair in no time. Juan’s mom carefully removed the dress she was working on, showed Juan how to 
thread the sewing machine, and brought him some pillowcases to sew.

 6  In his enthusiasm, Juan stomped on the foot pedal and almost sewed over his finger. Then he 
remembered the patience that his mother always showed, and he slowed down. His seams were straight and 
even. Juan had a huge smile on his face when he looked over his shoulder at his mom.

 7  “I can’t believe you sewed that so perfectly on your first try,” Mom said, patting Juan on the back. “It 
took me years of practice to perfect my technique, and you’re already a sensation. Why don’t you try making a 
pillow for your room? You can design it, and I’ll show you how to make the pattern and cut it out.”

 8  Juan’s face lit up, but then a dark shadow seemed to pass over it. “I think I should probably just go 
outside and kick the ball with my friends.” To himself, he muttered, “What would Anthony think if he saw me 
at a sewing machine?” as he headed outdoors.

 9  Mom didn’t say anything as she watched Juan’s reaction, but that night at dinner, she and Juan’s dad 
began talking about a local fashion designer who had moved to Dallas and become a very successful clothing 
designer. Juan pretended he wasn’t listening, but the scowl slowly vanished from his face. “Many of the best 
fashion designers are men,” Juan’s dad continued. “They can make a lot of money for their designs.”

10  After dinner, Juan got out his notebook and began sketching. Then he showed his notebook to his 
mother, and she nodded approvingly. Together, they headed to the sewing room for pattern tracing paper 
and scissors.

Part 5: Independent Practice

 12
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11  Juan cut out two large round pieces of cloth and began stitching them together, leaving one section 
open. He turned the cloth inside out, stuffed the opening with cotton batting, and then sewed up the open 
section. Finally, he used fabric markers to add details. He placed his finished creation on his bed.

12  The next day, Anthony came over to kick the ball with Juan, but it started to rain. The two headed to 
Juan’s room to watch soccer videos instead. When Anthony saw the new oversized soccer ball on Juan’s bed, 
he asked Juan where he got it. Juan grinned at his friend and said, “Mine is one-of-a-kind, but I think I know 
how to get you one that’s almost like it.”

Answer the questions. Mark your answers to  
questions 1–4 on the Answer Form to the right.

 1  Juan does not have a lot of experience with sewing. Which sentence from the passage is the 
best evidence of this claim?

A “Juan glanced up again from his magazine and asked, ‘Is your machine running okay, 
Mom? I think it’s making a weird noise.’”

B “‘I can’t believe you sewed that so perfectly on your first try,’ Mom said, patting Juan on 
the back.”

C “To himself, he muttered, ‘What would Anthony think if he saw me at a sewing 
machine?’ as he headed outdoors.”

D “‘Many of the best fashion designers are men,’ Juan’s dad continued.”

 2  Juan is very excited about learning to sew. Which of the following sentences from the passage 
best supports this statement?

A “Juan felt proud that people wanted to wear his mother’s creations on their special days.”

B “Juan sat on the floor of Mom’s sewing room with one eye on his soccer magazine and 
one eye on his mother.”

C “Juan had a huge smile on his face when he looked over his shoulder at his mom.”

D “Then he remembered the patience that his mother always showed, and he slowed 
down.”

Answer Form

1 A B C D

2 A B C D

3 A B C D

4 A B C D

Number 
Correct 4

Part 5: Independent Practice
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 3  Which detail best supports the idea that Juan’s mother encourages her son’s interests?

A She tells him that her sewing machine doesn’t require fixing.

B She gives him some pillowcases to sew on his own.

C She sends him outside to play ball instead of sewing.

D She gives him a notebook for sketching and drawing.

 4  What is one reason Juan chooses to play soccer with his friends instead of continuing to sew?

A He knew that he needed to practice if he wanted to improve his soccer skills.

B He did not want his friends to think he was rude for keeping them waiting.

C He thought that his father would not approve of his interest in sewing.

D He was concerned that his friends might make fun of his sewing talent.

 5  Juan seems somewhat embarrassed about his strong interest in sewing. Write a paragraph in 
which you agree or disagree with that statement. Use at least two details from the story to 
support your answer.

   

   

   

   

   

   

   

   

   

Go back and see what you can check off on the Self Check on page 43.Self Check

Part 5: Independent Practice
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Read the story. Then answer the questions that follow.

Work Smarter, Not Harder
by Trevor Jackson

 1  Kari wiped sweat from her forehead and stuck the shovel back into the haystack-sized pile of 
peppermint snow. It wasn’t exactly snow. It was way too warm for it to be frozen water. The one time she 
licked off some that fell on her hand, she learned that it definitely didn’t taste like peppermint. More like 
blended asparagus. But the mountain of powdery mush was definitely white with streaks of red swirling up 
through it. And Kari had to move it all off the wide green field and onto the dirt track around the field. 
All under the withering gaze of two suns.

 2  It was her third day attempting to move the mush. Each day she worked as fast as she could, but she 
could never quite finish the job before falling down exhausted. She figured that was why each morning the 
pile was reset, waiting for her to get to work, as if she’d done nothing the day before.

 3  Kari wasn’t sure exactly how long she had been in Parival, if that’s even where she really was. 
Two weeks? A month? Enough details shared by her uncle Otto matched what she had experienced since she 
fell down the well in the freezing, snow-filled woods behind her grandparents’ house: the feeling of rising and 
falling at the same time when she first slipped on the well’s rock wall, the way she cast two shadows because of 
the twin suns in the sky, the birdsongs that sounded more like a baby’s midnight cries for food. Kari had 
thought these things were just stories, though, even if Otto always protested that they were true. Now 
she knew.

 4  Kari hadn’t been in Parival more than an hour before she’d spotted the big board. It was strung 
between two branches of an enormous tree, its limbs heavy with a scary-looking red fruit, like giant cherries. 
The board read, CHORES FOR KARI. She looked around as if there might be someone to explain. The suns 
beat down on her neck as she stepped closer to examine the chart. Each row gave a title and a brief description 
followed by a box for a check mark to show Kari had finished.

 5  So far each task had proved to be more complicated than it seemed at first. She had to make choices 
about how she was going to complete each task. A job of collecting and sorting eggs as big as an ostrich’s 
forced her to use some math skills she didn’t know would ever come in handy. Another job involved her 
singing a row of musical notes, but she had to sing them from right to left instead of left to right.

 6  Exhausted, Kari stopped shoveling the mush and dropped the shovel on the ground. She stamped her 
foot and gave a loud groan. She thought again about the tasks she had already completed. Each job was a 
combination of physical activity and some creative thinking. She had been shoveling for days, but had she 
applied any original thought to the task?

 7  That was it! Kari suddenly remembered a magic trick she had performed at her little brother’s 
birthday party. It had been a sunny day just like this one. Although of course there was only one sun in that 
sky. Kari’s family and friends had all gathered in the backyard around the small patio table. Plates, cups, and 
plastic forks and spoons rested on top of a white tablecloth. Kari had grabbed the edges, counted to three, and 
yanked. Everything on top of the tablecloth stayed in one place, but the tablecloth was liberated. Kari’s 
family applauded.
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 8  The grassy field had felt slippery under her feet while she had worked the last three days. Maybe it 
wasn’t the peppermint snow that had to move, but the field underneath! Kari kicked the shovel aside and ran 
to the edge of the field. Sure enough, the edge of the field could be lifted. But the tablecloth had been much 
smaller and lighter than this grassy field. She would just have to try.

 9  Kari gave the grass in her hands a shake and watched the pile of peppermint snow. The grass ripple 
she had shaken grew taller and taller as it moved toward the pile in the center. By the time the wave reached 
the center, it looked like a giant whale. The whale-shaped hump slid right underneath the pile, carrying it high 
up into the air. Kari saw her chance and pulled hard on the grass. The entire field came flying at her like it 
weighed no more than that tablecloth had last summer. She ducked as it flew over her head. Then she watched 
as the pile of snow came falling down to rest on the dirt that had been underneath the grass field. When it 
touched dirt, the pile vanished.

10  Kari dusted herself off and headed back to the big chores board; she would get home one way 
or another.

 6  In the first paragraph of the story, what does it mean that Kari has to work “under the 
withering gaze of two suns”?

A The two suns disapprove of Kari’s efforts.

B Kari feels judged by unseen persons in Parival.

C Kari is very angry at whoever brought her to Parival.

D The light from the suns is extremely hot and bright.

 7  Which sentence signals a major shift in the action of the story?

A ”The suns beat down on her neck as she stepped closer to examine the chart.”

B ”She stamped her foot and gave a loud groan.”

C “Kari suddenly remembered a magic trick she had performed at her little brother’s 
birthday party.”

D ”Then she watched as the pile of snow came falling down to rest on the dirt that had 
been underneath the grass field.”
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 8  The following question has two parts. First, answer part A. Then, answer part B.

Part A

Why does Kari work to carry out the tasks written on the board?

A She likes the challenge of creative problem-solving.

B She thinks completing them is her only way out of Parival.

C She is bored and doesn’t have anything else to do.

D She is frightened of the red fruit hanging by the board.

Part B

Which sentence from the passage best supports the answer to part A?

A “It was strung between two branches of an enormous tree, its limbs heavy with a scary-
looking red fruit, like giant cherries.”

B “A job of collecting and sorting eggs as big as an ostrich’s forced her to use some math 
skills she didn’t know would ever come in handy.”

C “Each job was a combination of physical activity and some creative thinking.”

D “Kari dusted herself off and headed back to the big chores board; she would get home 
one way or another.”

 17
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 9  Kari checks to see if the edge of the field can be lifted because she realizes that each previous 
task she completed required a creative solution. Which of the following sentences from the 
passage best supports this statement?

A “She had to make choices about how she was going to complete each task.”

B “So far each task had proved to be more complicated than it seemed at first.”

C “She had been shoveling for days, but had she applied any original thought to the task?”

D “Kari gave the grass in her hands a shake and watched the pile of peppermint snow.”

 10  Which sentence from the story helps to illustrate how little information the narrator shares 
with the reader?

A “The one time she licked off some that fell on her hand, she learned that it definitely 
didn’t taste like peppermint.”

B “Each day she worked as fast as she could, but she could never quite finish the job before 
falling down exhausted.”

C “Kari wasn’t sure exactly how long she had been in Parival, if that’s even where she 
really was.”

D “Kari had thought these things were just stories, though, even if Otto always protested 
that they were true.”

E “She looked around as if there might be someone to explain.”

F “Each row gave a title and a brief description followed by a box for a check mark to show 
Kari had finished.”

G “Another job involved her singing a row of musical notes, but she had to sing them from 
right to left instead of left to right.”
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 11  One of the themes of this story is that creative thinking can help you solve problems. The 
following folktale, “The Crow and the Pitcher,” also shares this theme. Read the folktale.

The Crow and the Pitcher

   A crow, weak from thirst, was delighted when he spotted a pitcher up ahead. He flew 
to it as fast as he could, hoping it would be filled with water. To his great disappointment, 
the pitcher was more than half empty, and through its narrow mouth, he couldn’t reach a 
drop of the water it contained. He thought and thought about what to do and was about 
to give up. At last, he had an idea. He gathered a pile of stones and dropped them one at a 
time into the pitcher until the water rose within his reach.

Compare and contrast how “Work Smarter, Not Harder” and “The Crow and the Pitcher” 
present the theme stated above. Use details from the stories to support your answer.
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Read the passage. Then answer the questions that follow.

His Wings and Tail
by Olive Thorne Miller 

from The Children’s Book of Birds, Houghton Mifflin Company, New York, 1901

 1  A bird’s wing does not look much like our arm and hand, yet the bones show that they are the same. 
The bird has a shoulder, elbow, and wrist, as we have. He even has fingers, though they are so covered up by 
feathers that one would never know it. He has not so many fingers as we have, and they are not movable 
like ours.

 2  A bird’s wing is a wonderful flying-machine, which men have been trying to imitate these many 
years. It is made of long stiff feathers, which fold down smoothly over one another at his side when he is 
resting, but can spread in an instant into a broad fan, to beat the air and carry him away.

 3  One would not think that feathers could have so much power; but when the wing is spread, the barbs 
of the feathers hook together with tiny hooks, so small a microscope is needed to see them; and that, together 
with the edges lapping over each other, makes them almost like one solid surface.

 4  Wings are not alike in 
shape. The wing of a swallow is 
long and narrow, while that of a 
hen or grouse is short and round. 
We can tell by the shape of a 
wing how a bird flies.

 5  A long, narrow, pointed wing  
shows that the bird has an easy, skimming  
flight—either he flies great distances, or spends hours at a time on wing.

 6  The short round wing shows that a 
bird has a strong flight for short distances. 
These wings are found mostly on rather 
heavy birds, like grouse.

 7  The longest wings are seen on water 
birds, such as the petrel and the frigate-bird. 
The shortest, also, are found among water 
birds, those who swim more than they fly, 
as the auks. 

Wing of a Swift

Wing of a Sparrow
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 8  All the feathers of the wing are named, and it will be well to remember that the long stiff quills are 
called remiges or “rowers.” These are firmly rooted in the flesh, and are the hardest to pull out. They are the 
most important to the safety of the bird.

 9  Birds have also another use for their wings. They are a strong weapon to defend themselves, or to 
fight others. A large bird can give a severe blow with his wing, and when pigeons fight, it is said they hold up 
one wing to protect themselves while they strike at the enemy with the other.

10  Sometimes wings serve as musical instruments. Woodcocks make whistling sounds with their wings 
as they fly, and mourning doves softly murmuring ones. Ruffed grouse produce with theirs a rolling drum-
like effect, and others rattle theirs like castanets.

11  If wings are not used, they slowly get to be smaller and weaker, each generation having them more 
and more useless, till after a while they are of no use whatever, and the birds cannot fly at all. This has 
happened, it is supposed, to the ostrich family and to some birds living in the sea.

12  The tail of a bird is formed of an equal number of feathers in pairs, most often twelve. When spread 
they are the shape of a fan, and when closed they lie over each other with the middle pair on top.

13  The tail feathers are not always of the same length, and that makes a difference in the shape of the 
end. Sometimes they are even, when the tail is said to be “square.” Sometimes the middle feathers are a little 
longer than the outside ones, and then it is “rounded” or “pointed.” If the outside feathers are longest, the tail 
is “forked.”

14  The feathers of the tail are called rectrices, or “rudders,” because they are supposed to be used to 
steer, or direct the bird’s course in flying. But the tail is used also as a brake to check the speed in alighting.

15  The tail is used more than any other organ to express the emotions. Some birds, like the catbird and 
thrasher, keep it moving nearly all the time, jerking it this way and that, and tossing it upward.

16  In woodpeckers and swifts the tail feathers are not soft at the end like others, but the stems or  
shafts project beyond the feathery part, and are stiff like the tail of a sapsucker or sharp like that of the 
chimney swift. These birds use the tail as a prop to hold them against the tree trunk or chimney wall, and to 
help them in climbing.

17  Tail feathers are not so strongly rooted as wing feathers, and are easily pulled out. Sometimes, when a 
man or boy tries to catch a bird by the tail, the bird will escape, leaving the tail in his hand.

 12  Why does the author include the sentence “A bird’s wing is a wonderful flying-machine, which 
men have been trying to imitate these many years” (paragraph 2) in the passage?

A to describe how birds are different from humans

B to illustrate how exciting the study of birds’ wings is 

C to introduce how different birds fly in different ways

D to explain how strong birds’ wing feathers can be
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 13  Based on the illustrations and the passage, select two sentences that tell how swifts and 
sparrows are most likely different.

A Sparrows generally fly shorter distances than swifts do.

B Swifts are water birds, whereas sparrows are not.

C Sparrows have smooth, easy flights, whereas swifts do not.

D Swifts generally flap their wings more than sparrows do.

E Sparrows have weak wings, whereas swifts have powerful wings.

F Swifts are better able than sparrows to use their wings to glide.

 14  The following question has two parts. First, answer part A. Then, answer part B.

Part A

Why are a bird’s tail feathers less strongly rooted than its wing feathers?

A A bird uses its wing feathers to fly, while it uses its tail feathers to make sounds.

B Even birds that cannot fly need their wing feathers to help them swim.

C Losing its tail feathers is less dangerous to a bird than losing its wing feathers.

D A bird’s wing feathers serve a greater variety of purposes than its tail feathers.

Part B

Find two sentences in the passage with details that support the correct answer to part A. 
Write those sentences on the lines below.
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 15  The author states that a bird’s wing can be used as a weapon of defense. Which of the 
following details from the passage best supports this statement?

A “One would not think that feathers could have so much power; but when the wing is 
spread, the barbs of the feathers hook together with tiny hooks . . .”

B “A large bird can give a severe blow with his wing, and when pigeons fight, it is said they 
hold up one wing to protect themselves while they strike at the enemy with the other.”

C “Woodcocks make whistling sounds with their wings as they fly, and mourning doves 
softly murmuring ones.”

D “Ruffed grouse produce with theirs a rolling drum-like effect, and others rattle theirs 
like castanets.”

 16  The following question has two parts. First, answer part A. Then, answer part B.

Part A

Read the sentences from paragraph 14 of the passage.

  The feathers of the tail are called rectrices, or “rudders,” because they are supposed to be 
used to steer, or direct the bird’s course in flying. But the tail is used also as a brake to check 
the speed in alighting.

As used in the passage, the word “alighting” most closely means

A landing 

B flying

C steering

D jerking

Part B

Which of the phrases from the passage best helps the reader understand the meaning 
of “alighting”?

A “feathers of the tail”

B “used to steer”

C “direct the bird’s course”

D “as a brake”
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Read the story. Then answer the questions that follow.

In the 1930s, the United States was stuck in a deep economic depression that left millions of people 
without jobs. In part of the Great Plains, an environmental disaster known as the Dust Bowl added to 
the hard times. A long drought combined with years of poor farming practices made the land vulnerable 
to extreme wind erosion. Farmers watched helplessly as the topsoil that had once nourished their crops 
blew away. In this fictional selection, a boy and his family struggle with the hardships of the Dust Bowl.

Dust
by Charles Grayson

 1  As Edwin rested his cheek against the side of his cow, Nelly, he could hear the wind whistling 
through the barn walls and see the air begin to darken with dust. Annie and Jewel were giggling as 
they played in the hayloft above him when one of the girls began to wheeze. Edwin quickly finished 
milking the cow and called to his sisters. “Hurry up, girls,” he said, “another black blizzard is 
coming.”

 2  The wind suddenly picked up strength, and before Edwin’s eyes, the farmhouse—only 50 feet 
away—became nearly invisible. Without hesitation, Edwin grabbed two pieces of heavy twine, tied one 
around each girl’s waist, and then tied the two girls together. He took Annie’s hand and instructed her 
to hold tightly to Jewel. Leaning into the blinding wind, Edwin slowly navigated them back to the house.

 3  Inside, Ma was relieved to see the children. With a sigh, she took the milk from Edwin, 
eyeing the familiar dust that she would try to skim off before serving the milk to her family. Although 
it was early morning, the dust storm outside made the small farmhouse dark and dismal. Edwin 
slapped the dirt from his jacket with his hands. He was weary of the dust, too, but he was smiling 
inside because tomorrow his father was coming home.

 4  The next morning dawned clear and calm. Edwin swept the house while his mother worked 
in the yard, rescuing her daffodils from the dust that had drifted against the foundation of the house 
like gritty snow. The clatter of a rundown automobile heralded the arrival of Edwin’s father, and the 
boy raced outside.

 5  The family gathered around Pa, who hugged each one of them tightly. He had been in 
Arizona for three weeks picking cotton. This spring the ground was hard and barren, and the 
constant dust storms made it impossible to cultivate crops. Pa had to find some way to earn 
money—his children were wearing tattered hand-me-downs, and his small herd of cattle was slowly 
starving.

Unit 2 Interim AssessmentUnit 2 Interim Assessment

 24



© 2020 Curriculum Associates, LLC. All rights reserved. 65©Curriculum Associates, LLC Copying is not permitted.
86 Unit 2 Interim Assessment

Unit 2Interim Assessment

 6  When Ma asked about the work, Pa said that the wages he earned were far less than what had 
been promised. Still, he’d brought home enough money to see them through another month. 
Eventually, the joy of being reunited with his family faded, and the careworn expression returned to 
Pa’s face. 

 7  After Pa had been home a few days, Edwin overheard his parents having a serious discussion. 
“I just don’t know if I can leave our home,” Ma said, a note of grief in her voice. Pa had heard there 
was work on commercial farms in California, where cotton, oranges, and other crops grew nearly 
year round.

 8  “I know it’s not like owning our own farm, but what choice do we have?” Pa pleaded. 
Afterward, Ma went into the yard and stood for a long time by her beloved lilac bush, staring out at 
the desolate fields.

 9  Later, Pa asked Edwin to ride the horse into town to purchase provisions. Edwin rode at a slow 
pace, thinking. He didn’t like it when his parents argued, and he didn’t like it when his father had to leave 
home to work. Most of all, Edwin wished there was something he could do to assist his family. At the store, 
he walked past the half-empty shelves to the back counter and asked Mr. Harburger for beans and flour.

10  As Edwin waited, something bright and orange caught his eye. It was an old advertisement 
on the shelf in front of him—a photograph of a glistening orange grove with the words “Sunny 
California” splashed across the top. Edwin had never seen an orange grove before. Studying the 
picture, Edwin’s face brightened. “Take it,” Mr. Harburger said with a wink. At home, Edwin tacked 
the picture up next to his bed. One day, Edwin even caught his mother examining the photograph of 
the orange grove, smiling for the first time in a long time.

11  When autumn arrived, Edwin’s parents learned the government was offering to buy starving 
livestock for slaughter. Most farmers knew their animals could not survive another winter, so they 
accepted the offer in exchange for some much-needed cash. After a long discussion, Edwin’s parents 
did the same. Edwin sensed a change was coming.

12  The cow Nelly remained, but Edwin could see that she was becoming desperately thin. The 
next day, Edwin sold Nelly at the Baileys’ farm. The Baileys were doing better than most folks, though 
Edwin couldn’t say why. He returned home with 16 dollars in his pocket and a little relief knowing 
that Nelly would be cared for.

13  Later that evening, Edwin’s parents made an important announcement: they would be 
packing whatever would fit into their old automobile and moving to California. Then Edwin made his 
own announcement. “Here,” he said, handing his father the 16 dollars. “We can buy fuel with this!”
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 1 A B C D

 2 A B C D

 3 A B C D

 4 A B C D

5A A B C D

5B A B C D

Number 
Correct 6

Interim Assessment Unit 2

 1  Read this sentence. 

  Edwin wants to help his family during  
this difficult time. 

Which of the following sentences from  
the story best supports this statement? 

A “After Pa had been home a few days, Edwin  
overheard his parents having a serious discussion.”

B “Later, Pa asked Edwin to ride the horse into town to purchase provisions.”

C “At home, Edwin tacked the picture up next to his bed.”

D “The next day, Edwin sold Nelly at the Baileys’ farm.”

 2  Which statement best supports the idea that the Dust Bowl made it difficult for 
families to survive? 

A “With a sigh, she took the milk from Edwin, eyeing the familiar dust that she 
would try to skim off before serving the milk to her family.”

B “Although it was early morning, the dust storm outside made the small farmhouse 
dark and dismal.”

C “He was weary of the dust, too, but he was smiling inside because tomorrow his 
father was coming home.”

D “Edwin swept the house while his mother worked in the yard, rescuing her daffodils 
from the dust that had drifted against the foundation of the house like gritty snow.”

 3  Which statement best expresses the theme of this story? 

A Don’t rely on others for help.

B You can’t make a person change.

C Try to find the good in every situation.

D Be content with what you have.
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 4  The family in the story demonstrates the idea that people are adaptable, or willing to 
change when needed. Which sentence from the passage best shows this idea? 

A “Annie and Jewel were giggling as they played in the hayloft above him when 
one of the girls began to wheeze.”

B “Although it was early morning, the dust storm outside made the small 
farmhouse dark and dismal.”

C “Most farmers knew their animals could not survive another winter, so they 
accepted the offer in exchange for some much-needed cash.”

D “He returned home with 16 dollars in his pocket and a little relief knowing that 
Nelly would be cared for.”

 5  Answer Parts A and B below.

Part A

Based on the passage, how do Ma’s feelings about moving change over time?

A She becomes more and more resistant to the idea of moving.

B She grows more comfortable with the idea of moving.

C She likes the idea of moving initially, then comes to dislike it.

D She becomes more confident that the family should not move.

Part B

Which sentence from the passage best shows Ma’s changing feelings about moving?

A “With a sigh, she took the milk from Edwin, eyeing the familiar dust that she 
would try to skim off before serving the milk to her family.”

B “‘I just don’t know if I can leave our home,’ Ma said, a note of grief in her voice.”

C “Afterward, Ma went into the yard and stood for a long time by her beloved lilac 
bush, staring out at the desolate fields.”

D “One day, Edwin even caught his mother examining the photograph of the 
orange grove, smiling for the first time in a long time.”
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 6  What evidence in the story helped you to know that the family would move to 
California, even before Edwin’s parents made their announcement? Describe how the 
events in the story support this inference. 

 

 

 

 

 

 

 7  Write a summary that includes the conflict in the story and how it is resolved. Use 
details from the story to support your answer. 

 

 

 

 

 

 

 

 28



© 2020 Curriculum Associates, LLC. All rights reserved. 69©Curriculum Associates, LLC Copying is not permitted.
90 Unit 2 Interim Assessment

Unit 2Interim Assessment

 8  Answer Parts A, B, and C below.

Part A

Circle only one word that describes Edwin based on evidence from the text. There is 
more than one correct choice listed below.

   thoughtless   resourceful   timid

   observant   optimistic   stubborn

Part B

Find one sentence in the passage with details that support your response to Part A. 
Write that sentence on the lines below.

 

 

 

 

Part C

Find a second sentence in the passage with details that support your response to 
Part A. Write that sentence on the lines below.
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Performance Task—Extended Response

 9  What inferences can you make about Edwin’s character based on his actions in the 
story? What events and details from the text helped you make those inferences? 
Write an essay of two to three paragraphs explaining your answer. 
 
In your answer, be sure to 
•  explain what inferences you made about Edwin while reading the story 
•  explain what events and details from the text support your inferences 
•  cite evidence from the story in your answer

Check your writing for correct spelling, grammar, capitalization, and punctuation.
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UNDERSTANDING LITERATURE 

If the story were told  
by a different character,  

which details might  
be different? 

11Reading ©Curriculum Associates, LLC

UNDERSTANDING LITERATURE 

How does a  
character change in  

the story?

First, the  
character _____.  

Then, the  
character _____.

5
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KNOWLEDGE BUILDING

What does this  
part of  the text make  

you want to learn  
more about? 

The text makes me  
want to know _____. 

33©Curriculum Associates, LLC
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KNOWLEDGE BUILDING

What does this text  
help you understand ? 

Now I know _____.

32
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ACADEMIC TALK

Can you tell me more  
about _____? 

77Reading ©Curriculum Associates, LLC

ACADEMIC TALK

I’m curious about 
__________. 

70

Reading ©Curriculum Associates, LLC

UNDERSTANDING INFORMATIONAL TEXTS 

What is the main  
topic of this text?  

How do you know? 

16Reading ©Curriculum Associates, LLC

UNDERSTANDING LITERATURE 

How do the illustrations  
help you understand the  

characters, setting, or  
events in the story?

14
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KNOWLEDGE BUILDING

What were you  
surprised to learn  

from the text? 

40©Curriculum Associates, LLC
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KNOWLEDGE BUILDING

What do you already  
know about this topic?  

Where have you learned 
about this topic? 

I already  
know ________ 
from ________.

37

Reading Discourse Cards
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Reading ©Curriculum Associates, LLC

TEXTOS LITERARIOS

Si la historia la contara  
un personaje diferente,  
¿qué detalles podrían  

ser distintos?

11Reading ©Curriculum Associates, LLC

TEXTOS LITERARIOS

¿Cómo cambia un 
personaje a lo largo  

de la historia?

Primero,  
el personaje _____.  

Luego,  
el personaje _____.

5
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ASIMILAR CONOCIMIENTOS

¿Sobre qué te anima  
a aprender más esta  

parte del texto?

El texto hace que  
quiera saber _____. 

33©Curriculum Associates, LLC
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ASIMILAR CONOCIMIENTOS

¿Qué te ayuda a  
entender este texto?

Ahora sé _____.

32
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LENGUAJE ACADÉMICO

¿Puedes decirme algo  
más sobre _____? 

77Reading ©Curriculum Associates, LLC

LENGUAJE ACADÉMICO

Siento curiosidad por 
__________. 

70
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TEXTOS INFORMATIVOS

¿Cuál es el tema 
principal de este texto?

¿Cómo lo sabes?

16Reading ©Curriculum Associates, LLC

TEXTOS LITERARIOS

¿Cómo te ayudan las  
ilustraciones a comprender  
los personajes, el escenario  

o los sucesos de  
la historia?

14
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ASIMILAR CONOCIMIENTOS

¿Qué aprendiste en  
el texto que te haya 

sorprendido?

40©Curriculum Associates, LLC
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ASIMILAR CONOCIMIENTOS

¿Qué sabes ya sobre  
este tema?

¿Dónde has aprendido  
sobre este tema?

Ya sé ________ 
Lo aprendí ________.

37
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Part 1: Introduction

Theme: Weighing the Evidence

Evaluating an Argument
Lesson 18

An argument states an author’s position about a topic and tries to get readers to agree 
with it. As a reader, it’s your job to evaluate, or judge, whether the author’s argument is 
sound—that is, whether it presents clear thinking and sensible ideas.

Begin evaluating an argument by tracing, or figuring out, how the author has “built” it. 
First, identify the author’s position on the topic. Then study any claims. Claims are 
statements the author presents as true in order to support his or her position. Also note 
any reasons and evidence the author gives to support each claim.

Look carefully at the cartoon below. Try to figure out the girl’s argument.

Can I have
a dog? Why?

It will make me
more responsible.

My friend became
more responsible when

he got a dog.

This chart shows details about the girl’s argument. Add the evidence she gave in the 
cartoon to support Claim 1. Then add a sensible reason or evidence to support Claim 2.

Argument: The girl should have a dog.

Claim 1: Having a dog will make her more 
responsible.

Reason or Evidence: 

Claim 2: A dog will be a good friend and 
companion to her.

Reason or Evidence: 

After you trace how an author develops an argument, evaluate it further to decide if it is 
sound. Ask: Does each claim support the author’s argument and make sense? Does the 
author give reasons and evidence that support each claim? If you can ask and answer such 
questions, you’ll be able to distinguish strong, sound arguments from weak ones.

LSSELA 
RI.6.8: Trace and evaluate the argument and 
specific claims in a text, distinguishing claims 
that are supported by reasons and evidence 
from claims that are not.
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Genre: Persuasive Essay

Read the following persuasive essay about whether hip-hop should be taught in English classes.

Explore how to answer this question: “What is the author’s argument, and how does she support it 
with claims, reasons, and evidence?”

First, identify what the author wants to convince you about. Then, find the claims she uses to show 
why her position is sound. Finally, identify reasons or evidence she gives to support each claim.

Analyze the author’s argument by completing the chart below. State what her argument is. Then 
add one reason and one claim she gives to support her position on hip-hop.

Argument: 

Claim 1: Hip-hop is a form of poetry.

Reason: 

Claim 2: 

Reason: Hip-hop lyrics deal with topics such as 
heartache and the challenge of growing up.

With a partner, take turns evaluating the author’s argument. Does it seem sensible? Has the 
author provided support for her claims? Use reasons and evidence to support your evaluation. 

Today’s Lesson: Hip-Hop by Anita Perry

 Year after year, most literature classes cover the same authors and genres. It’s time that 

educators made a change. For teachers to keep current and engage students, we must allow 

students to read diverse texts from their own generation. As a first step, hip-hop should be 

included in the literature curriculum.

 This suggestion is not as odd as it may seem. After all, hip-hop is simply another form 

of poetry, as are all song lyrics. The verses of hip-hop have rhyme schemes, rhythms, and 

meters. In addition, hip-hop lyrics deal with the same timeless themes as other forms of 

poetry, including heartache and the challenges of growing up. In many ways, today’s hip-hop 

artists are contemporary versions of William Shakespeare and Emily Dickinson, only with a 

modern, fresh perspective.
(continued)
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Show Your Thinking

Continue reading the essay. Use the Close Reading and Hint to help 
you answer the question.

Circle the correct answer.

What claim does the author make in the first paragraph on this page to 
support her argument that hip-hop should be taught in literature 
classes?

A Hip-hop is more interesting than classic poetry.

B Lyrics for hip-hop songs can teach students life lessons.

C Teachers can better relate to their students’ experiences.

D Students can learn to write hip-hop lyrics.

  Evaluate the essay you just read. Judge whether or not the author provides enough strong 
reasons and evidence to support her claims and argument. Use text details in your response.

   

   

   

   

 With a partner, discuss other reasons the author could have included to support her claims.  

 Examining hip-hop songs in class can help teachers identify 

more closely with their students’ interests, cultures, and life 

experiences. The subject matter or lyrics of some hip-hop songs 

may be objectionable, but teachers can find plenty of acceptable 

options to explore.

 Additionally, teachers can help students think critically about 

the lyrics and messages of their favorite songs. Exploring hip-

hop will strengthen students’ analytical skills and their ability to 

connect old and new forms of literature. Our students will 

therefore become more engaged, challenged, and informed.

On page 180, the author 
makes two claims to 
support her argument 
about hip-hop. 
Underline another claim 
she gives in the first 
paragraph on this page.

Close Reading

Hint
How does the author 
think hip-hop will help 
teachers understand 
their students?

(continued from page 180)
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Part 4: Guided Practice

Genre: Editorial

As I read, I’ll figure out 
the author’s claims 
about censorship and 
the reasons and 
evidence he uses to 
support his claims.

Read the following editorial about the censorship of school yearbooks. Use the Study Buddy and 
the Close Reading to guide your reading.

Say No to Censorship by Marcos Suarez

1  A yearbook is a special collection of memories that will be 

treasured by students for decades. However, some school 

authorities insist on dictating what students can and cannot 

include in yearbooks. Teachers often remove articles and 

images they feel are inappropriate. Authorities should not ruin 

this treasure by censoring yearbooks and removing what they 

believe to be unsuitable.

2  Educators need to respect students’ right to free speech. 

Everyone needs to be reminded that the First Amendment of 

the Constitution protects “freedom of expression.” This 

fundamental right should be upheld and appreciated.

3  School authorities also need to acknowledge how much 

students learn when they can express themselves freely. 

Students need more opportunities to develop their creativity. 

Creative expression will allow students to create interesting 

yearbooks that capture all of their school experiences.

4  Those who feel that yearbooks should be censored need to 

explain their goals. They may claim that they want to protect 

students, but aren’t they really trying to promote their own 

values? Authorities need to be open and honest about what 

they want to accomplish by censoring yearbooks.

5  Teachers should work together with students to define and 

discuss the word objectionable. Respecting students’ opinions 

on censorship will empower students and allow school 

yearbooks to be the treasure they deserve to be.

What is the author’s 
argument? Underline 
it, and circle the first 
claim the author gives as 
support.

Close Reading

Which answer choice 
restates the author’s 
position and claims that 
you marked on the 
previous page? 

Hints

What is the second 
claim the author gives? 
Circle the second claim 
and label it “2.” Then 
underline the 
evidence—if any—the 
author provides.
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Part 4: Guided Practice

Use the Hints on this page to help you answer the questions.

1  Which statement best summarizes the author’s argument?

A School authorities need the freedom to practice censorship 
upon the content of yearbooks.

B School authorities are obligated to remove objectionable 
material from yearbooks to protect their students.

C School authorities should work together with students to delete 
objectionable material from yearbooks.

D School authorities should not censor school yearbooks because 
it limits students’ rights and creativity.

2  The author mentions the First Amendment in the editorial. What 
purpose does this reference serve?

A to explain why yearbooks should be censored by school 
authorities

B to support the idea that students have a right to express 
themselves

C to point out why yearbook censorship is a controversial topic

D to emphasize the problem of objectionable school materials

3  In the editorial, the author explains his position on censorship of 
school yearbooks. How well do you think the text supports his ideas 
about censoring yearbook materials? Cite details from the text to 
support your evaluation.

   

   

   

   

   

   

   

   

Reread the second 
paragraph of the 
editorial. Which answer 
choice matches closely 
with the author’s ideas in 
this paragraph?

Does the author give 
strong reasons and 
evidence to support 
each of the claims in 
his argument?

Say No to Censorship by Marcos Suarez

1  A yearbook is a special collection of memories that will be 

treasured by students for decades. However, some school 

authorities insist on dictating what students can and cannot 

include in yearbooks. Teachers often remove articles and 

images they feel are inappropriate. Authorities should not ruin 

this treasure by censoring yearbooks and removing what they 

believe to be unsuitable.

2  Educators need to respect students’ right to free speech. 

Everyone needs to be reminded that the First Amendment of 

the Constitution protects “freedom of expression.” This 

fundamental right should be upheld and appreciated.

3  School authorities also need to acknowledge how much 

students learn when they can express themselves freely. 

Students need more opportunities to develop their creativity. 

Creative expression will allow students to create interesting 

yearbooks that capture all of their school experiences.

4  Those who feel that yearbooks should be censored need to 

explain their goals. They may claim that they want to protect 

students, but aren’t they really trying to promote their own 

values? Authorities need to be open and honest about what 

they want to accomplish by censoring yearbooks.

5  Teachers should work together with students to define and 

discuss the word objectionable. Respecting students’ opinions 

on censorship will empower students and allow school 

yearbooks to be the treasure they deserve to be.

What is the author’s 
argument? Underline 
it, and circle the first 
claim the author gives as 
support.

Close Reading

Which answer choice 
restates the author’s 
position and claims that 
you marked on the 
previous page? 

Hints

What is the second 
claim the author gives? 
Circle the second claim 
and label it “2.” Then 
underline the 
evidence—if any—the 
author provides.

 38



Lesson 18

©Curriculum Associates, LLC Copying is not permitted.

L18: Evaluating an Argument184

Read the article. Then answer the questions that follow.

Longer school day: Expanded learning time 
pros and cons

by Bethany Bray, The Andover Townsman

ARGUMENTS IN FAVOR

 • More time to cover the curriculum.

 1  “I’m always hearing from teachers that there’s not enough time,” Superintendent Claudia Bach said. 
“We really need more time to do the academic things, not just extracurricular.” 

 2  The extra time allotted with ELT [expanded learning time] would allow teachers to expand current 
lessons, introduce special projects, provide new enrichment and have time for more teacher workshops and 
development, supporters say. 

 3  “If you look at the curriculum, you say, ‘Oh my gosh, how can a teacher possibly get this done?’ ELT 
will allow us to do so much more, for all our kids,” said Brad Heim, a High Plain Elementary parent. “There’s 
always room for improvement, and we have the luxury of being out front and being able to decide how we 
want to do it.” 

 • Provide students global, 21st century skills.1

 4  “Andover’s looking at 21st century skills like cultural awareness, communication skills. For Andover, 
it’s making education all it can be . . . The big vision is that the world is changing, education is changing, and 
how can the schools meet the needs of the children and society?” said Lisa Glickstein, grant coordinator for 
the district. “Kids are doing reading and math that we didn’t do at their age.”

 5  But Glickstein added, “Parents are justifiably concerned. . . . We’re still figuring out if this grant 
program is right for Andover.”

 • State money is growing.

 6  Although ELT grants guarantee money for only one year, school districts can reapply year after year, 
and preference is given to districts that have ELT programs, Glickstein said. 

 7  ELT funding has increased substantially in the three years it’s been offered by the state, Heim said. 
What started as $500,000 has increased to $13 million this year, and Gov. Deval Patrick and Sen. Edward 
Kennedy are in favor of ELT, he said. 

1 21st century skills: The skills students need to succeed in a highly technological workplace.

Part 5: Independent Practice
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 8  “With such tremendous support from our legislature, even in these economic times, (ELT funding) is 
being increased,” Heim said. “It’s being funded because it works.”

ARGUMENTS AGAINST

 • If it ain’t broke, why fix it? 

 9  Andover is already one of the top districts in the state. In the past, ELT grants have helped 
underperforming districts such as Boston and Worcester with low state test scores and high dropout rates, 
problems Andover does not have. 

 • Only one year of funding guaranteed. 

10  “As the political atmosphere changes, there’s no promise of long-term funding,” said Karen Lu, a 
High Plain Elementary parent. “Realistically, we cannot support this kind of budget long term, and it’s almost 
practically a certainty that funding would be dropped eventually.” 

11  Lisa Glickstein, grant coordinator for Andover, said, “It is a legitimate concern that the grant will go away. 
There really is no way that the town budget would be able to support that amount of time in a long-term way.”

 • Takes time away from families. 

12  Bancroft Elementary mother Dawn Kalinowski, who also teaches at Pentucket Regional High School, 
believes ELT could eliminate the positive effect of parental involvement. 

13  “We may be taking away the very thing that makes Andover such a great district,” she said. 

14  She switched careers from engineering to teaching to have more time with her kids. Being able to put 
her kids on the bus in the morning is priceless, she said. 

15  Also, Andover parents, including Kalinowski herself, provide very specific extracurricular activities 
and lessons tailored to their children. School districts can’t provide something each youth likes.

 1  Select from the below arguments to fill in the chart:

ELT funding may not be available in future years. 
ELT provides more time for learning. 
ELT helps students in struggling schools. 
ELT allows teachers to learn new skills.

ELT should be implemented in  
Andover because. . .

ELT should not be implemented in 
Andover because. . .

 

 

Part 5: Independent Practice
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 2  Part A, and then answer Part B.

Part A

Why does the author include the fact that the amount available for expanding learning time 
(ELT) has increased to $13 million? 

A It proves that starting an ELT program is a good way for Andover to raise money.

B It suggests that ELT programs are growing rapidly, so Andover should add one.

C It shows that ELT is too expensive a program for Andover to fund on its own.

D It supports the idea that state funding for Andover’s ELT program will not run out.

Part B

Which quote from the article does the author use to support the conclusion in the answer for 
Part A?

A “‘We may be taking away the very thing that makes Andover such a great district.’”

B “‘As the political atmosphere changes, there’s no promise of long-term funding.’”

C “‘It’s being funded because it works.’”

D “‘Andover’s looking at 21st century skills like cultural awareness, communication skills.’”

 3  Which statement best summarizes the argument against expanded learning time?

A Andover should not begin ELT because Andover is a high-performing district, the funding 
might run out, and ELT takes time away from families.

B There is no point in starting ELT in Andover because grant money to fund it might run 
out after a single year, and the town could not pay for it.

C ELT is most useful in districts where test scores are low and dropout rates are high, but 
Andover does not have these problems.

D Adding extra time to the school day would allow less time for parents to help their own 
children, so students’ performance might actually suffer from ELT.

Go back and see what you can check off on the Self Check on page 178.Self Check

Part 5: Independent Practice
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Read the poem. Then answer the questions that follow.

The Migration of the Grey Squirrels
by William Howitt

 1 When in my youth I traveled 
 throughout each north country, 
 Many a strange thing did I hear, 
 And many a strange thing to see.

 5 But nothing was there pleased me more 
 Than when, in autumn brown, 
 I came, in the depths of the pathless woods, 
 To the grey squirrels’ town.

 There were hundreds that in the hollow boles1 
10 Of the old, old trees did dwell, 
 And laid up store, hard by their door, 
 Of the sweet mast as it fell.

 But soon the hungry wild swine came, 
 And with thievish snouts dug up 
15 Their buried treasure, and left them not 
 So much as an acorn cup.

 Then did they chatter in angry mood, 
 And one and all decree, 
 Into the forests of rich stone-pine 
20 Over hill and dale to flee.

 Over hill and dale, over hill and dale, 
 For many a league they went, 
 Like a troop of undaunted travelers 
 Governed by one consent.

1 boles: tree trunks

Unit 4 LEAP Practice
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Answer the questions.

 1  Answer Parts A and B below.

Part A

Read the lines below from the poem “The Migration of the Grey Squirrels.”

 There were hundreds that in the hollow boles 
Of the old, old trees did dwell, 
And laid up store, hard by their door, 
Of the sweet mast as it fell.

What does the word “mast” mean in these lines?

A fruit

B branch

C rain

D night

Part B

Which word from the lines of text in Part A best helps the reader to understand the 
meaning of “mast”?

A door

B dwell

C hollow

D sweet

 2  Choose the words that best complete this sentence:

The first three stanzas of “The Migration of the Grey Squirrels” present a peaceful 

scene which gradually
abruptly

 changes in the last three stanzas. This illustrates
contradicts

 the 

poem’s theme that nature is unpredictable
beautiful

.
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Read the story. Then answer the questions that follow.

The Campsite
by Rupert Menosa

 1  Tom and I took turns pounding in the stake pegs, the dull thwack thwack of the mallet the 
loudest sound in the forest. We were pitching the tent in a small clearing less than an eighth of a mile 
from a stream. We had pored over the map of the state park for hours, trying to select a campsite 
close to water but not too close to the lodge where less seasoned park visitors would stay. Both of us 
were entirely confident of our abilities, having worked as Boy Scout leaders for over a decade. We were 
strong, able men, and there wasn’t much about forest or wildlife that we didn’t know.

 2  I paused to gaze at the August sky, a beautiful if eerie sight. An orangey-red glare hung over 
the horizon, making me think of wildfires. Rays of light filtered through the pines, casting a crimson 
pool at our feet.

 3  “What’s that?” Tom asked, turning from the tent to scan the area.

 4  I heard it too, then: a muffled noise that sounded like something heavy being dragged 
through the brush. Other campers? Maybe, maybe not.

 5  Automatically, my eyes searched out the pine trees that encircled the clearing. The pines were 
stubby, nothing like the giant redwoods of northern California or the towering oak trees of my 
hometown back East. However, they were trees, and trees were perfect for climbing.

 6  “I don’t hear it anymore,” Tom offered, brushing at a cloud of gnats that swirled through the 
darkening air. “Whatever it was, it’s gone now.”

 7  “Then let’s get this tent up and start a campfire,” I replied. I didn’t remark that a canvas 
structure was little protection against the kind of dangers that lurked in a forest. We both knew that, 
and besides, the lodge was a scant two miles away.

 8  We heated several cans of beans and pork over the fire, washing the meal down with water 
from our canteens. There were only familiar sounds, now: the faint splashing of the nearby creek, the 
hooting of an owl, the crackle of twigs on the glowing fire. I relished this peace, far away from the 
bustle of towns and cities where the predominant noises came from blaring trucks and deafening 
sirens.

 9  “Let’s turn in,” Tom suggested, yawning. We doused the fire, careful not to leave any burning 
embers that could start up a blaze, and then packed up food that might attract animals.

10  Worn out from the strenuous trek up the mountain, I was asleep within minutes, heedless of 
the lumpy pillow formed from a rolled sweatshirt. Tom settled down quickly too and began snoring.
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11  I don’t know how long we’d been out before a loud snuffling woke me with a jolt. Something 
rocked the damp canvas of the tent, and there was a strong odor that I knew could only be bear—
grizzly bear.

12  Silently, I nudged Tom into consciousness. “Bear!” I whispered. “We’ve got to get out of this 
tent. Tree.”

13  There was no time to get into specifics and in any case, we both realized there was only one 
possible escape route. It lay past the roaming bear, and that is where the chief danger also lay.

14  Tom unzipped the tent and we crawled out as stealthily as possible, a pair of crabs scuttling 
for safety. I cannot speak for my friend, but I was drenched in the clammy sweat of terror.

15  The bear, a shaggy dark shadow, was rummaging through the remains of our dinner. Finding 
little, it snorted and lumbered over to the tent. While the animal was occupied, Tom and I sprinted to 
the pines.

16  The trees closest to the tent had been scorched by a forest fire; the lower branches were either 
stripped or completely destroyed. I scolded myself for having failed to notice this before, but this was 
no time for reflection. Tom ran to one tree while I headed for another, and for several minutes the 
only things I heard was my own panting and gasping.

17  During the bleak hours of that long night, we clung to the uppermost branches of the pines. 
There was simply no way of telling whether the bear was truly gone, or whether the fierce predator 
still lurked near the clearing.

18  A pale sun rose over the forest, and I began to hope for the best. But there was nothing better, 
I can assure you, than the roar of an engine rumbling up the mountain. Strong hands helped us  
down from our perches, and soon we were safe in the truck of two park rangers.

19  “You men should have stayed at the lodge—didn’t you see the caution signs posted along the 
trail?” one of the rangers asked. “Bears have been active in this area. A couple of humans aren’t much 
good against an angry grizzly on the rampage.”

20  We had to agree with them: apparently, there are some things that even a seasoned 
woodsman should fear. Next time we’re in bear country, we’ll stay in the lodge with its cheerful 
lamps, cozy companionship, and stout wooden doors. 
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 3  Select all the ways that the last paragraph contributes to the plot of the story.

A It helps the reader understand the danger that the men face.

B It summarizes the problem and solution in the story.

C It reveals how the rangers know where to look for the two men.

D It shows how the narrator changes his point of view.

E It explains the lesson the characters learned from the story’s events.

 4  At the beginning of “The Campsite,” the author develops the narrator’s point of view 
to show that he is confident in his abilities as an outdoorsman. Select two sentences 
from the story that best support this conclusion.

  Tom and I took turns pounding in the stake pegs, the dull thwack thwack of the 
mallet the loudest sound in the forest. We were pitching the tent in a small clearing 
less than an eighth of a mile from a stream. We had pored over the map of the 
state park for hours, trying to select a campsite close to water but not too close to 
the lodge where less seasoned park visitors would stay. Both of us were entirely 
confident of our abilities, having worked as Boy Scout leaders for over a decade. 
We were strong, able men, and there wasn’t much about forest or wildlife that we 
didn’t know.

 5  Which two events are most important to the development of the plot of the story? 

A The campers build a fire for cooking.

B The narrator hears the noise of an engine.

C The campers choose a spot far from the lodge.

D The narrator observes the sounds of the forest.

E The narrator awakens to a loud snuffling sound

F The campers each ran to a different tree.

Unit 4Interim Assessment
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Unit 4LEAP Practice

 6  Choose the words that best complete this sentence.

In the story, the connotation
denotation

 of the phrase “a dark shaggy shadow” is that something 

menacing
imagined

 was lurking.

 7  Choose the words that best complete this sentence.

In the story, the figurative language comparing the men to “a pair of crabs scuttling” 

is meant to indicate that the cowardly
frightened

 campers moved quickly
clumsily

.

 8  Which words describe how the narrator’s attitude changes from the beginning of the 
story to the end? Fill in the table with the correct letters.

Narrator’s attitude at  
beginning of story

Narrator’s attitude at  
end of story

A careless

B humble

C self-confident

D eager

E incompetent
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Unit 4Interim Assessment

Extended Response

 9  How does the setting contribute to the development of the story? Which details  
about the campsite are important to the plot? Be sure to include details from the 
story in your answer.  
 
In your answer, be sure to 
• describe the setting of the story, including the details that make it important  
• explain how the characters’ choice of a campsite develops the plot of the story 
• use details from the story in your answer

Check your writing for correct spelling, grammar, capitalization, and punctuation.

 

 

 

 

 

 

 

 

 

 

 

 

 48



©Curriculum Associates, LLC Copying is not permitted.
176 Unit 4 Interim Assessment

Unit 4LEAP Practice

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 49




